
6

CHAPTER II

REVIEWOFTHE RESEARCH

This chapter presents reviewed some theorist existing related literature,

which is relevance to the topic that will be discussed in this research. That is: (1)

Basic concepts of Teaching Mixed-Ability Class (2) Collaborative Learning (3)

Teaching Listening (4) Listening, and (5) Previous Research.

2.1 Teaching Mixed-Ability Class

2.1.1 Definition of Mixed-Ability Class

According to Ainslie (1994) as cited in Svard (2006), Mixed ability

classes are a fact of not only language classes but of all courses. Because, no

students can be the same in terms of language background, learning speed,

learning ability, needs, motivation, and etc. Then, Tomlinson (1999), Berry &

Williams (2002) and Shank (1995) as cited in svard (2006) states that every class

is multi leveled. The class is multi level because in a class, the students have

mixed-ability in learning language. They have different learning style, they

different cognitive, and also different motivation in learning.

That is suggested by Ur (1996, p.304), The differences which cause

problems in heterogeneous classes are in language learning ability, language

knowledge, cultural background, learning style, attitude towards language,

mother tongue, intelligence, world knowledge, learning experience, knowledge of

other languages, age, gender, personality, confidence, motivation, interests,

and/or educational level (Ur 1996, 304). So, if the teacher wants to ensure that all

students perform to their maximum potential, the teacher must identify these
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problems and deal with them accordingly.

2.1.2 Teaching Mixed-Ability Class

According to Harris and Snow (2004) as cited by Bremner, S. (2008),

They concern that the drive to raise achievement may have left Modern

Languages teachers feeling they should be use an alternative approach would be

to focus on helping students to become more effective learners. They recommend

giving students more ownership not only in the choice of content but also how

they go about learning.

A mixed ability class can only be effectively taught if the teacher accepts

that every lesson cannot be whole class teaching with lessons controlled from the

front. Teaching a mixed ability class will work if all students are allowed to

experience success and to learn as individuals. This is less likely to happen if

teachers insist on whole class teaching and teaching to the average child. It is

unrealistic to expect any group of students whatever the ability to work through a

body of work at exactly the same pace.

The teacher should be prepared to reflect on classroom practice, to adopt a

problemsolving approach to any difficulties identified and experiment with a

range of approaches. Teachers need to accept their new role first of all as a

learner themselves and a facilitator of learning.

2.1.3 The Important Points when Working with Mixed-ability Classes

In order to achieve the goal successfully in improving students’ listening

skill, Baker (2002) stated that there are some points that should be considered

by teachers. When they are teaching or are going to teach in mixed-ability
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classrooms:

1. Creating a good atmosphere

One of the factors that make the students to feel comfortable to learn in

the classroom is good atmosphere. The teachers can do many cases to create

good atmosphere in the classroom. For example, teachers ask to the students that

they have not to always be serious in learning process, they have to enjoy and

relax with the lesson as long as teaching and learning proccess. Then, teachers

can try to remember the names, difficulties, and problems of the students to make

them more closer each other and there is not differences between teachers and

students. Teachers try to reduce student’s anxiety when they want to share their

ideas.

2. Developing the student’s responsibility for learning

Teachers can construct responsibility of students in learning through some

ways. The teachers tell the students that if they just follow what the teachers want,

it will not be good their developing. They have to take their responsibility by

themselves so that their success in learning can be achieved well. For instance,

students can choose their material based on their interest or their needs and they

have to share and work with their friends if they have difficulties in learning.

They can give feedback each other, so that the learning will be easy for them.

3. Giving clear instructions

Every teachers have to give clear instruction to the students when they

give something to do like exercises or duty to them because they have different

ability to comprehend something. Teachers have vital role in this proccess.

Students that have low ability will be difficult to get what the teachers say.
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Students that have good ability will be easy to get what the teachers say. So, the

teachers have to give simple and clear instruction to overall students.

4. Motivation and Differentiation

Motivation is one of factors that influence what will someone do. It is also

a great energy to the students in process of achieving what they want to get. In

fact, motivation is very useful and needed in learning and teaching process. It

makes teaching and learning more fun and interesting.If teacher and students

motivate each other , it will create good condition in the classroom. For the

students that have low motivation will be difficult to catch the lesson well.

Meanwhile, the students that have high motivation will be easy to catch the

lesson. Beside motivation, there is differentiation which are one of devices to

create high motivation in learning proccess.

According to Tomlinson (2001), There are three areas of teaching that can

be modified to improve motivation.

a. Content (Material)

Teaching in mixed-ability classes will require teachers to use materials

based on students’ need and students’ interests. Before giving the next materials,

teachers may ask the students about their interests. Materials can be differentiated

from the sources that can be used, for examples articles, short stories, games,

songs, poems, films, etc.

b. Process

Process refers to the activities that student do in order to work with

learning materials. The teachers can apply some common activities in the

classroom such as doing whole class discussions, working with pairs, working
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with groups, or working individually (Reyes & Rodriguez, 2005).

c. Product

The knowledge, skill, and ability that the students get after the learning

process are called as product. Those are the results of their study. Every student

then will have different products depend on what they need and what activities

they have been through to achieve their learning needs.

