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ABSTRACT 

 

 

 

The study aims to identify, examine, and describe English lecturers‟ readiness towards 

Internet usage in teaching and learning English at selected institutions in Indonesia. The 

lecturers‟ readiness is measured using four components; attitude readiness, motivation 

readiness, awareness readiness and knowledge readiness. This study is a descriptive survey, 

carry out using a self–reported questionnaire to measure the level of English lecturers‟ 

readiness based on the four components. The questionnaire is distributed to 55 English 

lecturers at four institutions of higher education in Jambi Indonesia. The major findings 

show that the English lecturers‟ readiness toward Internet usage for teaching and learning is 

at medium level. The findings show that English lecturers are ready at high level to use the 

Internet for teaching and learning in terms of attitude and motivation readiness. In contrary, 

the English lecturers are not very ready to use the Internet for teaching and learning in 

terms of awareness and knowledge readiness. This study also found that there is a 

significant positive correlation between the lecturers‟ frequency of Internet usage and the 

level of lecturers‟ readiness toward Internet usage. There are significant differences in level 

of readiness toward Internet usage perceived between English lecturers of public 

institutions and English lecturers of private institutions. Based on the data found, 

implications and recommendations of this study are formulated and would be extended to 

the policy makers of the Directorate of Higher Education in Indonesia.     
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CHAPTER I 

 

 

INTRODUCTION  

 

 

1.1    BACKGROUND 

         

The world is facing unprecedented challenges arising from the convergent impacts of 

globalization, the increasing importance of knowledge as an engine of growth, and the 

ICT revolution (Solow, 2001). In this highly sophisticated and technologically 

inclined era of the Internet, education is an important contributing factor to the 

development of a country.  It prepares and adapts workers „to effectively run the new 

technologies and economies” (Kaur 2000).  

 

Educators might agree that the proper way to take a role of the competition in 

the era of globalization is by increasing the quality of the people through well-

programmed human resource development. Education is believed as one of the 

important endeavors for improving the quality of human resource for it provides the 

potential human resources with competitive competencies that comprise of 

knowledge, skills and attitudes needed for taking a part in the competition as well as 

in national development. 

 

Responding to the challenges of the globalization, Indonesian higher education 

development aim to implement a new paradigm where institutional autonomy and 

accountability becomes the strategic issue. It is expected that by 2010 Indonesia will 

have a competitive leverage due to the existence of highly reputable higher education 

institutions, and it is believed that a strong higher education program will lead to a 

nation‟s competitiveness (Basic Framework for Higher Education Development 

KPPTJP IV, 2003). 

 

The Education Ministry of Indonesia stated that higher education has a critical 

role of producing qualified teachers for basic and secondary education, if quality 
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higher education is the target to achieve. Indonesia realizes that to improve the quality 

of its human resources both the problems of access and quality have to be taken into 

account in finding out their solution (Basic Framework for Higher Education 

Development KPPTJP IV, 2003). 

 

In the new paradigm of education every student should be facilitated to 

undertake learning process whenever and wherever she/he needs. In this paradigm, the 

presence of the teacher in the classroom is not that important to and the teacher is no 

longer perceived as the only learning resource. Today, higher education utilize the 

Internet as material resources and teaching system delivering so that teaching and 

learning can be more attractive, effective and communicative.   

 

  At higher education, lecturers are the main human resources that play practical 

roles in coloring, finding, changing and innovating the teaching method to enable the 

university output to take part in the global competition. Ali (2003) stated that 

Indonesia needs every teacher and learner to be capable in utilizing technology 

computer like WWW, email, portal, chat room, online forum, video, etc in a more 

effective manner. The teachers need the capability to utilize the technology for giving 

service to the students in facilitating them to learn the use of technology itself.  

 

Lecturers as the main player at the university level must be alert and critical in 

order to identify the critical demand of global ICT revolution in education. Lecturers 

must have the capability to use the Internet as a digitalized resource to access text and 

material for teaching and learning.  The education faculty as the place to train teacher 

should produce teachers candidates with competent IT skills to initiate e-learning at 

schools. On the other hand, since the globalization of technology into education 

continues, the university should act fast as a pioneer in the use of technology 

innovation.  

 

Jambi University in Sumatra Indonesia was supported by ADB Loan-2001 to 

equip ICT facilities for the purpose of the ICT integration into education system. The 

emergence of sophisticated facility is not well received by most of academicians due 

to lack of awareness and knowledge in integration of ICT in the classroom. However, 
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a number of young lecturers who graduated from other countries have seen this is as 

an advance step to meet the current demands and challenges in educational 

technology.  

 

The introduction of Internet into UNJA in the early 2001 has not been 

generalized under a system of the university due to the different perception and the 

lack of understanding among academic staff towards the integration of the Internet 

into the classroom. The staffs‟ contradictive views towards Internet usage possibly 

was due to limited awareness and knowledge towards the Internet usage for teaching 

and learning.  

 

The lack of awareness and knowledge towards Internet usage could be a 

reason why the lecturers have negative attitude and low motivation towards the 

Internet integration. Summer (1990) as cited in Yuen and Ma (2004) stated that the 

lack of knowledge in the Internet usage is one of the most common reasons for 

teachers' negative attitudes towards the Internet.   

 

 The failure of the use of the Internet for teachings and learning at UNJA 

may come as result of the low level of lecturers‟ readiness towards the Internet usage. 

The failure should be taken as a reflective lesson by the university and other 

institutions in Jambi to anticipate possible problem in Internet integration into 

teaching and learning. In short, evaluation of the staff readiness towards the 

application of the Internet for teaching and learning should be assessed in order to 

minimize the risk of failure in the future.       

 

The assessment of lecturers‟ readiness towards Internet usage for teaching and 

learning is important to assure the integrating of the Internet into teaching and 

learning. Kentucky Department of Education, (2006) confirmed that the lecturers‟ 

readiness will then imply institution readiness for Internet integration into educational 

system. The long-term success of an application largely depends on the readiness and 

the abilities of support staff to integrate the application into the processes and create a 

stable and reliable the environment which it operates in.  
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To anticipate unexpected obstacle in the future for the purpose of Internet 

integration in teaching and learning English, the researcher aimed to investigate 

lecturers‟ readiness towards Internet usage in teaching and learning. On the other 

hand, readiness of the lecturers towards the Internet usage is a significant step in 

integrating Internet based learning into university curriculum. It is expected that the 

findings of this research could inform the University on lecturers‟ readiness level 

towards Internet usage. This is to anticipate and overcome the possibility of 

ineffectiveness towards the implementation of Internet usage in the classroom in the 

future. 

 

This research would investigate the lecturers‟ readiness of Internet usage in 

terms of attitude, motivation, knowledge and awareness. Watkins et al. (2004) 

included motivation as a category to measure readiness of E-learning.   Yuen and Ma 

(2004), stated that the successful use of computers in the classroom depends on the 

teachers' attitudes towards computers (Lawton & Gerschner, 1982). Gressard and 

Loyd (1985) found that the perceived usefulness of computers can influence attitudes 

towards computer, and the amount of confidence a teacher possesses in using 

computers may influence his or her implementation in the classroom. 

 

1.2. STATEMENT OF THE PROBLEM 

    

The use of the Internet for teaching and learning has become a global issue in 

education. Some issues related to the use of Internet technology for teaching and 

learning are online teaching readiness (Daing Zaidah Ibrahim, et. al, 2002), human 

issues in online teaching and learning (Ulbrich and Pacnik, 2004), teachers‟ 

competency of online teaching (Norizan Abdul Razak, 2003), infrastructure of online 

teaching (Blinco, et al, 2004), financial efficiency of online teaching and other 

positive and negative issues towards online teaching (Brotis, & Poulymenakou, 2004; 

G. Morgan, 2004) 

 

Lecturers‟ readiness of Internet usage constitutes an important issue to be 

raised as part of the current issues in e-learning and serves as imperative factor to be 

investigated before the integration of the Internet into teaching and learning in 
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University. The long-term success of an application largely depends on the readiness 

of lecturers to integrate the application into teaching and learning. Wilson and Stacey 

(2003) staff readiness represent a significant parameter to succeed online teaching and 

learning. Ulbrich and Pacnik, (2004) staff readiness considers the availability and 

design of the human-support system. Kentucky Department of Education (2006), 

stated that the lecturers‟ readiness will then imply organization readiness for Internet 

integration into educational system. On the other hand, to anticipate possible obstacles 

in the future implementation of Internet into teaching and learning in relation to 

readiness of lecturers is extremely important.  

 

A possible explanation may be related to the teacher‟s mental state of 

readiness to adopt this new innovation. This state of readiness is the teacher‟s attitude 

and motivation towards the use of the web resources in the classroom (Koszalka, 

2001). Day and Dawson, (2004) revealed that many issues pertaining to teachers‟ 

readiness on e-learning and knowledge are important to be considered as a readiness 

component. Kentucky Department of Education surveyed (2005) stated that teacher‟s 

knowledge of the Internet is an important factor in online teaching readiness. Rose and 

Cholewka (2004) concluded that awareness and knowledge are potentials factor that 

teachers should have towards online integration into classroom. Watkins et. al (2004), 

in their research of assessing readiness for e-learning, stated „motivation‟ as one of 

teachers‟ readiness factor. 

