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Abstract 
 

This research was qualitative with case study approach. The purposes of this study were to identify 

the strategies used by teachers, to describe how the teachers implement those strategies, and to 

describe problems faced by teachers in teaching English to visually-impaired students in SLB Prof. 

Dr. Sri Soedewi Mascjun Sofwan, SH., MH. The participants of this research were two English 

teachers. This research focused on the teachers who taught English for visually-impaired students. 

The data for this study were collected through demographic questionnaire, observation, and in-dept 

interview with English teachers. The demographic data and the data from the observation sheet 

were analyzed descriptively. The interview data were analyzed by using within case and cross case 

displays; and analysis within case is the way in analyzing individual data from the participants and 

cross case is the way in cross checking all of individual data from the participants to get the 

common things. Related to research questions, there were three major themes and fourteen sub 

themes: strategies in teaching English to visually-impaired students, the implementation of those 

strategies, and teachers’ problems in teaching English to visually-impaired students. The sub-

themes were vocabulary and language development, guided interaction, metacognition and 

authentic assessment, explicit instruction, meaning based context and universal themes and using 

media, dictation, drilling, class-discussion, and role-play, lack of the Braille text book, lack of 

teachers ability in understanding Braille symbols, lack of students ability in spelling and incidental 

reading, and time limitation. Suggestions for further research are also given. 
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BACKGROUND 

 Access to education keeps expanding; for the whole parts of developing countries, registration 

in higher education has developed significantly, and innovative programs and adult education 

programs are transforming the lives of the people with disabilities (UNESCO, 2011). Similarly, every 

Indonesian has the right to obtain knowledge in Indonesia educational system (UUD 45, article 31). To 

administer the education for special need students, Indonesian Ministry of Education (2003) officially 

recommend the representatives of provincial education departments establish at least four SLB that are 

primary and secondary schools in every city and/or region in Indonesia. SLB in Indonesia provide 

some class rooms for students with special needs categorized as follow: (1) class A is for visually 

impaired students, (2) class B is for students with hearing impairment, (3) class C is for cerebral palsy 

students, (4) class D is for students with orthopedically handicap, (5) class C is for delinquent students. 

 To provide a quality teaching, a program should be supported by other factors such as 

institution, teachers, teaching process and learners. In additions, among those factors, it is teachers 

who hold prominent role in teaching (Richards, 2001).  

 In teaching visually impaired students, teachers are also the key factor. They ultimately should 

comprehend that children with vision impairment would face different kinds of holdbacks and ways to 

learn English. It differs to children with normal condition of eyes learn English by what they see 
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around them, colours, shapes, objects in use at home, facial expressions, book illustrations, digital 

images, animals, landscapes, skylines, architecture, transportations, and so on (Davis, 2003). 

 Among subjects taught in SLB for visually impaired students, English is one of them and it is 

taught 2 hours a week (SLB curriculum, 2004). As one of cities in Indonesia, the city of Jambi 

authorities also had established SLB. The name is SLB Prof. Dr. Sri Soedewi Mascjun Sofwan, SH, 

MH. At this school, like other schools for special need students, visual impairment classes are also 

included. Two classes, which English included as a subject taught, are purposed for students with 

visual impairment; one class is for junior secondary students and another is for senior secondary 

students. 

 The researcher specifically also would like to focus on teachers’ teaching strategies and 

problems encountered in teaching English in visual impairment classes since it is theoretically and 

practically feasible. The permission has been obtained and the collecting of theoretical references has 

been done to meet the requirement in research conducting. The research is entitled “Teachers’ 

Strategies in Teaching English to Visually-Impaired Students in SLB Prof.Dr.Sri Soedewi Mascjun 

Sofwan, SH, MH”. 

 

LITERATURE REVIEW 

The Concept of Visual Impairment 

 According to Davis (2003), the term ‘visual impairment’ refers to children who are classed as 

blind or as having low vision. The nature and degree of visual impairment may vary significantly, so 

each student may require individual adaptations to instructional practices and materials in order to 

learn effectively. On the other hand, Visual impairment refers to the function of the eye and can be 

measured with tests such as visual acuity, visual field, color vision, and contrast sensitivity (Fuhr & 

Norden, 2002). 

 There are various definitions, but the World Health Organisation (WHO) definitions of terms, 

based on visual acuity scores, are now the most widely accepted. These scores are based on the sight 

perception of people with ‘perfect’ vision and are written as a fraction. For example, a person with a 

score of 6/18 implies that he can see when 6 metres from an object what a person with perfect sight 

would see at 18 metres. Alternatively, a score of 3/60 means that an object at a distance of 3 metres 

appears in its detail as it would to a person with perfect sight if it were 60 metres away. 