2.1.4 Teaching Mixed-Ability Class by Differenciate Instruction

Piaget (1969) cited in Tomlinson (2001) reflected, “The heartbreaking

difficulty in pedagogy, as indeed in medicine and other branches of knowledge

that partake at the same time of art and science, is, in fact, that the best methods

are also the most difficult ones”. So, as the heartbreaking difficulty in pedagogy,

the teacher must have strategies in teaching the students in the mixed ability class.

According to Tomlinson (2001), there are 17 keys strategies for teacher to

manage the students in mixed ability class (p.32), they are:

1. Have a strong rationable for differentiating instruction based on student

readiness, interest, and learning profile

2. Begin differentiating at a pace that is comfortable for teachers

3. Time differentiated activities to supprort student success

4. Use an “anchor activity” to free the teachers up to focus teachers’

attention to students

5. Create and deliver instructions carefully

6. Assign students into groups or seating areas smoothly

7. Have a “home base” for students

8. Be sure students have a plan for getting help when the teacher is busy
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with another students or group

9. Minimize noise

10. Make a plan for students to turn in work

11. Teach students to rearrange the furniture

12. Minimize “stay movement”

13. Promote on task-behavior

14. Have a plan for “quick finisher”

15. Make a plan for “calling a halt”

16. Give the students as much responsibility for their learning as possible

17. Engage the students in talking about calassroom procedures and group

processess.

For students with different levels, According to Harmer (2001), explain

that the some ways that can be applied in the classroom and it is described

below :

1. Use Different Materials

While the teacher has known their students ability, the teacher can divide

the students into some group and then they are given the different materials each

other. For weaker students, the teacher can give them easier materials, but for the

stronger students, the teacher can give more complex materials but still inthe

same topic. It will make sure that the students get the materials that appropriate

with their ability.

2. Do Different Tasks With The Same Material

Another way is giving the same materials, but it is followed by different

tasks. The students get the same expalanation of the materials, but when they get
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the excercise, the teacher can give different level of questions depends on

students ability. In result, all of the students get the knowledge with their own

level understanding.

3. Ignore the Problem

When the students with higher ability finish the exercise from the teacher,

to make the others students do not feel bored, the teacher can give the student

another form of the exercise. While the students are interesting to create a written

works, and the others wants to speak up or others, the teacher have to facilitate it.

So, there will not be a problem that arise although the students consist from

different level of students.

4. Use The Students

Some of the students who have higher ability can be involved in teaching

learning process to help their friend who have lower ability. They can create

their peer help to make all of students understand the materials that teacher has

explained. This can be a choice to overcome different / heterogeneus students.

2.1.5 Reaching an Effective Learning in Mixed-Ability Class

Success in learning process is very important for student success. So,

students need to know the purpose of the lesson. So that students can reaching

some input and can be motivated in the learning process. As stated by Hallam &

Toutounji (1996) ; Harlen & Malcolm (1997) in Bremner (2008) teachers have to

be able to be a good facilitator and help students to become an effective students.

Therefore, teacher should have a skill of creating fun atmosphere in the

classroom, so that it can prevent the students from fatigue and boredom. So, the

teachers motivate learners and attract their attention to the learning English.
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There are some ways that teachers can do as a facilitator to help students to be an

effective student, they will be described as follows:

1. Setting Goals

Teacher has to set the goal of each lesson. This is aimed to make the

students realize what they are doing. It will motivate them. It also will be used for

a measurement at the end of the lesson. Students will able to know their

comprehension of a lesson, so that they will know whether they have reach the

goals or not.

2. Teaching Students to think about themselves

Students have to make learning as a very comfortable thing for them.

Teaching students to think about themselves is happen when a teacher teach them

the subject that is related to their real condition, or even a student can choose

their own topics, it will make the students comprehend the subject well because it

is their own choices. Here, the students will think creatively in the lesson.

3. Teaching Students to be resourceful

Students have to make their own dictionary. They have to point out what

have they studied. It will be very useful when they forget the lesson, so teacher

can told them to find in their own notes.

4. Teaching student to be organized

Teacher should teach the students to be organized, so the students when

they have to start and end up the lesson on time. They will also know when they

will be late, so they can prevent it.
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5. Teaching students learning strategies

Teachers have to teach the students how the strategy to comprehend the

lesson easily. It will help them to learn the lesson. Teacher will guide the students

how to solve a problem in a lesson, so that the students will know what strategy

that they need to use.

6. Teaching students about pacing

Teachers will make a deadline for the students for making an assignment.

It will demand them to pace themselves. They have to know what they must do

and which one that can be delayed.