 

Rogers (1995) as cited in Koszalka (2001), suggested that the first step in 

adopting an innovation, such as the web technology, was to be exposed to information 

and develop knowledge about the innovation. Foong Peck Lee in her thesis (1999) 

conducted a research investigating the teachers‟ readiness towards computer usage in 

teaching and learning categorized the readiness into four factors they are attitude, 

motivation, awareness and knowledge. Noraini Attan in her thesis (2002) classified 

knowledge, attitude and skills as three parameters to measure the teachers‟ readiness 

towards the usage of computer in teaching and learning.  

 

Derived from the above discussion, the researcher believes that lecturers‟ 

readiness towards the Internet usage in teaching and learning can be categorized into 
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four components; attitude readiness, motivation readiness, awareness readiness and 

knowledge readiness. Discussion on the four components will be elaborated in chapter 

II of this research.  

 

Diocaretz and Kloet (2002) revealed that most respondents are fully convinced 

that the Internet will play a progressively more important role in the future. The 

statement remind us that in order to be able to take a part and to compete in the global 

education system, teacher must be ready to anticipate today‟s and future‟s challenges 

in Internet usage for the need of teaching and learning development.  Carr and Miller 

(2001) as cited in Borotis and Poulymenakou (2005), stated that as more and more 

organizations decide to join and expand e-Learning interventions, it becomes more 

than critical to assess their readiness to utilize technology in order to implement 

successfully. Chapnick (2000) and Murphrey et al., (2002) as cited in Borotis and 

Poulymenakou (2005) confirmed that humans represent a significant parameter in 

technology systems‟ adoption. Human resources readiness considers the availability 

and design of the human-support system  

 

To anticipate the lag of technological advancement, university as an agent of 

innovation and a place where a new paradigm is designed and implemented should be 

aware, sensitive, reflective and critical to response to the new trend of using Internet 

for teaching and learning. Current education system utilizes the Internet as a potential 

technology to develop teaching and learning material. The implementation of Internet 

usage for the need of teaching and learning much depends on lecturers‟ readiness as 

the main human resources. In fact, there is a lack of research conducted especially in 

investigating lecturers‟ or teachers‟ readiness towards Internet integration into 

classroom.   

 

At the Emporia State University, Clay and Grover (1995) found that some 

lecturers have no preparation and support to teach in e-teaching especially in utilizing 

the Internet (Campbell, 2001). Hardin and Ziebarth, (1995), Owston, (1997) in 

Koszalka (2001) discovered that teachers are not ready to incorporate web resources 

into their teaching even though these new resources have been empirically shown to 

facilitate student interactivity. Campbell (2001) stated that the issues of a lack of 
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knowledge on ICT, a perceived lack of support, and an unwillingness to experiment 

with innovation all gave an impact towards the move to e-teaching. Doniel (2000) in 

Rose (2004) reported that many practitioners felt that they were not proficient enough 

with computers and the Internet.  

 

It could be inferred from the above findings, that an explanation for a failure of 

Internet usage at the university level is low of lecturers‟ readiness level. The low level 

of lecturers‟ readiness in Internet usage could impede the innovation process into the 

classroom. In this situation, lecturers as the main actors in implementation of the 

innovation may reject Internet usage for teaching and learning. As a result, 

sophisticated facilities provided will not be utilized by the lecturers, and finance 

budgeted for an implementation will be wasted with no benefits gained.        

 

As universities strive to meet the needs of today‟s challenges to integrate 

Internet usage into teaching and learning, more and more universities will be required 

to adopt and adapt their courses for net delivery. The global used of the Internet 

pressure higher education institutions in Jambi Indonesia to follow the current trend of 

the technological usage.  In order to anticipate the failure of future implementation, 

lecturers‟ readiness assessment should be done before the real implementation of the 

technology.  

 

Indonesia higher education mission suggested conducting research and design 

programs related to integrating technology in education to maximize accessibility to 

and applicability of advanced knowledge (Basic Framework for Higher Education 

Development KPPTJP, 2003). This research would investigate the English lecturers‟ 

readiness towards the Internet usage for teaching and learning at selected institution in 

Jambi. As elaborated above the lecturers‟ readiness will be an initial and important 

issue to be investigated in accordance to Internet integration into teaching and learning 

system. Since there is no agreement in the literature on what constitutes lecturers‟ 

readiness towards Internet usage, the lecturers‟ readiness configuration in this research 

is extracted and redeveloped from a review of relevance studies. 
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In short, the evaluation of lecturers‟ readiness is a very imperative step that 

should be taken before integrating the Internet into teaching and learning methods. 

Assuming that by knowing the lecturers‟ readiness level towards Internet usage, 

policy makers of universities could implement an appropriate policy towards the 

integration of Internet usage for teaching and learning.   

 

1.3. THE PURPOSE OF THE STUDY  

      

There is a lack of study in lecturers‟ readiness of Internet usage in language teaching. 

This study is to investigate the lecturers‟ readiness towards the Internet based learning 

at selected institutions in Jambi. It is expected that this study will be an initial stage to 

draw a master plan for Internet integration into teaching and learning at higher 

education institutions in Jambi.     

 

The investigation is conducted by a set of questionnaire. The questionnaire 

designed is timely as it gears towards discovering the lecturers‟ attitude readiness, 

motivation readiness, awareness readiness and knowledge readiness towards Internet 

usage for teaching learning. By characterizing the readiness into the four main factors, 

it is expected that the lecturers‟ readiness can be figured out completely at the end of 

the research.     

     

The study also plans to introduce Internet usage for teaching and learning as a 

new area in educational research in Jambi. It is expected that the Internet usage could 

be developed as one of a teaching method at higher institutions in Jambi, Indonesia.  

      

The specific purposes of this study are to: a) develop an understanding of why 

institutions need to determine the lecturers‟ readiness towards Internet usage; and b) 

develop a model of the lecturers‟ readiness towards Internet usage based on four 

components. 
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1.4 OBJECTIVES OF THE RESEARCH 

 

Based on the research background and problem statement, there are four main 

objectives, which would address the purpose of the research. The objectives are as 

follow: 

 

i. To identify the English lecturers‟ readiness towards Internet usage in teaching 

and learning.   

 

ii. To identify the English lecturers‟ attitude readiness towards Internet usage in 

teaching and learning. 

 

iii. To identify the English lecturers‟ motivation readiness towards Internet usage 

in teaching and learning. 

 

iv. To identify the English lecturers‟ awareness readiness towards Internet usage 

in teaching and learning. 

 

v. To identify the English lecturers‟ knowledge readiness towards the Internet 

usage in teaching and learning. 

 

vi. To identify the different level of readiness between English lecturers of public 

institution and the English lecturers of private institution.   

 

vii. To identify the level of correlation between the English lecturers‟ frequency of 

Internet usage and the English lecturers‟ readiness as a whole.    

 

1.5 THE RESEARCH QUESTIONS 

 

As the purpose of this research is to explore and describe the English lecturers‟ 

readiness towards Internet usage in teaching and learning development, the research 

questions can be formulated as based on the four objectives. The research questions 

are as follows: 
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i.  What is the English lecturers‟ readiness level towards Internet usage in 

teaching and learning?  

 

ii. What is the English lecturers‟ readiness level in term of attitude towards 

Internet usage in teaching and learning? 

 

iii. What is the English lecturers‟ readiness level in term of motivation towards 

Internet usage in teaching and learning? 

 

iv. What is the English lecturers‟ readiness level in term of awareness towards 

Internet usage in teaching and learning? 

 

v. What is the English lecturers‟ readiness level in term of knowledge towards 

Internet usage in teaching and learning? 

 

vi. Is there any significant difference in the readiness towards Internet usage 

between English lecturers of public institutions and English lecturers of private 

institutions? 

 

vii. Is there any significant correlation between the English lecturers‟ frequency of 

Internet usage and the English lecturers‟ readiness as a whole? 

 

1.6 RESEARCH HYPOTHESIS 

 

Based on the above research question number six and seven, two sets of hypothesis 

are proposed. The hypotheses of this research are: 

 

 

 

Ho 1. There is no significant difference of the readiness towards Internet 

usage between English lecturers of public institutions and English 

lecturers private institutions.    
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Ho 2. There is no significant correlation between the English lecturers‟ 

frequency of Internet usage and English lecturers‟ readiness level 

towards Internet usage. 