Teaching Students with Visual-Impairment 

 In teaching visually impaired students, teachers are also the key factor. They ultimately should 

comprehend that children with vision impairment would face different kinds of holdbacks and ways to 

learn English. It differs to children with normal condition of eyes learn English by what they see 

around them, colours, shapes, objects in use at home, facial expressions, book illustrations, digital 

images, animals, landscapes, skylines, architecture, transportations, and so on (Davis, 2003). Teachers 

who teach visually impaired students can generally have much more control over learning 

environments, teaching resources and strategies than they can hope to over the qualities and 

characteristics of the individuals they teach. For pupils with visual impairments there will be important 

questions about how best to encourage mobility, exploration, play, language and learning. Many 

aspects of development are related and depend to a greater or lesser degree on the integrating qualities 

of vision (Webster & Roe, 2003). 
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Teaching English to Visually-Impaired Students 

 Students with visual impairment depend on effectiveness in using a language in a world that is 

becoming increasingly visual. From an early age, pupils with visual impairment should be encouraged 

to develop their communication and language skills to their full potential (Salisbury, 2008). Teachers 

must be able to bring proper strategies in teaching English to visually impaired students. Teaching 

strategy is a plan or a program that is extensively used to ensure that a certain message or lesson is 

passed from the teacher to the student. These plans use various means, either theoretical or practical. 

The duration of these plans may last a short period like a month or even a year. The strategy is existent 

between the methods and techniques. According to this hierarchical order, there is a relationship in 

which the techniques actualize a method and this method is consistent in accordance with an approach 

(Richards and Rodgers, 1999). 

 In teaching the visually-impaired, the teachers have to remember that the students are always 

slower than the non-handicapped ones. Teachers are expected and encouraged to adopt / adapt 

teaching strategies and apply activities in order to achieve a better professionalism of teaching 

(Bongolan, R., & Moir, E. 2005). Adapting from Short & Echevaria (2008), the strategies in teaching 

English to Language Learners in any circumstances can be explained into these strategies: Vocabulary 

and language development, Guided Interaction, Metacognition and authentic assessment, Explicit 

instruction, Direct teaching of concepts, Meaning –based context and universal themes, Using Media. 

 

Difficulties in Teaching English to Visually-Impaired Students 

 Teaching English to students with visual impairment is not similar to normal students. Many 

factors should be considered to teach students with visual impairment. Salisbury (2008) offers some 

difficulties of teaching a language to visually impaired students that should be taken into account, as 

follows; 

Incidental reading  

 Students with visual impairment may find it more difficult to acquire the concept that 

language can be represented by print or Braille symbols..  

Speaking and listening  

 Speaking and listening skills are particularly important to pupils with visual impairment, as 

the world is not full of accessible text. In some situations, it may be more appropriate for pupils with 

visual impairment to listen rather than read, or to speak rather than write. Encourage attention to detail, 

with correct use of grammar and syntax. 

Additional time 

 Students with visual impairment have difficulties with object and Braille letters. 

Spelling 

 Students with severe visual impairment often have poor spelling skills. As spelling is largely a 

visual skill, this is not surprising. Use a structured spelling program that does not rely on visual 

patterns and adopt a multi-sensory approach, producing letters with a textured surface from materials 

such as sandpaper and sticky-backed plastic. 

 

METHODOLOGY OF THE RESEARCH 

Research Design and Approach of the Study 

 The research was undertaken as qualitative research with a case study approach. Qualitative 

research is a kind of educational research in which the researcher focuses on the views of participants. 

The goal of conducting a qualitative study has historically been to explore, explain, or describe the 
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phenomenon of interest and a case study is one of the qualitative traditions. It is commonly used to 

understand people’s experiences and to express their perspectives (Creswell, 1994). 

 Meanwhile, according to Johnson and Cristensen (2008), case study is a form of qualitative 

research that is focused on providing a detailed account of one or more cases. This research utilized 

the qualitative method within case study in order to investigate and identify what teacher’s strategies, 

describe the implementation of the strategies and describe what problems faced by the teachers in 

teaching English to visually-impaired students. 

 

Sampling Procedure and Participants 

 Sampling procedure of this research is purposive sampling. In purposive sampling, the 

reseacher specifies the characteristics of participants and then tries to locate individuals who have 

those characteristics (Creswell, 2007). The characteristics of the participants for this study are the 

teachers who teach English to visually-impaired students. In qualitative research, the number of 

participants is not definite; it can be one or more. Cresswel (1997, 2007). The research participants of 

this study are only two English teachers, one teaches in junior high level (SMPLB/A) and another one 

teaches in senior high level (SMALB/A).  

 

Data Collection and Procedures 

 The researcher used three kinds of techniques in collecting the data; demographic 

questionnaire, interview, and observation. The researcher first carried out demographic questionnaire, 

then conducted the interview session, and the last was the observation 

 

FINDINGS AND DISCUSSION 

 This research is to gain the information related to the strategies used by the teachers and 

problems in teaching English to students with special educational needs (visually impaired students). 

The research was conducted to meet some purposes, as follows: 

1. To identify the strategies used by teachers to teach English to visually impaired students.  

2. To describe how the teachers implement the strategies in teaching English to visually impaired 

students.  