Not only as the facilitator, but the teacher also need to give the different

treatment to a mixed-ability class. The teacher who teaching in the mixed-ability

class will recognize the students as individuals who have the different standard

for each. They should make the class fit for each needs of the student.

2.1.6 Differentiation Forms in Mixed-Ability Class

Since teaching in mixed-ability class requires teacher to make some

differences regarding to teaching and learning activities, here are some forms of

differentiation to apply in mixed-ability class suggested by Goodwyn & Branson

(2005):

a. The content/topic differentiation;

b. The process/activities differentiation; for example: struggling

students’ activities are made less than advanced students’ activities.

c. The product (outcome) differentiation;

d. Tier by tier differentiation;
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Manipulating the environment or accommodating individual learning

styles resources

2.1.7 Mixed-Ability Class Management

According to prodomou (1992), the difficult to get the attention of the

students in mixed-ability class. It is cause of their different levels. The different

character of each learner will demand the teachers to mater the classroom

management, to keep the class going on. Teachers have to use the space and time,

students’ name, eye contact, and cross-checking.

Teacher may rearrange the position of student’s desks. The spaces have

to be used to make the students learn and listen well to the teacher or other

friends. Using student’s name is also a good idea in keeping the class together. By

using students’ name, they will directly involve in the process of learning.

Cross-checking is also the important thing to do. If the students used to think that

teacher is the one who is worth to be listened in the class, now teacher can ask the

other students to comment to the other students. The other fact is, eye contact is

very important in the interaction between people. The eye contact could give a

motivation to the students who is not believe with their statements.

There are many various definitions of teaching. According to Brown

(2007), Teaching assists students to learn how to do something, giving instruction

and setting condition to understand. Then, Gagne and Brig (1979) as cited in

Suryosubroto (2009) also proposed teaching, “Instruction is the means employed

by teacher, design materials, curriculum specialist, and promote whose purpose is

to develop and organized plan to promote learning (p:19). It means that teaching

is not activity that happened incidentally, but because of teacher’s competencies
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in basic of teaching well. Later, Suprihatiningrum (2013) also states that teaching

is the process of transferring and giving knowledge, skill, experience, value of

education, individual student’s need, condition of environtment, and teachers

believe.

Whereas, Dornyei and Murphey (2003) as cited in Harmer (2007: 107)

states that teaching is not about transferring and giving knowledge from teacher

to students. But, it is about creating condition and educating students to be

democratic to solve their problems. Laurillard (2012) added that teaching is an

arragement and manipulation of a situation in which an individual will seek to

overcome and from which their will learn in the lesson of doing so.

From some opinions about teaching above, it can be concluded teaching is

A process of the teacher to organize, guide, facilitate learning, design materials

that will be taught to students in the learning process. And also, teaching is an

interactive process, which take plase between teacher and pupil and occurs during

definable activity.

2.2 Collaborative Learning

2.2.1 The Concepts of Collaborative Learning

Students in Collaborative Learning atmospheres will learn to respect

others' differences and to interact successfully with people from different racial,

ethnic, religious, and socioeconomic groups and whose skills are widely

divergent" (Sapon-Shevin & Schniedewind, 1993 : 62).

According to Moreilon (2007) states that the collaboration or

collaborative can be implemented in the planning, implementing, and also the
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assessing work in the stages of learning. In this situation, the students can change

they thought, discuss together, share the information or idea with each other, and

then give the evaluation to what they have made. If they work together (group

work) to make the product together, the fault can be decreased significantly cause

they can change they thoughts with another. The students who have low ability,

will be helped by the students who have higher ability. From such kind of that

activity, the students will indirectly develop their social skill.

There are many approaches to collaborative learning:

1. Learning is an active process whereby learners assimilate the

information and relate this new knowledge to a framework of prior knowledge.

2. Learning requires a challenge that opens the door for the learner to

actively engage his/her peers, and to process and synthesize information rather

than simply memorize and regurgitate it.

3. Learners benefit when exposed to diverse viewpoints from people with

varied backgrounds.

4. Learning flourishes in a social environment where conversation

between learners takes place. During this intellectual gymnastics, the learner

creates a framework and meaning to the discourse.

5. In the collaborative learning environment, the learners are challenged

both socially and emotionally as they listen to different perspectives, and are

required to articulate and defend their ideas. In so doing, the learners begin to

create their own unique conceptual frameworks and not rely solely on an expert's

or a text's framework.

Thus, in a collaborative learning setting, learners have the opportunity to
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converse with peers, present and defend ideas, exchange diverse beliefs, question

other conceptual frameworks, and be actively engaged.

2.2.2 The Characteristics of Collaborative Classroom

Collaborative learning assumes that knowledge is socially, rather than

individually, constructed by communities of individuals and that the shaping and

testing of ideas is a process in which anyone can participate. Furthermore, it

stresses the importance of common inquiry in learning, a process through which

learners begin to experience knowledge as something that is created rather than

something that is transmitted from the facilitator or teacher to the learner.