 

1.7 CONCEPTUAL FRAMEWORK  

 

According to Locke, Spirduso and Silverman (1987:30), conceptual frameworks are 

created based on the reviewed studies and the purpose of the study, and it “represents 

the most important single opportunity for the application of original thought”. It 

should also serve as a system, which categorizes diverse ideas or recondite events into 

easily perceived and remembered subsets in an organizational form.  

 

The objective of the research is to investigate English lecturers‟ readiness 

towards Internet usage for teaching and learning development.  The English lecturers‟ 

readiness towards Internet usage will be focused on four components. The four 

components include attitude, motivation, awareness, and knowledge. The four 

components of readiness are extracted from experts‟ statement and adapted Foong 

(1999) and Noraini (2002) thesis that investigated teachers‟ readiness towards the 

computer usage.  

 

The process of this survey would be done by using a set of questionnaire of 

readiness towards Internet usage. As mentioned above, the self report would be 

constructed in four components which are attitude, motivation, awareness and 

knowledge. The framework of the study is illustrated in the Figure 1.1.  
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FIGURE 1.1 Conceptual Framework of the Study (The Model Adapted from Borotis 

and Poulymenakou, 2004)  

 

The readiness of English lecturers in relations with the four components. The 

survey result would inform institution whether the human resources are ready or not 

towards the integrating of Internet usage into teaching and learning. The English 

lecturers‟ attitude would reveal one of the components of readiness. Positive attitude 

towards Internet usage indicates English lecturers acceptance in Internet usage for 

teaching and learning. Motivation is seen as a component that drives English lecturers 

to integrate Internet usage into their teaching and learning.  The lecturers‟ awareness 

toward Internet usage is measured as one of the readiness factor.  The last component 

of readiness is knowledge which reflects the English lecturers‟ skill in the Internet 

usage for teaching and learning. 

 

At the end of the data analysis process, the output of the survey reflects 

English lecturers‟ readiness towards Internet usage in teaching and learning. Then, the 

English lecturers‟ frequency of Internet usage and the level of English lecturers‟ 

Attitude 

Motivation 

Awareness 

Knowledge 

 

 

 

Lecturers’ 

Readiness 

toward Internet 

Usage  

Frequency of Internet 

Usage 

Readiness level of 

English lecturers at 

Public Institutions 

Readiness level of 

English lecturers at 

Private Institutions 
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readiness would be approached by using correlation analysis to see whether there is 

any correlation between both variables.  The result of data analysis would figure out 

the English lecturers‟ level of readiness towards Internet usage, and the correlation of 

English lecturers‟ Internet usage frequency with the readiness level of Internet usage.  

 

1.8   SIGNIFICANCE OF THE STUDY  

 

According to Singhal (1997), researcher and language educators must further 

investigate and implement the immense Internet‟s educational potentials. The 

investigation and implementation would provide lecturers with guidelines of the usage 

of the Internet in English Language Teaching (ELT). Thus, the undeniable 

significance of this research is that it will contribute to the body of knowledge in the 

field of ELT and e-learning, especially for institutions in Jambi, Indonesia.  

 

This study initiates “break-away-move” of Jambi or even Indonesian English 

lecturers in Indonesian from being specifically indulged in the conventional way of 

teaching to the most current method of ELT.  Robleyer, Edwards and Havriluk (1997) 

pointed out that educational uses of the Internet are not as yet as widespread as its 

popularity. This was supported by Eastmant (1999) whom reported that English 

language teachers limited knowledge and lack of implications of the Internet usage in 

teaching and learning. 

 

It is also expected that this research can contribute valuable input for 

institutions in Jambi to integrate the Internet into teaching and learning. The 

institutions could take the English lecturers‟ readiness towards Internet into account to 

succeed in the Implementation of Internet usage.  This way would encourage others 

departments, faculties, and institutions in preparation of Internet integration into 

teaching and learning.  

           

This study also could provide initial information for future researchers to conduct 

a survey in or larger scale. In other words, findings, instrument, discussion of this 

research could inspire or give an idea for future searchers to survey in depth in area of 

Internet usage in education especially in Sumatra Indonesia.       
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1.9 THE LIMITATION OF STUDY 

  

This study is a descriptive quantitative research. The study investigates English 

lecturers‟ readiness in Internet usage in teaching and learning development. The study 

covers four components towards lecturers‟ readiness of Internet usage in teaching and 

learning. The four components are; attitude readiness, motivation readiness, awareness 

readiness and knowledge readiness. The English lecturers‟ readiness of Internet usage 

in teaching and learning development identifies and describes based on the data 

gathered from questionnaire. 

  

Since the survey was conducted among English lecturers of selected 

institutions in Jambi, the result is not able to be generalized to all lecturers of 

institutions in Indonesia. Hence, the findings are reliable to be generalized for English 

lecturers at the selected Institutions in Jambi. And at last the result of the study is 

compatible as comparative data to similar research only.  

 

1.10   OPERATIONAL DEFINITION 

 

In this section, important terms to define are readiness, motivation, attitude, 

awareness, and knowledge and Internet usage. The terms would be described in 

operational way.  The definitions are definite as follows: 

 

1.10.1 Readiness 

 

Readiness is the state or quality of being ready. Ready is in a suitable state for an 

activity or situation; fully prepared (Concise Oxford Dictionary, 2001). In this study, 

readiness is defined as the state or quality of being ready for using Internet in teaching 

and learning. The readiness is categorized in four components; motivation, attitude, 

awareness and knowledge (Foong 1999; Noraini (2002). 
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1.10.2 Internet  

 

The “Internet” literally means “between or among networks”. It has been described 

“as the mother of all networks” (Eastment, 1999:2), “the ultimate network” (Robler, 

Edwards & Havriluk 1997:227), “ vast network linking computers all over the world” 

(Marcos 1994:1), “an international computer network” (Morgan 1994:1), and “a 

worldwide network of computer networks” (Tennant 1992:1). According to Kraynak 

et al (1999:3), the Internet is “a global collection of high-powered computers that are 

connected to each other with network cables, telephone cables, satellites, and any 

other (imaginable) electronic wizardry”. Thus Internet could be defined as a globally 

interconnected network of computer.        

 

1.10.3. Attitude  

 

Attitude is a settled way of thinking or feeling or a position of the body indicating a 

particular mental state (Concise Oxford Dictionary, 2001). Attitude is as mental state 

involving beliefs, feelings and values towards objects in certain ways (Robert 1992:7). 

In this study, the attitude readiness is defined as lecturers‟ mental state of acceptance 

towards the Internet usage for teaching and learning in positive and negative manner.   

   

1.10.4. Motivation  

 

Motivation is intense enjoyment, interest, or approval. It constitutes an object of such 

feelings (Concise Oxford Dictionary, 2001). Motivation is defined as commonly 

thought of as inner drive, impulse, emotion, or desire that moves one to a particular 

action (Brown 1987:114).  In this study, the motivation is defined as an internal drive 

or desire that causes someone to be interested to do something. In this case, lecturer‟s 

interest to integrate Internet usage into teaching and learning development must be 

driven by certain motivation level.  
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1.10.5. Awareness  

 

Awareness is defined as having knowledge or perception of a situation or fact 

(Concise Oxford Dictionary, 2001). Knowing or realizing something; knowing that 

something exists and is important (Oxford, 1997). In this research the term 

„awareness‟ is defined as realizing and knowing the current and future climate of the 

Internet existence as a useful tool for gaining information and doing communication.  

 

1.10.6 Knowledge  

 

Knowledge constitutes information and skills acquired through experience or 

education. It constitutes the sum of what is known (Concise Oxford Dictionary, 2001). 

In this study „knowledge‟ is defined as understanding that posses by lecturer to use 

certain facilities for the need of teaching and learning. 

 

1.11   CONCLUSION 

 

Lecturers‟ readiness of Internet usage constitutes an important issue to be raised as 

part of the current issues in e-learning and a factor to be investigated before the 

integration of the Internet into teaching and learning in University. The long-term 

success of an application largely depends on the readiness of lecturers to integrate the 

application into teaching and learning. 

 

This study is conducted to identify, examine, and describe English lecturers‟ 

readiness towards Internet usage in teaching and learning English at selected 

institutions in Indonesia. The lecturers‟ readiness is measured using four indicators; 

attitude readiness, motivation readiness, awareness readiness and knowledge 

readiness. 

 

Finally, the evaluation of lecturers‟ readiness is a very imperative step that 

should be taken before integrating the Internet into teaching and learning method. 

Assuming that by knowing the lecturers‟ readiness level toward Internet usage, policy 
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makers of universities could take an appropriate policy toward the integration of 

Internet usage for teaching and learning.   
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CHAPTER II 

 

 

REVIEW OF LITERATURE 

 

 

2.1. INTRODUCTION 

 

This chapter discusses theoretical background of this research that concerns six parts. 

The first part is the rational of literature review. This part rationalizes the issue of 

English lecturers‟ readiness towards Internet usage at selected institutions in Jambi. 