3. To describe problems faced by teachers in teaching English to visually impaired students.  
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What are the strategies used by the teachers to teach English for visually impaired  
students 

 
Theme  Sub Theme   

 - Vocabulary and language   

  development   

 - Guided Interaction   

Strategies in teaching English 

    

- Metacognition and authentic   

  assessment   

     

 - Explicit instruction   

    

 -  Meaning –based context and   

  universal themes   

 - Using Media   

      
How do the teachers implement those strategies in teaching English to visually-impaired 
 students  

 - Dictation  

Implementation the strategies 

- Drilling  

   

- Class-discussion 

 

  

    

 - Role-play  

    
 

What are the teacher’s problems in teaching English to visually-impaired students 
 

 - Lack of Facilities 
 

Teachers’ problems in 

  
 

- Time 
 

implementing the strategies 

  
 

- Teachers’ ability 
 

   
 

 - Students’ ability 
 

 The purpose of this research was investigating the teacher’s strategies in teaching English to 

visually-impaired students at SLB Prof. Dr Sri Soedewi SH, MH. It was focused on finding out what 

strategies that the teachers use, how they implement those strategies, and problems faced by teachers 

in implementing those strategies. 

 In the result of the research, both of the participants practically applied the six strategies 

adapted from Short and Echevaria (2008) that are; vocabulary and language development, guided 

interaction, metacognition and authentic assessment, explicit instruction, meaning based context and 

universal theme, and using media. Based on the observation and interview result, both participants 

have introduced the vocabularies, explained their meanings, and led to the use of vocabularies. They 

also established discussions and help supervise and guide the students in doing their activity during the 

learning process. In additions, they activated the students’ strengths in term of digging their 

background knowledge, related the assessment of the lesson to some current issues and used various 
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activities and tasks. They always explicitly explained the objective of the lesson, discussed the 

language content and also used clear instruction. Furthermore, the participants referred the lesson to 

take something meaningful from the students’ everyday lives. They always motivated the students to 

use from their daily context as well as gave opportunities for them to give feedbacks. Finally, they 

used kinds of media in the process of English teaching and learning. 

In implementing the strategies, both participants (T1 and T2) used similar ways; 1) dictations, 

2) drillings, 3) class-discussions, and 4) role-plays. Based on the observation result, T1 and T2 applied 

dictation and drilling in develop vocabularies and language development. T1 and T2 used class 

discussion and role play in the main activity. On the other hand, from the interview, the T2 (second 

participant) did not mention about dictation and role plays. It seemed that T2 forgot to inform of the 

two ways. Meanwhile, T1 had been mentioning the all implementation ways in his excerpts of the 

interview. 

 The last research finding was of the problems in the English teaching and learning process. 

Salisbury (2008) offered some problems in teaching a language to visually impaired students, e.g., 

incidental reading, spelling, and additional time. On the contrary, there were more findings on the 

problems that teachers of English in SLB Prof. Dr. Sri Soedewi Mascjun Sofwan, SH. MH faced. It 

can be wrapped up that there are four problems faced by the teachers; 1) lack of Braille text book, 2) 

teachers ability in reading Braille, 3) students ability in spelling and incidental reading, and 4) time 

limitation. 

 

SUGGESTIONS 

 In teaching English to visually impaired students, teacher must use strategies in order to 

achieve the objectives of the teaching. Based on the findings, the researcher suggests the teachers of 

English of visually impaired students to use all six strategies adapted from Short & Echevaria (2008) 

in teaching English to the students. Even though the strategies are considered in teaching English for 

all kind of students, these six strategies are also useful in teaching English for students with visual 

impairment. These strategies are the representative of how to teach English to language learners, 

starting for the beginning until the end part of the teaching process. The correct ways to be 

implemented for the strategies are encouraged to use by teachers so that teachers should be creative in 

teaching English. 

 The researcher also suggest for the teachers of English who teach students with visual 

impairment to be creative and to modify the ways they teach in order to more motivate the students to 

learn English by themselves and to provide opportunities to speak English in the class rooms. It is 

recommended based on this study for the teachers to use proper strategies in different ways to achieve 

the goal of the teaching and learning process; the use of role plays, class discussion, drilling and 

dictating are among the examples of how to teach English to students with visual impairment. 

 Furthermore, the recommendation for the teachers of English and school administrators of 

SLB are also suggested in relation to the problems faced by the teachers in teaching English to visually 

impaired students. The teachers should be able to read and write the Braille symbols because students 

with visual impairment use the symbol as the only way to read and write. Then, they should allocate 

and maximize the use of their time in the teaching and learning process due to the limitation hours of 

the English teaching meetings for visual impairment class. The school administrators have to provide 

more books inscribed with Braille symbols as to the lack of book availability. In additions, the 

teachers must comprehend that they teach visually impaired students whose sense of visual ability is 

less than that of normal students have. 
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