Collaborative classrooms seem to have four general characteristics:

a. Shared knowledge among teachers and students

In traditional classrooms, the dominant metaphor for teaching is the

teacher as information giver; knowledge flows only one way from teacher to

student. In contrast, the metaphor for collaborative classrooms is shared

knowledge. The teacher has vital knowledge about content, skills, and instruction,

and still provides that information to students. However, collaborative teachers

also value and build upon the knowledge, personal experiences, language,

strategies, and culture that students bring to the learning situation.

b. Shared authority among teachers and students

In collaborative classrooms, teachers share authority with students in very

specific ways. In most traditional classrooms, the teacher is largely, if not

exclusively, responsible for setting goals, designing learning tasks, and assessing

what is learned. Collaborative teachers differ in that they invite students to set
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specific goals within the framework of what is being taught, provide options for

activities and assignments that capture different student interests and goals, and

encourage students to assess what they learn. Collaborative teachers encourage

students' use of their own knowledge, ensure that students share their knowledge

and their learning strategies, treat each other respectfully, and focus on high

levels of understanding. They help students listen to diverse opinions, support

knowledge claims with evidence, engage in critical and creative thinking, and

participate in open and meaningful dialogue. The point here is twofold: (1)

students have opportunities to ask and investigate questions of personal interest,

and (2) they have a voice in the decision-making process. These opportunities are

essential for both self-regulated learning and motivation.

c. Teachers as mediators

As knowledge and authority are shared among teachers and students, the

role of the teacher increasingly emphasizes mediated learning. Successful

mediation helps students connect new information to their experiences and to

learning in other areas, helps students figure out what to do when they are

stumped, and helps them learn how to learn. Above all, the teacher as mediator

adjusts the level of information and support so as to maximize the ability to take

responsibility for learning. This characteristic of collaborative classrooms is so

important, we devote a whole section to it below.

d. Heterogeneous groupings of students

The perspectives, experiences, and backgrounds of all students are

important for enriching learning in the classroom. As learning beyond the
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classroom increasingly requires understanding diverse perspectives, it is essential

to provide students opportunities to do this in multiple contexts in schools. In

collaborative classrooms where students are engaged in a thinking curriculum,

everyone learns from everyone else, and no student is deprived of this

opportunity for making contributions and appreciating the contributions of others.

2.2.3 The Steps of Collaborative Learning in Classroom

There are step-steps collaborative learning in the classroom:

a. The students in the group set a goal to learn and share their own tasks.

b. Collaborative group work together to identify, demonstrate, researching,

analyzing, and also answers task or problems encountered themselves.

c. After the group agreed on the result of collaborative problem solving, each

student complete the answer.

d. The teacher pointed to one of the groups at random (here in after strived to

all groups could turn in the next meeting). Then, students in other groups

observe, compare the results of the presentation, and respond.

e. Each student in the group of collaborative elaborating, inference, and

revision (if needed) to the report that will be collected.

f. The report of each student to the duties that have been collected, compiled

per group collaborative



21

2.2.4 The Kinds of Collaborative Learning

There are many kinds of Collaborative Learning. According to Barkley,

Cross, & Claire (2012) only five technique of collaborative learning that related

and suitable to used for teaching listening skill with discussion together or

collaborative group work. The teacher or researcher can choice one of this or use

all of the kinds in collaborative learning in the class. And also this following with

the steps of process which is:

a. Think-pair-share

According to Millis (1995) as cited by Eison (2010), a technique used and

highly effective form of promoting brief structured group interaction. a

think-pair-share exercise often begins with information that provided initially

through a reading assignment, a video or audio visual, and soon. This is

step-steps of think-pair-share:

 The instructor poses a question that demands analysis, evaluation, or

synthesis.

 Students take a few minutes to think through an appropriate response.

 Students turn to a partner (or small groups) and share their responses.

Take this a step further by asking students to find someone who arrived at

an answer different from their own and convince their partner/group to

change their mind.

 Student responses are shared within larger teams or with the entire class

during a follow-up discussion.



22

The reseracher wants to aplly this technique for improving student’s

listening skill. Why the researcher choose this technique from the collaborative

learning? Because, Think-Pair-Share is a collaborative learning strategy that (1) is

effective in very large classes, (2) encourages students to be reflective about

course content, (3) allows students to privately formulate their thoughts before

sharing them with others, and (4) can foster higher-order thinking skills.

Therefore, this technique is really good and suitable for teaching listening

skill and also for improve student’s listening skills in mixed-ability class.

b. Three-Step Interview

Common as an ice-breaker or a team-building exercise, this structure can

also be used also to share information such as hypotheses or reactions to a film or

article.

 Students form dyads; one student interviews the other.

 Students switch roles.

 The dyad links with a second dyad. This four-member learning team then

discusses the information or insights gleaned from the initial paired

interviews.

c. Fishbowl debate

 Ask students to sit in groups of three people.