The second part is ICT, E-learning, and Internet usage. This part focuses on the understanding of the 

ICT issue, e-learning and Internet usage. The third part is the evolution of Internet into language teaching and learning. This 

part refers to the nature of technology usage in language classroom until Internet usage for teaching and learning come into 

existence. The fourth part constitutes Internet usage in language teaching and learning. Here, the 

availability of Internet tools that can be used in language instruction is discussed.   

And the fifth issue is English lecturers‟ readiness towards Internet usage that includes 

attitude readiness, motivation readiness, awareness readiness and knowledge 

readiness. This part discusses the definition of each component of readiness and the 

strong reason of inclusion of the four components to be a standard measurement of 

English lecturers‟ readiness. And the last part is the researches in teachers‟ readiness. 

This part discusses some findings of readiness in other countries pertaining to using 

Internet for teaching and learning.  

 

2.1. RATIONAL OF REVIEW OF LITERATURE 

 

The current world of work requires university graduates to accomplish their tasks and 

responsibilities based on creativity and initiative, in addition to their academic 

training. Universities should create a teaching and learning environment which 

employs technology to enhance students‟ skills and creativity in order to produce good 

quality of graduates.   World Bank (2000) stated that universities will have to develop 

a learning system, which can help graduates, learn beyond their skills and expertise in 

order to increase graduate quality to meet the current demand of job market.  
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To respond the World Bank statement, Directorate General of Higher 

Education Indonesia (DIKTI) via the basic framework of higher education stated that 

current advancement of technology such as computer and Internet should be taken into 

account to produce qualified graduates.  

 

The advancement of information and communication technology, have 

brought a variety of new schemes in carrying out education process in 

education. Universities and others institutions, which possess adequate 

capacity to carry out such task, should be capitalized to meet the demand. In 

this regard the public institutions as well as individual institution should 

prioritize the provision of ICT infrastructure to develop such capacity (Basic 

Framework for Higher Education Development KPPTJP IV, 2003:17). 

 

Internet usage as part of ICT has been widely used in all parts of the world. 

The development evolves very fast. In education field the Internet is used in many 

ways for the aim of delivering and acquiring knowledge. 

 

 Internet technology has been going through a revolution due to innovative 

features such as WWW, portal and Multimedia Communications. The WWW 

represents data and knowledge sources and the Internet is used to carry them 

in Multimedia form (Z.A. Al-Khanjari, et. al, 2005:93).  

 

Jambi University in Indonesia was intended to participate in the global 

changes by introducing the use of the computer technology for teaching and learning. 

The aim to utilize technology is to meet the global standard of educational technology 

for teaching and learning and to enhance the expertise and quality of graduates. To 

achieve this aims, University of Jambi was supported by ADB Loan from 1999 to 

2003 succeeded to providing the university with a good infrastructure of computer 

facilities. The project was named Due and Due-like project. Prof. Dr. Ali Rahman, the 

rector at that time, expected that the implementation of technological trend into 

classroom would be optimally used by lecturers at UNJA. In fact, that the facilities 

was not used optimally by the lecturers.  
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The project had facilitated UNJA with technology for learning and teaching 

English such as Internet, Video, TV, Computer, booth control system, tapes with head 

phones, and soft material resources like CD cassettes. As for Internet usage 

specifically, only few English lecturers have utilized the Internet technology as part of 

their teaching method.  They used the Internet to find reading resources, articles, 

current issues related to their lesson topic and language teaching. Some lecturers 

perceived that the use of the Internet for teaching is expensive, passive and inefficient. 

The different perception among the lecturers towards Internet usage for teaching and 

learning is due to the different background of knowledge towards Internet usage. As a 

result University of Jambi is unable to promote Internet usage under University 

curriculum, and the Internet is only used by few lecturers who view the Interenet as a 

source for information and knowledge.    

 

Using WWW and search engines in finding teaching and learning resources 

through Internet is not new for both lecturers and students at Jambi University. 

However, integrating the Internet in the teaching and learning processes is not yet 

implemented. In short, the current trend of Internet usage in teaching and learning has 

not yet encouraged the staff/academicians in Jambi to exploit the Internet as a medium 

of teaching and learning process.  

 

The failure of the Internet integration in English classroom at UNJA may be 

due to by the low level of English lecturers‟ readiness towards the Internet usage. The 

English lecturers‟ readiness towards Internet usage constitutes one of important 

factors to be taken into account before an implementation.  University of Jambi did 

not assess the readiness of human resources before the Internet usage launched in 

2000.  As a result, Internet usage for teaching and learning fail to be implemented. 

The failure should be taken as a reflective lesson by the institutions in Jambi to 

anticipate problems in the future planning of Internet usage for teaching and learning.      

 

It could be concluded, to anticipate the failure in future implementation of 

Internet usage at English classroom of selected institutions in Jambi, researcher would 

conduct a survey to investigate English lecturers‟ readiness towards Internet usage in 
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teaching and learning.  This literature review would discuss four components of 

English lecturers‟ readiness towards the Internet usage for teaching and learning, they 

are; attitude readiness, motivation readiness, awareness readiness, and knowledge 

readiness.  

  

2.2 ICT, E-LEARNING AND INTERNET USAGE 

 

Some people are not too clear discussing about ICT, e-learning, and Internet usage. 

The following statements sometimes make readers difficult to differentiate between 

ICT, Internet usage and e-learning.  As cited in Wan Mohd. Fauzy Wan Ismail 

(2004:5) ICT allows the exchange and sharing of information without being restraint 

by traditional classrooms, teaching and learning methods and communication. Lewin 

(2002) ICT can bring access to everyone to all kinds of learning material and the 

global information system. The writer infers both statements that when the people 

discuss about ICT, it refers to the Internet usage in education. To focus on the same 

perception in this research, the writer would like to state that ICT is understood as the 

vehicle for all learning activities based on technology usage. 

 

E-learning refers to the use of ICT that includes computer, video, CDROMs, 

TV, LCD and the Internet for teaching and learning. E-learning most often is referred 

as an approach to facilitate and enhance learning by means of personal computers, 

CDROMs and the Internet. This includes e-mail, discussion forums and collaborative 

software (Campbell N.2001; Mohamed Amin Embi 2004, Norazah Mohd. Nordin, 

2005). However, some researchers refer e-learning as Internet usage for teaching and 

learning. Borotis and Poulymenakou (2005), Rosenberg (2001) and (Sean, 2005), 

stated that e-learning refers to the use of the Internet technologies to deliver and gain 

teaching and learning resources that enhance knowledge and performance. In this 

research the use of Internet for teaching and learning is discussed as a part of e-

learning.  

 

In this study, the Internet usage is a part of e-learning, will be focused the 

discussion is focus on the Internet usage not to e-learning as a whole. The differences 

should be highlighted between the e-learning and the Internet usage. The e-learning 

refers to delivering and acquiring  teaching and learning material by using technology 
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such as Video, TV, tape recorder, CDR, computer, the Internet, etc. The Internet usage 

refers to the use of the Internet facilities to search and deliver teaching and learning 

material. The Internet facilities include WWW, e-mail, chat rooms, journal, e-learning 

portal, online library, etc.      

 

2.3 THE EVOLUTION OF INTERNET USAGE INTO LANGUAGE TEACHING AND LEARNING 

 

The higher education sector is undergoing significant changes. These changes are 

characterized by processes of worldwide expansion into higher education systems. 

Not only higher education systems expand worldwide for courses delivery, the nature 

of the institutions within these systems has also been shifting, through a process of 

these changes (World Bank 2000). 

 

In Malaysia, the integration of Internet technology into the classroom continues to 

grow. This situation aggravates higher education to reform its management system to 

response the global changes. Public universities and private institutions have 

effectively initiated a soft revolution in the current teaching-based education system 

(Z.A. Al-Khanjari, et. al.  2005).  

 

The evolution of the educational technology into classroom alters the manual 

technology with digital and virtual technology. Richard (2005) stated that the coming 

of sophisticated technology into classroom shifts away the classroom practices of 

short, isolated, teacher-centered lessons and emphasizes on learning activities that are 

long-term, interdisciplinary, student-centered, and integrated with real world issues 

and practices. Singhal (1997) reveals that when the technology is applied into language education, the language 

laboratory becomes equipped with a series of booths and accompanying microphone and headphone was the fashion. 

However the stimulus response behavior pattern was still employed through teacher dissemination of audio input by using a 

control panels available in the labs. May be a possible step in linking technology and education however such activities may 

be tedious and boring for both the teachers and students. This factor become was the impetus to the shift from 

Communicative Approach to Computer Assisted Language Learning 
 

The need of new environment for teaching and learning by integrating the Internet in language teaching does not 

only replace the old teaching method to a new one, but also to enhance the teaching and learning method in order to 

encourage learners’ activities and to enable learners to use current technology. It is expected that the ability to use 

sophisticated technology will enable graduate to compete in the job market and expose themselves with the current 

technological usage in the work place.  
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Previously, language teaching was conducted in class where teachers monitored students’ interactions by drilling 

as well as providing students with immediate correction and reinforcement. The basic assumption was that if verbal behavior 

was modeled and reinforced, students would quickly learn the second language faster if they practice through drilling method. 