 Assign roles. For example, the person on left takes one position on a topic

for debate, the person on right takes the opposite position, and the person
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in the middle takes notes and decides which side is the most convincing

and provides an argument for his or her choice.

 Debrief by calling on a few groups to summarize their discussions.

d. Buzz Group

Buzz group is a technique to make a large group was divided into smaller

group to solve the problems faced by a large group then a small group is

asked to report the results of the discussion they did to a large group. This is

step-steps of buzz group:

 Make a small group, between 3-5 students

 Elections spokesperson in each group.

 The seating is arranged so that the members can debate each other face to

to face and exchange ideas

 Each spokesperson of the group reported the results of their discussion.

e. Round Robin

Round Robin is a technique used which students take turns expressing

their opinions passed on the next student, doing the same thing. Each student

contributed answers continues until everyone in the group had the opportunity

to speak.

This is step-steps of buzz group:

 The students were divided into groups consisting of 3-5 people.

 Each group member is assigned a number. It aims to facilitate teachers to

control students in the implementation of the discussion.
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 Teachers give the students tasks.

 Each students is also given the answer sheet to answer the task.

 Students are given time to think and work in a group, while the teachers

guide students from around other groups.

 Each student from each group should give the answer of the task or

question given by the teacher. Here, each student is respinsible for their

answers.

 After the students finished giving the answer, one students began to show

the answer on group members. While the others hear and take seriously.

And then, all members of the group know the answer to one another.

 The group determines the most appropriate answer from this discussion to

be presented in front of the class.

 The teacher pointed to certain groups to provide answers, while another

group as responders and provide an assessment.

2.2.5 The Impact of Collaborative Learning

Research shows that educational experiences that are active, social,

contextual, engaging, and student-owned lead to deeper learning. The benefits of

collaborative learning include:

 Development of higher-level thinking, oral communication,

self-management, and leadership skills.

 Promotion of student-faculty interaction.

 Increase in student retention, self-esteem, and responsibility.

 Exposure to and an increase in understanding of diverse perspectives.
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 Preparation for real life social and employment situations.

2.2.6 Motivational Aspects of Collaborative Learning

Studies of collaborative learning have shown that it is an approach to

learning that has motivational benefits over traditional instruction, which

promotes individualism and competition. Collaborative group work serves as a

motivational factor in classroom activity. This is true for several reasons,

according to Hertz-Lazarowitz, Kirkus, & Mller (1992 : 256) in their work,

"Implications of Current Research on Collaborative Interaction for Classroom

Application". These reasons that Collaborative Grouping strategies are instigators

of motivation in the classroom include:

1. Increased attention due to dramatic shifts from standard classroom

procedures normally operational during the majority of the school day.

2. Increased intrinsic motivation to learn due to self determination as opposed

to extrinsic motivation that may rest on the need to complete a project to get

a good grade, and

3. Mastery goals oriented toward learning (as opposed to performance goals

oriented toward positive self-presentation or performance evaluation) due to

changes in classroom norms and structures.

2.3. Teaching Listening

In the classroom, listening usually settled at the beginning of English

lesson. It purposes to build the students motivation to study that lesson. Teaching

English is very related in learning four skills especially listening. According to

Howatt and Dakin, (1974) as cited in Hien (2015), Teaching Listening skills is
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make or help the students have ability to understanding the plot of the story, the

vocabulary use on the language, understanding a speaker’s accent and

pronunciation, grammar and vocabulary.

Teaching listening is not a simple thing. Students needs teacher to

facilitate them to provides and lead them to understand input as John (2009) that

states teacher as a facilitator. Teachers must consider all aspects that influence it,

the learner, material, learning method, and learning media. Teaching listening has

many advantages, one of them is that listening can build the students’ active

receptive skill. However, actually teachers must aware that in fact there are many

problems faced by the students when they are learning listening. It is the teachers'

responsibility to make the students solve their problems.

Scott and Ytreberg (1991), listed what should be aware in Teaching

listening as follows:

- Sound is the main source in listening but visual channel play an

important role as well.

- Once something has been said, then it dissapears. It means what being

said has said clearly.

- Due to listeners can’t re-listen in the same way that they can re-read,

concentration is what students have to own most.

- Listening activities are done to ask understanding as the children listen,

not check for understanding only at the end of the exercise.

- Sometimes listening activities need quite atmosphere and sometimes it

need to create student’s movement/noise and listening can be used for both

processes.
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2.3.1 Teaching Listening Strategies

However, in considering listening, it is useful to note the items Rost (2002,

p.155) in Nunan (2003) identifies as strategies that are used by successful

listeners. That is:

a) Predicting: effective listeners think about what they will hear. This fits into the

ideas about prelistening mentioned earlier.

b) Inferring: it is useful for learners to ―listen between the lines

c) Monitoring: good listeners notice what they do and don‘t understand.

d) Clarifying: efficient learners ask questions and give feedback to the speakers

e) Responding: learners react to what they hear.

f) Evaluating: they check on how well they have understood.

2.4 Listening

2.4.1 Basic Concepts of Listening

There are many various definitions of teaching. According to

(McDonough & Shaw,2003, p.134) Listening is a skill that children acquire first,

especially if they have not yet learn to read. And, according to Jeon (2007: 50)

characterizes listening as “a set of activities that involves an individual’s capacity

to apprehend, recognize, discriminate, or even ignore certain information. It has

also been considered to contain complex and active processes that are involved in

linguistic knowledge, personal expectation, cognitive processing skills, and world

knowledge. Besides, a passive process by which information sent by a speaker

was accepted by the listener is listening (Newton & Nation, 2009 p.39). In other

words, listening is the listener process in obtaining information from the

interlocutor.
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While, according to Tyagi (2013), Listening is a language modality, it

involves an active involvement of an individual. Listening involves a sender, a

message, and receiver. Then, “Listening is hearing with understanding,” (Russel

and Russel, and Anderson, in Tarigan, 2008:30). It means that hearing is not

always listening because hearing is not always understood. Both of them is

different, but they are related each other. Listening comes after hearing.

In addition, Steinberg (2007) suggests that listening is not just merely

hearing but rather a complex process that involves four stages, such as sensing

and attending, understanding and interpreting, remembering and responding. And

also, Buck (2001) argue that listening comprehension is a very complex process

and if we want to measure it, firstly we must understanding how that process

work” (p.1). Therefore, listening is the process to get the information sent by a

speaker was accepted of listener where in the process that has input such as

phonological modification, stress and intonation, and redundancy and shared

knowledge.

2.4.2 The Construct of Listening

In listening, there are some aspects that should be concerned by a listener

to comprehend the listening material well. They are comprehension about the

content, general idea, specific information, sequence of events, and the summary

of listening material.

a. Comprehension about the content

In listening, listener in this case the students should understand about the

content of listening material. It can be shown from the ability of the students in

answering teacher‘s questions based on the listening material correctly.
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b. General idea

Related to what being discuss in the listening material, students should

able to determining what the speaker mainly talk about. It will help the students

in comprehending the content of listening material.

c. Specific information

Besides general idea, students should able determining the specific

information of listening material. The specific information here consists of

characters, characteristics of the character, situation, and setting of the text they

listened.

d. Sequence of events

After listening, students should able to mention the sequence of events of

the listening material. It is related to the content of listening material.

e. Summary

To know the students‘ comprehension of listening material, teacher can

ask the students to summary the listening material. Moreover, there are some

criteria that should be considered in summarizing the content of listening material.

Those are: (1) content, the content should include the clarity and the relevance of

listening material; (2) organization, students should organized the generic

structure of the text well; (3) grammar, this grammar accuracy is mostly related to

the tense used in a particular genre text; (4) vocabulary, it deals with the way of

the students in using the adequate word to succeed the text meaning presentation;

(5) Punctuation and spelling, the more accurate the punctuation and spelling the

better text will be.
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2.4.3 The Purpose of Listening

According to Rivers (1981) and Weaver (1972) in Celce-Murcia (2001) say

as follows, In reality, listening is used far more than any other single language skill in

normal daily life. On average, we can expect to listen twice as much as we speak,

four times more than we read, and five times more than we write. Moreover, Friend

and cook (1996: p.137) state that listening is primary means of gaining

information and also a means of conveying the messages of others.

2.4.4 The Types of Listening

According to Tarigan (Vasiljevic: 2010) listening activity can be divided

into two types, that is:

First is extensive listening. The activity in this type emphasizes on

listening to general utterance in which a listener does not need to understand

details deeply. The students are expected to hear for pleasure without being

threatened of comprehension exercise after hearing the text. In addition, Brown &

Abeywickrama (2010) states that extensive listening is type of listening to

develop top-down, global understanding of spoken language. The assessment in

this type can be dictation, communicative stimulus-response tasks, and authentic

listening tasks.

Second is intensive listening. It is learning activity that demands the

listener’s capability to understand deeply what the speakers has uttered. In

addition, Brown & Abeywickrama (2010) states that intensive listening is

listening for perception of the components such as phonemes, words, intonation,

discourse markers, and any other components. The assessment in this type can be

divided by recognizing phonological and morphological elements in which a test
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task gives a spoken stimulus and identifies the stimulus from multiple choices

such as phonemic pair, consonants or vowels, and paraphrase recognition.

According to Derrington & Groom (2004:42) identified five types of

listening as follows:

1. Informative Listening

Informative listening is one of a kind of listening is aimed to concentrate

on the message being given. This may be the content of a lesson, directions,

instructions, etc. This listening is quite difficult for listener. Derrington & Groom

suggested the tips to build the awareness of the participants before listening

process as follows:

a. Illustrate the informative listening is hard work

b. Conform that it is difficult to retain information we have listened to

c. Reveal some of the obstructions to effective listening

d. Remind colleagues how hard it must be for pupils to keep up their

concentration levels all day long.