 

In short, the evolution of the Internet technology into language teaching in 

classroom has started and will be practiced in generation to come.  The use of the 

Internet technology in all sectors in the real world constitutes a pressure to language 

learning in a classroom whereby integration of the Internet takes place.     

 

2.4 INTERNET USAGE IN LANGUAGE TEACHING AND LEARNING  

 

Although some uncertainty and skepticism exist, the use of the Internet in a classroom 

instruction is gaining immense popularity today. The flexibility of using the Internet 

for e-learning provides the teachers and learners with current resources. It also enables 

learners to determine their own learning activities. By providing e-learning within a 

positive and non-threatening environment, learners can encourage others, contributing 

to each other‟s personal growth. E-learning delivers accountability, accessibility, and 

opportunity (Xie, 2002) 

 

Language lecturers and learners are taking advantage of the modern and high 

technology. English lecturers have begun to use computers for their language 

instruction early and extensively. Teaching language by using the Internet can 

enhance languages skills such as listening, speaking, reading and writing through 

various ways among others include, access to authentic materials and communication 

with schools abroad via video conferencing, email and discussion forums in the target 

language which facilitates cultural awareness. The virtual technology enables a range 

of language skills to be practiced and supports a range of learning styles. This 

implication considers not just the technologies themselves but also the pedagogical 

implications and the support necessary to enhance learning and teaching of language 

(Becta 2004). 

 

Using the Internet in language teaching and learning could gather learners into 

the real context, situation, and authentic resources. Dodge (1997) as cited in Richards 

(2005) the Internet encourages more immediate, relevant, interactive and authentic 
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teaching and learning resources. Mohammed Amin Embi and Azmi Abdullah Latif 

describe the availability of using the Internet for English teaching and learning   as 

follow:  

 

The content and the language used to present it are real and authentic, the 

Internet is a useful source for language teachers and learners. There are many 

websites that touch on almost every topic and could cater the needs of people 

of all walks of life including English language learners, from those at the 

beginners‟ level to the most advanced ones. For English language teachers, 

there are sites that contain tips, lesson plans and activities that can be used to 

add more spice, varieties and creativity in teaching (Mohamed Amin Embi and 

Azmi Abdullah Latif  2004:2). 

 

 There are many reasons why the Internet is applicable for teaching and learning 

language. It provides new content for other media to carry because it is a topic of great 

current interest. In its simplest form, a website in the Internet provides texts for 

language learners to read through, with tasks which they are encouraged to perform in 

order to enhance their reading skills. Egnatoff (2004) stated that the Internet offers a 

new channel by which language learners can enhance their communication skills by 

participating in social dialogue via chat room, discussion forum, and online 

conference.    

 

With the help of computer software and the Internet, learners can now study 

languages anywhere and anytime in classrooms, labs, at home or even on the go. The 

other advantage is that it can be free, or relatively inexpensive. Many websites are 

completely free since they were made by teachers in their spare time, while others (in 

general ones produced professionally) charge a nominal fee (Xie, 2002)  

 

 With the ubiquity, explosion and expansion of the Internet world wide, almost 

all of the usual and conventional teaching and learning activities can be carried out 

via/in the Internet. Later we will discuss how the Internet provides material for 

English teaching. For instance; many reading texts are now available on the web for 

lecturers to select. Some reading materials contain a glossary and online reading 
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comprehension exercises. Students may read the text, check the vocabulary and do 

online exercises after reading. Lecturers may also compose their reading texts for 

students to download and read using English word-processors or learning tools (Xie, 

2002; Muhammad Kamarul Kabilan 2004).  

 

 Muhammad Kamarul Kabilan (2004) stated that teachers could also search for 

materials and ideas to be used in classrooms, lesson plan that can be replicated and 

emulated, or online exercise, quizzes, and tests that could be administered for 

evaluation purposes. These activities and services are extended to various websites, 

Web Pages and online centers.  

Probably the most commonly used Internet delivery method for language 

teaching is the World-Wide Web (WWW). The WWW allows a teacher with website 

design skills to put up a website containing content of their choice. In its simplest 

form, a website can contain texts for language learners to read through, with tasks that 

they are encouraged to perform in order to enhance their reading skills. If the teacher 

has somewhat more advanced website-design skills, he or she can add self-correcting 

tasks to the website such as multiple-choice exercises, gap fills and more (Madden, et. 

al, 2005;  Egnatoff, 2004). For instance  Kenji Kitao an English lecturer at Doshisha 

Universitiy Japan has experience teaching English by using the Internet;   

 I use the Internet in a variety of ways for language teaching, including 

administration, class preparation, and class activities. I put up a web bulletin 

board with class information, students' email addresses, and links to materials, 

student-made web pages, models, and evaluation forms for assignments. In 

addition, students communicate with non-Japanese students through the 

Internet. For one course, students read graded readers and write descriptions in 

a certain format for a database that future readers can use to choose books. I 

also teach the students to find and evaluate web resources. Students gather 

information for certain topics and make web pages (Kitao, 2004: 1).       

 

The use of the Internet in language teaching and learning is still new. There are 

many possibilities that lecturers can do with the Internet. By that, language lecturers 
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need to continue to explore possibilities and the feasibility of using the Internet to 

teach a language. Theoretical and practical issues need to be raised in order to 

improve quality of implementation and obtain a satisfied result. More research on the 

using the Internet and its impact on the learning process should be continued.  

 

2.5   LECTURERS’ READINESS TOWARDS INTERNETE 
USAGE   
 

Human represents a significant parameter in technology systems‟ adoption. Human 

resource readiness considers the availability and design of the human-support system 

(Chapnick, 2000; Murphrey et al., 2002). In terms of running, developing and 

maintaining the Internet usage in teaching and learning and in order to achieve success 

in Internet usage, it is needed to operationally success both teachers and students of 

the new system.  

At university level, lecturers play a vital role in developing and maintaining an 

effective Internet learning environment and must possess a set of readiness to perform 

successfully. Some senior lecturers from the traditional classroom environment will 

easily adapt to the online model in the Internet, while others may find the transition 

challenging at first. Therefore, the readiness of lecturers is extremely important in 

order to prepare themselves towards the Internet usage in teaching and learning. The 

English lecturers‟ readiness in this study constitutes a condition that where the 

lecturers are mentally prepared to accept new changes in the Internet usage for 

teaching and learning within four components of readiness; motivation readiness, the 

awareness readiness, and the knowledge readiness. In this part, the researchers discuss 

the rational of the four components are used to measure the lecturer readiness towards 

the Internet usage.   

The first component of readiness is the attitude readiness. Many researchers 

agree upon attitude as a component of readiness towards e-learning. Violato, Mariniz 

& Hunter, (1989); Koohang, (1989) in Yuen and Ma (2004) stated that teachers' 

attitudes constitute one of major factors affecting their initial acceptance of computer 

technology and their future behavior regarding computer usage, but some e-learning 
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program often does not emphasize teachers‟ attitude in the implementation of e-

learning into the classroom (Violato, Mariniz & Hunter, 1989; Koohang, 1989) in 

Yuen and Ma (2004). 

Koszalka, (2001) revealed that a possible explanation may be related to the 

teachers‟ mental state of readiness to adopt this new innovation. This state of 

readiness is the teachers‟ attitude towards the use of the web resources in the 

classroom. Teo S.H (2006) investigated the students‟ readiness towards e-learning by 

inserting/including attitude as one of factor readiness. 

The second component of readiness is the motivation readiness. Koszalka 

(2001) investigated the teachers‟ perception of learner readiness towards e-learning, 

and revealed that the teachers seemed to agree that one of the major issues in regards 

to the learner‟s readiness on e-learning is motivation. And at last Watkins et. al 

(2004), in their research of Assessing Readiness for E-learning stated „motivation‟ as 

one of teachers‟ readiness factor. Ulbrich and Pacnik (2004) stated that an issue of 

human motivation is important to be considered in implementing e-learning.  

The third component of readiness is the awareness readiness. Rose and 

Cholewka (2004) stated that awareness factor should be possessed by teachers 

towards online integration into classroom. Ulbrich and Pacnik (2004); Egnatoff (2004) 

considered the value of teachers‟ awareness as a prior knowledge should be assessed 

before going to the next step of e-learning implementation.  

The fourth readiness that will be discussed in this research is the knowledge 

readiness. Horgart, Day and Dawson, (2004) stated that the important step in adopting 

an innovation, such as web technology is teachers‟ knowledge about the innovation. 

As cited by Yuen and Ma (2004), knowledge in using computers is a major 

factor affecting their initial acceptance of computer technology and their future 

behavior regarding computer usage (Violato, Mariniz & Hunter, 1989; Koohang, 

1989).Whereas, Rose and Cholewka (2004) included knowledge as one of the factors 

of teachers‟ readiness towards online integration into classroom. Koszalka (2001) 

reported that based on teachers‟ perception towards learner readiness on e-learning, 

knowledge of using the technology is also important to consider. In addition, 
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Kentucky Department of Education (2005) stated that teachers‟ knowledge as one of 

the factors of online teaching readiness. 

For all of readiness components, Foong (1999) investigated four components 

of teacher‟s readiness towards computer usage in teaching and learning; attitude, 

motivation, awareness and knowledge. However,  Foong Peck Lee did not elaborate 

the four components in detail in her thesis. According to Noraini (2002) in her thesis 

classified knowledge, attitude and skills as three parameters to measure the teachers‟ 

readiness towards the usage of computer in teaching and learning. And at last Fishbein 

and Ajzen (1975) have linked three main components, i.e. beliefs, attitude and 

behavior. According to their opinion, information or knowledge obtained will 

influence their beliefs towards a particular object. Knowledge or information also 

influences someone‟s beliefs which can lead to a change in behavior and attitude. 

Thus, it can be said that beliefs, attitude and behavior are interrelated in some way or 

another (Fishbein & Ajzen, 1975). 

 

This study aims to assess lecturer‟s readiness towards the Internet usage in 

teaching and learning as an initial step before the implementation of the Internet into 

the classroom. Based on the review above, the English lecturers‟ readiness will be 

developed into four components which are namely attitude readiness, motivation 

readiness, awareness readiness and knowledge readiness. The detailed discussion on 

the meaning and importance of the four components of readiness parameter are 

discussed later in the chapter.  

 

Identifying English lecturers‟ readiness in the four components of readiness is 

a pervasive step towards the integrating of Internet in classroom at universities 

classroom. As the human resources, the lectures directly utilize the technology in a 

classroom. Therefore if they are not ready to use the Internet then the integration 

could not be implemented. Kentucky Department of Education, (2006) confirms that 

the English lecturers‟ readiness will then imply institution readiness for Internet 

integration into educational system. The long-term success of an application largely 

depends on the readiness and the abilities of support staff to integrate the application 

into the processes and make the environment stable and reliable for it to run.  
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Szeto   (2000) stated that the common problem towards the Internet usage in 

higher education sector in Hong Kong is lecturers‟ and students‟ readiness to operate 

the technology. By anticipating this phenomenon it is able to identify the lecturers‟ 

readiness level before the integration is launched.  Low level of lecturers‟ readiness in 

Internet usage could cause obstacles in the implementation. When the lecturers are not 

willing, unmotivated, lack of awareness and lack of knowledge to use the Internet for 

teaching and learning, the sophisticated facilities provided will be unutilized and 

allocation for this purpose will be wasted.  

 

As higher education institutions strive to meet the needs of today‟s challenges 

to integrate the Internet usage into teaching and learning, more and more higher 

education institutions will be required to adopt and adapt their courses in terms of net 

delivery. The institutions readiness assessment should be done before the Internet 

integration is implemented and, human resources are vital resources that must be 

prepared to face this change. Consequently, lecturers as human resources who are 

directly in contact with the implementation should possess good level of readiness in 

order to contribute to the success of the implementation. In detail, the four readiness 

components; attitude, motivation, awareness and knowledge are discussed below. 

 

2.5.1 The Attitude Readiness 

 

Gardener (1985:9) stated that attitude has been defined as everything from a „mental 

and neutral state of readinesses to an evaluative reaction to an object. In the same way, 

Robert (1992:7) defined attitude as a mental state of readiness towards specific social 

objects or class of social objects according to the amount of positive or negative effect 

that one holds towards them. Attitude is the tendency that influences someone to 

support, oppose or act in a neutral manner towards an object or situation (Roberts, 

1992:44). On the other hand, Rajecki (1990:125) stated that attitudes are a source of 

behavioral motivation and organization. Extracted from the above definitions, this 

study defines attitude as the lecturer‟s feeling as a part of mental statement to accept 

or reject the Internet integration into classroom. Specifically, attitude readiness is 



 

30 

 

30 

defined as lecturer‟s level of positive mental statement towards the Internet usage for 

teaching and learning.     

 

 Knowing a person‟s attitudes give us clues to predict or anticipate his or her 

next actions towards changes. The person‟s positive or negative attitude to an 

innovation affect ready and unready of the person to indulge in the innovation 

(Rajecki, 1990). Yuen, Law & Chan, (1999) as cited in Yuen and Ma (2004) stated 

that teachers' positive attitudes towards computers is considered to be a key factor in 

fostering computer integration and the enhancement of the quality in learning and 

teaching using computers.  

 

Liu, Lavelle, and Andris (2002) explained that teachers‟ attitude or concern on 

technology is a critical factor in terms of how rapidly and/or successfully one 

integrates technology into one's teaching. Both positive attitude and negative attitude 

of the teachers will than impact the long term success of the future implementation of 

the Internet usage. The positive attitude of lecturers towards the Internet usage will 

enable to succeed the implementation and endure the existence of the Internet usage in 

teaching and learning. On the contrary, the English lecturers‟ negative attitude does 

not only discourage lecturers to improve the Internet usage but it will hinder handicap 

the innovation of teaching and learning technology in the classroom implementation. 

Spiros & Angeleki, (2004) stated that teachers‟ negative attitude towards the e-

learning could affect the teachers‟ rejection to utilize technology facilities in a 

classroom.  Boone (1990) adds that teachers‟ positive attitude is very important when 

undergoing a program, where one is not familiar with, such as online learning. The 

feeling characterized the successful of online teaching and learning.  

 

 A positive attitude towards the use of the Internet is a strong indicator of 

whether a teacher might opt to apply e-teaching. Conversely, one of the major barriers 

to e-teaching identified is the fear of teachers to use the current technology, because 

when faced with stepping outside their comfort levels and they are not willing to take 

the risk (Campbell, 2001). Harasim et. al (1997) further confirmed that one of the key 

success to learning online is a positive attitude. Lawton & Gerschner (1982) as cited 
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by Yuen and Ma (2004) added that the successful use of computers in the classroom 

depends on the teachers' attitudes towards computers. 

 

  Teachers‟ positive attitude to use technology will create a good atmosphere in 

teaching and learning process. This situation could encourage students‟ comfort 

during teaching and learning process in the classroom. Gressard and Loyd (1985) in 

Yuen and Ma (2004) stated that positive attitudes towards computers encourage 

teacher‟s confidence in using computers in the classroom. Teachers' attitudes towards 

computers affect their instructional use of computers (Kluever, Lam & Hoffman, 

1994) in Yuen and Ma (2004). 

 

 Based on the above rationalization, the researcher considers that an early 

planning stage the English lecturers‟ attitude readiness towards the Internet usage into 

teaching and learning should be measured together with others components of 

readiness before the real implementation begins. In addition by knowing the levels of 

lecturers‟ attitude readiness will provide some ideas to what actions should be taken 

into account in a planning Internet integration into the classroom.   

 

2.5.2 Motivation Readiness 

 

Gardner (1985:180) defined motivation in his social-psychological model as “the 

combination of effort plus desire to achieve the goal. In accordance with Gardner, 

Brown (1987:114) stated that motivation is commonly thought of as the inner drive, 

impulse, emotion, or desire that moves one to a particular action.  

 

It can be extracted and rephrased from the above definitions that motivation 

constitutes a force towards the need and desire to succeed in achieving certain goals. 

Motivation also could be considered as preparations for success or avoidance from 

failure. Meaning to say that if a person feels eager to achieve success and does not 

want to fail when given a task, the person is motivated.  

 

In this study „motivation‟ is defined as an internal drive or desire that causes 

lecturers to be interested to integrate the Internet into teaching and learning. A person 
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who has motivation is believed by many, to be a successful person. Knowles, Holton 

and Swanson (1998) believe that the most potent motivators of adults are internal 

pressures, for example the desire to increase job satisfaction, self-esteem and quality 

of life.  

 

There have been many studies stressing the importance of motivation for 

successful training and learning (e.g. Noe et al. 1997; Osterloh and Frey 2000; 

Tharenou 2001), and its importance for e-learning success is not different (Schrum 

1998; Golladay et al. 2000; Salmon 2000; Frankola 2001; Rosenberg 2001). 

Motivation becomes a critical success factor due to the particular nature of e-learning 

(Golladay et al. 2000). Rosenberg (2001) stated that motivation is one of the factors 

which contributes to people resistant to indulge in e-learning and willingness 

constitutes an instrumental motivation. 

 

Spitzer (1996) as cited in Huk Thomas (2002) claimed that motivation is the 

central aspect in instruction. It seems to be obvious that high motivation will enhance 

attention and therefore learning success. Holzinger (2000) as cited in Huk Thomas 

2002) argued that the assumption does not have to be the case, because “good 

feelings” during teaching and learning sessions are not necessarily an indicator for 

teaching learning effectiveness. However, motivation is a pervasive factor that one 

should have.  