2. Appreciative Listening

Appreciative listening is listening for enjoyment. This is where the

listener gains pleasure or satisfaction from listening. For example is listening a

music, poetry or maybe even the stirring words of a great leader.

3. Critical Listening

Critical listening. In this activity is more active behaviour than

informational listening and usually involves some sort of problem solving or

decision making. Such as, critical listening about analysing opinion and making a
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judgement.

4. Discriminative Listening

Discriminative listening is the most basic type of listening, whereby the

difference sounds is identified. If the listener cannot hear differences, then the

listener cannot make sense of the meaning that is expressed by such differences.

Where the listeners may recognize and pinpoint a specific engine fault, a familiar

laugh from a crowded theatre or their own childs cry in a noisy playground for

example.

5. Emphatic Listening

Where the listener tends to listen rather than talk. Their non-verbal

behaviour indicates that the listener is attending to what is eing said. The

emphasis is on understanding the speaker’s feelings and being supportive and

patient. The remaining exercise and paired activities are designed to demonstrate

the advantages or emphatic listening and to highlight a range of obstructions that

may prevent us from being effective listeners.

2.4.5 The Steps of Listening

According to Richard & Renandya (2002), there are three steps/activities

in a listening process includes the following steps:

1. Pre-listening

Pre-listening activity is done in the beginning listening. Usually, the

teacher play a part or some part of the listening lesson. The usual activities are

critical words and pre-listening activities. Critical words can be done by guide the

students to cope with situations where part of what they heard. While,
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pre-listening activities such as involving brainstorming vocabulary, reviewing

areas of grammar, or discussing the topic of listening text. The aims of these

activities are to provide sufficient context to match what would be available in

real life and to create motivation.

2. While-listening activities

The activities are done during listening. The activities such as the

intensive/extensive distinction, preset questions (questions are set to check

students’ comprehension), listening task (labeling, e.g. buildings on a map;

selecting, e.g. choosing a film from the trailers; drawing e.g. symbol on weather

map; form filling, e.g. hotel registration form), authentic materials (students are

asked to transcribe the listening lesson about authentic material), and strategic

listening (teacher’s strategies to make the listening lesson be interesting, for

example, students are asked to make guessing).

3. Post-listening activities

The activity after listening activities are follow up from what the students

have listened. The students usually will be asked to retell or write what they

listened, or make a project in group.

2.4.6 The Problem in Listening

Learning English as a foreign language in listening, according to Rost

(1994) will raise four main problems. He said that it may not require more time to

develop but second language learning is confounded by a number of difficulties.

The four main problems are:
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a. Motive

When students have learned the basic objects and concepts in the world

and have associated with them with words, we have lost one of the principal

motives to learn language – self expression. Their motives whether in children or

adults are closely linked to cognitive and social motives to use the language.

b. Transfer

In listening, when some concept in the second language is fuzzy or

unfamiliar, students tend to use transfer strategies, such as translation, to

understand the new language. These strategies may help us to understand

temporally, however can weaken the acquisition of second language concept.

c. Input

Second language learners, particularly adults, seldom experience the

caretaker access to reach, understandable input.

d. Neurological development

Biologically, after the age of twelve or so, certain processes are completed

in the brain‘s development and this often prevents learners from processing new

linguistic sounds fully. Therefore, adults may have great grammatical and lexical

knowledge that able to be used in reading and writing but not in speech

processing. Moreover, Ur (1997) states that there are some difficulties found in

foreign language listening likes hearing the sounds, understanding intonation and

stress, coping with redundancy and ―noise, predicting, understanding colloquial

vocabulary, fatigue, understanding different accents and using visual and aural

environmental cues.
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2.4.7 Teaching Aid in Teaching Listening

According to Randall Davis (1998), there are three kinds in teaching aid in

teaching listening, that is:

a. Audio

Audio aids are aids that include the sense of hering. Some kinds of audio

aids are audio player, tape recorder, radio, language laboratory, etc. Teaching aid

through audio also can be done through MP3 Player for example. In teaching

process through MP3 Player is interesting to the students because the time there

many students are interested to the method so there are probability to the material

which is given by the teacher can be understood to the students.

b. Visual

Visual aids is an aids that can assist the teachers to present the

information by using sense of vision. Teaching aid through visual can be done

through picture, realia, diagram, sketch, chart, flashcards, cartoon, photos, map,

and so forth. For example is picture, the general students like to the picture so if

the teacher use the picture in teaching process the students can improve their

imagination.

c. Audio-Visual

Audio-visual aids are defined as the aids involve the sense of vision and

hearing. In this type, audio-visualaids commonly deal with the technology tools

that can be used in the classroom. Some kinds of this type according to Trujillo,

Torecillas, & Salvadores (2004) are overhead projector, video player, and camera.

Other kinds of these aids are powerpoint, slide, television, computer, and soon.
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Teaching aid through Audio visual can be done through film or video for

example. The students are interested to the method because the students can get

informa tion, education, and entertainment.

Based on some theories above, the writer concludes that teaching aid

through audio, visual, and audio visual can stimulate and express students‟

motivation to improve their ability to listen in English.

According to Randall Davis (1998), there are some ideas that will help

your listening activities successful:

1. Noise

Reduce distractions and noise during the listening segment. Sometimes

we need to close doors or windows or ask the students in the room to be quiet for

a few minutes.

2. Equipment

If using tape recorder or MP3 player, make sure it produces acceptable

sound quality. Bring extra batteries or check up the electricity in the class room.

3. Repetition

Read or play the text a total of 2-3 times. Tell the students in advance the

teacher will repeat it. This will reduce their anxiety about not catching it all the

first time. The teacher can also ask students to listen to different information each

time through.

4. Content

Unless text is merely a list of items, talk about the content as well as

specific language used. The material should be interesting and appropriate for

your class level in topic, speed, and vocabulary.
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5. Recording Your Own Tape Write appropriate text (or use something from

your textbook) and have another English speaker read it onto tape. Copy the

recording three times so you dont need to rewind. The reader should not simply

read three times, because students want to hear exact repetition of

the pronunciation, intonation, and pace, not just the words.

6. Video

Play a video clip with the sound off and ask the students to make

predictions about what dialog is taking place. Then play it again with sound and

discuss why they were right or wrong in their predictions. The teacher can also

play the sound without the video first, and show the video after students have

guessed what is going on.

2.5 Previous Research

The first researcher is conducted by SAEFURROHMAN in 2004. This

study entitled “Improving Students’ Motivation Through Collaborative Learning

Strategies (An Action research at the SMU Negeri 1 Ajibarang, Banyumas,

Central Java).by SAEFURROHMAN in 2004. This thesis was to obtain the

answer of the question whether or not the collaborative learning strategies are

effective used in teaching English at senior high school, and how this strategy can

improve the third year students of SMU Negeri 1 Ajibarang motivation. This

study was conducted by using qualitative method, in which the data were taken

by observation, interview, questionnaire and documentation. The data were

gathered from students at the SMU Negeri 1 Ajibarang, Banyumas, Central Java.

The results of the research showed that collaborative learning is effective

in increasing the students’ motivation. By collaborative learning students could
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make an interaction between them and make the material more enjoyable. The

activities in collaborative learning give a big role in their learning. It made the

learning more interesting. Collaborative learning makes students creative in

finding a solution for the problem they have. The condition of the class is more

dynamic and the function of the students as the subject of the teaching and

learning process can be done well. Collaborative learning also makes a passive

student to become more active and give them the chance to be communicative

with the material and their friends.

From the research above, the researcher compares this research with the

previous research. There are some similarity and some differences between of

them. The similarity was the same technique, using qualitative method, the

research design and technique of data analysis. In other hand, there are

differences between this research and the previous research. The differences are

the sampling technique and data collection. In the previous research, the

researcher collected data by interviewing, giving questionnaire, documentating,

and observing. Meanwhile, this research is only using interview for collecting

data.

The second researcher is conducted by Valiande A. Stravoula, Kyriakides

leonidas, and Koutselini Mary. The title is Investigating the Impact of

Differentiated in Mixed Ability Classrooms: It’s impact on the Quality and Equity

Dimensions of Education Effectiveness (2011). The study showed the result that

is concerning the application of differentiated intruction in mixed ability classes

which are 24 elementary classes of 479 Cyprot student. The study provides

evidence about the effect that systematic differentiated intruction in mixed ability
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classes has on students’ achievement. They compared between the exprimental

group with the control group. The main research determined the impact of

differentiated teaching on students’ achievement. The result of the research gave

substatial evedence over the dimension of quality and equity of eduction

effectiveness. Based on the result, the main target of this research is to discuss

how differentiated intruction can promote equity and quality for all mixed ability

clasrooms.

The last research is the research also relates to mixed ability. This research

is about to improve listening ability in mixed ability class. The title of this

reseacher is “Teaching Listening in Mixed Ability Class” that is conducted by

Konstantina Lakki (2013). He used authentic materials in the learning process.

The result showed that his way make the listening learning was going well but the

there are some consideration that still must be thinking. Authetic material can

increase students attention and interest to listen to the materials.

From the research above, the researcher compares this research with the

previous research. There are some similarity and some differences between of

them. The similarity was using qualitative method, the research design and

technique of data analysis. In other hand, there are differences between this

research and the previous research. The differences are the sampling technique,

data collection, and the strategy. In the previous research, the researcher was

using authentic material, whereas in this research the researcher wants to use the

collaborative learning as the technique.


	2.2.3 The Steps of Collaborative Learning in Class
	There are step-steps collaborative learning in the
	2.2.4 The Kinds of Collaborative Learning
	There are many kinds of Collaborative Learning. Ac