 

The importance of motivation among English lecturers‟ is to enable them to 

learn to develop their Internet competency will consequently maintain their interest in 

reaching the goal of Internet integration in the classroom. Z.A. Al-Khanjari, et. al 

(2005) stated that obviously an investigation of instructors‟ motivation will be useful 

particularly in preparing them towards a new challenging e-Learning paradigm. 

Moreover, the motivation is also useful for them to anticipate problems during a 

transition form the old paradigm to the new paradigm. 

 

 The English lecturers‟ interest to a phenomenon of the Internet usage will also 

produce a motivation to know, to learn and to gain knowledge from the Internet. 

Richards (2005) stated that Internet communication and interactive multimedia is very 
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effective to engage the interest, interaction, and knowledge of young and adult 

learners. It is sensible that many teachers are motivated to exploit the Internet for 

teaching. 

 

Dealing with this research it has found that motivation but it could be also 

gained from both internal and external factors. Bowman et al. (2000:18) stated that:  

 

The motivation is not only gained from internal factor of the lecturers, 

external factor also could produce a motivation for instance by sharing 

experience of Internet usage among the collogue, participating in online 

course etc. In the study of e-mail peer-mentoring group of English language 

teachers one of the participants, Karen Ashley Greenstone, asserted that the 

group has helped her to realize the fact she is not all alone by herself in her 

teaching struggles. The support from the members of the group has given her 

encouragement, and thus further motivated her in terms of teaching and 

learning development. In lieu of this, one participant remarked “through 

sharing our challenges with understanding colleagues and receiving advice 

and support, we find our self no longer merely struggling with teaching 

problems, but facing exciting professional challenges with renewed energy 

and optimism”. 

 

 At a university level,   the lecturer constitutes as the practitioner who directly 

engages with the Internet usage in the classroom.  English lecturers‟ good level of 

motivation will contribute to the resistant implementation of the Internet in classroom 

for long term. This kind of mental power will then positively encourage students to 

engage with the Internet usage for learning. Motivated teachers and students could 

create a comfortable environment in a language teaching and learning.   In contrary, 

unmotivated lecturers will make the class atmosphere become unpleasant and 

uncomfortable when using the Internet for teaching and learning. As a result no 

benefits will be gained from the implementation (Egnatoff 2001; Daing Zaidah 2002; 

Borotis and Poulymenakou 2004)  
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 English lecturers‟ high motivation has an important role in creating more 

enjoyable and interesting classroom atmosphere.  As result, the use of Internet in 

teaching and learning will run smoothly and both lecturers and students will gain 

benefits from the classroom implementation. In addition, motivated lecturers are eager 

to convince other lecturers to use the Internet for teaching and learning. On the 

contrary, lack of motivation may discourage lecturers to use the Internet for teaching 

and learning which will then give no contributions in the implementation of the 

Internet.  

 

The above statement and argument then become one of reasons for the 

researcher to combine motivation readiness with other three components as part of 

readiness towards the Internet usage in teaching and learning. Finally, knowing the 

English lecturers‟ level of motivation and how there are motivated is one of the 

important steps in measuring the lecturers‟ readiness. Because, the motivation 

readiness will affect the English lecturers‟ readiness as a whole towards the Internet 

usage in teaching and learning weather they are ready or not to initiate the innovation 

and anticipate future challenges in the implementation process.  

 

2.5.3   Awareness  

 

Awareness is defined as knowing or realizing something; knowing that something 

exists and is important (Oxford, 1997). In this research the term „awareness‟ is defined 

as realizing and knowing the current and future climate of the Internet existence as a 

useful tool for gaining information and doing communication.  

 

Awareness is an important component to see the lecturers‟ readiness towards 

the Internet usage. The rapid development in education technology in the globalization 

era has attracted educator‟s attention to know and to learn the new technology that can 

be utilized in teaching and learning.  

 

Singhal (1997); Charp (1999) stated that in the field of education, teacher 

should be aware of the potentials of the Internet for teaching and learning.  Gressard 

and Loyd (1985) as cited in Yuen and Ma (2004) stated that at early planning stages of 
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computer usage for teaching and learning, teachers are required to have the awareness 

of using computers. The good awareness can encourage attitude towards computers. 

Z.A. Al-Khanjari. et. al, (2005) stated that  particularly at an initial step of e-learning 

integration, at least two aspects should be considered; first, instructor‟s awareness in 

the use of the Internet in the current education and secondly, their vision towards 

augmenting current education using the Internet. These constitute vital factors in the 

augment process.   

 

To succeed in the implementation of the Internet in teaching at university 

level, the awareness of lecturers using Internet tools such as; WWW, search engine 

(Google, Yahoo search, Lycos), e-mail, bulletin board, etc, is basic prerequisite. The 

awareness can help the lecturers gain basic knowledge in the Internet surfing. Bennett, 

Priest and Machpherson‟s (1999) explained that the teachers‟ awareness will then 

develop to be a greater familiarity with the web, particularly with the use of search 

engines and the possibilities of web-based communication, and online teaching and 

learning. The awareness of teachers‟ towards the current situation in educational 

technology then will help them to be in contact with the new technology. Moreover, it 

will let them know the benefits of the technology usage in order for them to be ready 

to anticipate the changes by making preparation from now.  

 

 The awareness of the lecturer towards the surrounding changes of 

technology for teaching and learning will be able to introduce the lecturers with 

technological advancement from time to time. Thus, towards any changes in the 

future. On the contrary, being oblivious to the current advancement of educational 

technology will make the lecturers consider the relevance and need in the application 

of the old technology in current situation. In other words, the lecturers are not alert 

with the global changes occurring around them with regards to the technology in 

teaching and learning. As a result, they could not provide their students with current 

demand of technological skills.  Kentucky Department of Education, (2006) stated 

that staff must be made aware at an early stage in the new applications of technology 

that schools want to implement as well as future applications planned at the state level 

in order that the teacher is able to develop their own knowledge to computers.  
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 In short, the researcher would like to formulate that the awareness of lecturers 

towards the Internet usage is necessary to take into account in the English lecturers‟ 

readiness towards the Internet usage as a whole.  The English lecturers‟ awareness 

towards the Internet usage in this research is not directly related to English lecturers‟ 

awareness of issues in language teaching and learning. But it is discussing the 

awareness of lecturers towards some Internet tools as preparation to utilize Internet for 

teaching and learning.   

 

2.5.4   Knowledge Readiness 

 

i. Knowledge 

 

Knowledge is a social phenomenon (Brown & Duguid, 2002). Thus, knowledge 

involves people. More and more studies found that it is not just a transfer of 

information but also a process of knowledge creation. The knowledge in this research 

refers to the teacher‟s ability, skills and also experience using Internet tools for the 

need of seeking information. 

 

Preparing Internet usage into teaching and learning, English lecturers should 

meet the minimum level of knowledge of Internet usage. The English lecturers might 

gain knowledge from experience of using Internet, training and discussion among 

friends in the area of Internet usage.          

English lecturers‟ might be aware of the Internet but it does not mean that the 

lecturers understand the function of the Internet tools and sub-tools. To integrate the 

Internet into classroom, lecturers must have knowledge in surfing the net, using e-

mail, doing search , making a class web site, conferencing through the Internet. 

Knowledge does not merely mean knowing the function of the Internet tools only, but 

beyond than that it is the ability to use appropriate tools for each type of information 

seeking. And the ability to use some specific Internet tools such as Google Tools, Chat 

Room Tools, e-mail with attachment etc (Muehleisen, 1997; Baber, 2001). 

At the early stage of Internet integration into teaching and learning, English 

lecturers‟ knowledge of the use of the Internet should be measured. The good level 

http://iteslj.org/Lessons/Muehleisen-Projects.html#surfing
http://iteslj.org/Lessons/Muehleisen-Projects.html#e-mail
http://iteslj.org/Lessons/Muehleisen-Projects.html#e-mail
http://iteslj.org/Lessons/Muehleisen-Projects.html#research
http://iteslj.org/Lessons/Muehleisen-Projects.html#web-site
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English lecturers‟ knowledge readiness will ease the implementation of the Internet in 

the classroom and lecturers understand how to utilize the Internet tools for teaching 

and learning needs. In contrary, lack of knowledge to utilize the Internet tools will 

hinder the usage of the Internet in classroom implementation. As cited in Yuen and 

Ma (2004) Summer (1990) stated that the lack of knowledge and experience in the 

computing area is one of the most common reasons for teachers' negative attitudes 

towards computers. In addition, Kamarul Kabilan (2004: 218) confirmed that lack of 

knowledge or no knowledge in using Internet was another major contributing factor 

that hindered some of the teachers from practicing online. 

   

Successful Internet integration into teaching and learning is much dependent 

upon the teachers‟ knowledge to use the medium. (DeVries & Tella, 1998). Collison 

et al., (2000) as cited in Bicek, (2003) suggested that online teachers should be 

prepared on how to promote active, collaborative, and focused reflection among 

members of the learning community. In the same notion, Fredrickson, Pelz & Swan, 

(2000); Gillette, (1999) as cited in Bicek, (2003) revealed that to initiate teaching by 

using the Internet teachers should possess basic Internet knowledge. And then Salmon 

(2001) as cited in Bicek, (2003) identifies three categories of necessary technical 

knowledge that teachers should understand before the technology integration; what 

technology is available, how to use technology, and how to work with students using 

technology. 

 

ii.   Gaining Knowledge through Experience  

 

English lecturers‟ experience using the Internet can yield knowledge for lecturers to 

surf the Internet is satisfying the need of teaching and learning.  It is common belief 

that more one practices the more experienced one becomes. More practice of using the 

Internet will gain one‟s knowledge without one realizing it. Taylor & Stuhlman 

(1998), mentioned that, experience of using the Internet provided teachers with a 

knowledge base of using the technology. In others words, the experience is not a part 

of knowledge but as a way of gaining knowledge. And lecturers are adult learners who 

choose to use the Internet in their own way without referring to any formal training or 

books.  
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 In this assumption, the lecturers may not through their own experience familiar 

with the term of the Internet based learning or e-learning, however they might have 

their own view towards technology usage in teaching and learning. The idea of 

technology usage in their teaching method might be initiated from their own concepts 

and needs. Knowles, Holton & Swanson (1998:65) stated that adults have self-

concepts of being responsible for their own decisions and for their own lives. Once 

they have arrived at that self-concept, they develop a deep psychological need to be 

seen by others and treated by others as being capable of self-direction. This is in 

accordance with Madden, A et. al (2005) who conducted a survey to gain information 

about teachers‟ views of the Internet and its usefulness as an educational tool. The 

findings revealed that 85% of the teachers acquired their knowledge and skills 

informally (self taught, learned from friends / colleagues, etc) rather than on a taught 

course. This finding confirms that the lecturer as adult learners might gain knowledge 

of Internet usage from daily practice and experience. 

 

 In Jambi University where this research is conducted, some English lecturers 

have been used to the Internet and VCD technology as part of teaching and learning 

however understand do not recognize well about the concept of the e-learning was not 

well-understood. They use the technology because the Internet access is available at 

university and at language center and they try to gain benefits by using the Internet. 

Sometimes when they use the Internet for teaching and learning it is not because they 

are prepared or ready to use it but because of their own initiatives to gain experience 

in the Internet usage.  

 

Knowledge and experience is related with each other. Many experiences will 

yield more knowledge. Learning by practice will gain experience and consequently, 

the experience yields knowledge. Good level of English lecturers‟ knowledge and 

experience towards the Internet usage would make lecturers more ready to integrate 

the Internet in teaching and learning.  

 

Based on the above review, this research is aim to investigate lectures‟ 

knowledge towards the Internet usage as one of the readiness component. The 
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investigation will be based on the English lecturers‟ ability to utilize some Internet 

tool for the need of teaching and learning. This mean that, the knowledge readiness is 

not necessarily depend on any training program followed by lecturer, however it relies 

on how far the lecturer understand and capable to utilize the Internet for need of 

teaching and learning. 

 

2.6   RESEARCH IN TEACHERS’ READINESS 

 

There are lack of research that has been specified towards teachers‟ readiness in the 

Internet usage for teaching and learning. However, some studies have been done to 

measure teachers‟ readiness towards e-learning. Most of the studies in e-learning 

emphasize the area of research on staff readiness in integrating the Internet into 

teaching and learning. The researchers do not discuss about the e-learning area as a 

whole but they specify on the use of Internet for teaching and learning. Borotis and 

Poulymenakou (2005); Rosenberg (2001); (Sean, 2005), expressed that current 

discussion of e-learning refers to the use of the Internet technologies to deliver and 

gain teaching and learning resources that enhance knowledge and performance. In this 

part, the researcher discuss about some research findings in teachers‟ readiness 

towards e-learning, online teaching and Internet usage for teaching and learning.   

 

 A research conducted by Kentucky Department of Education (2006) reported 

that according to districts self-reported date, 70 percent of Kentucky's teachers were 

ready to teach online, and met the technology skills required of them by the state.  

This data is consistent with information collected by other independent national data 

sources (e.g., Education Week, Milken Foundation). The good level of the teachers‟ 

readiness obtained is reasonable since the teachers had followed some trainings and 

courses towards the e-learning.   And it is also assumed that the financial capability 

and facilities provided by the state contribute to the teachers‟ good level of readiness. 

Surprisingly Bulkeley, (1997) reported that most educators were unprepared to use 

computers as a teaching tool. It is also reported that one-half of the teachers in the 

U.S. lack of preparedness to use the computer in the classroom. Only 20% of teachers 

are prepared to use computers in classroom instruction 
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In a study conducted among Australian higher education instructors (Adam & 

Wilson, 1996) it was found that educators adopted information technology for their 

own professional activities earlier than the broader community. However, educators 

were not ready to use these technologies in the future in their teaching. They feel 

unprepared to use the technology for teaching.  

 

In Malaysia, a survey conducted at the Open University Malaysia that apply 

online system as main medium of teaching delivery, found that the tutor are 

moderately ready or not very ready for e-learning, and that there are individuals who 

may need to be acculturated into the e-learning system before they can be said to be at 

an advanced state of e-readiness.  The finding shows that the level of tutors‟ readiness 

towards the use of technology in Internet is not yet satisfied (Kuldip Kaur & Zorani 

Wati Abas, 2004). Yu-mei (2000) found that teachers are actually ready to changes, 

especially the use of educational technology. Similar finding found by Foong Peck 

Lee (1999) revealed that only few of teachers at Bestari schools in Malaysia were 

ready to use computer. 

 

 Since in Indonesia the e-learning is not yet being a trend in education, therefore 

there is lack of research had been done in e-learning area. Nevertheless Ali (2004) 

revealed that most of teachers‟ in urban and rural area of Indonesia do not possessed 

own computer at home, and they are not prepared to use computer for teaching. At 

university level, Ryanto (2005) found that two big universities in Indonesia UI 

(University of Indonesia) and ITB (Technology Institute of Bandung) had integrated 

e-learning into educational system. However, some of the lecturers are not very ready 

in using the Internet technology for the purpose of teaching and learning.   

 

2.6.1 Research Finding in Teachers’ Attitude 

   

Z.A. Al-Khanjari, et. al, 2006 stated that a case study in Oman towards “preparedness 

for the introduction of e-learning in Higher Education in Malaysia” revealed that 

individual instructors have positive attitude, driven by self-motivation and are 

enhancing their courses electronically using email communication and web 

technology.  
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A study conducted at Texas Agri-Science found that teachers had favorable 

attitudes towards all forms of information technology with the highest attitude towards 

the Internet. They also perceived themselves in advanced stages in the adoption of 

information technologies (Koszalka, 2000). However this study did not reveal how the 

teachers become motivated towards the technology usage. 

 

Moonen and Voogt (2000:5) stated that “teachers have less anxiety towards 

working with computers and have a more positive attitude towards the rise in 

productivity the use of computer can bring”. In other studies, such as Spratt, Palmer 

and Coldwell (2000) as well as steel and Hudson (2001) showed similar results. The 

positive attitudes of teachers are found in the emphasis they showed in classrooms, 

which is now more focused on the student-centered approach learning. 

 

2.6.2 Research Finding in Teachers’ Motivation 

   

A number of studies also revealed that the use of the Internet for teaching and learning 

do contribute towards teacher motivation and awareness of current development.  

Donnelly (2004) reported that teachers and their experience in online discussions had 

made them aware of the current situations in school and other. Bennett, Priest and 

Machperson (1999) surveyed Australian university lecturers who participated in an 

online history course, and found that online development was motivational and 

stimulated their enthusiasm. 

 

 Watabe, Hamalainen and Whinston, (1995) also found that working in a group 

in a computer-based collaborative learning environment was highly motivating. It also 

led to the members of the group to do their best, to allay their fears and to build their 

confidence with each other. Haekes (2000) revealed that the Technical Education 

Research Centers (TERC) launched LabNet in 1989, “a technology-supported teacher 

enhancement programmed aimed at high school physics teachers‟. The outcome of the 

project was very encouraging for teachers. Teachers‟ confidence for teaching physics 

grew substantially, and so did their enthusiasm for teaching. The LabNet project is 

ongoing, and since its inception.  
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2.6.3 Researches Finding in Teachers’ Awareness 

 

A number of studies that are related to the awareness showed that teachers are aware 

of current advancement of teaching and learning technology.  Yu-mei (2000:7) 

summarized that the teachers were aware of the fact that technology is here to stay and 

had deep concerns toward the technology utilization. Yu-mei, Steel & Hodson (2001) 

found that teachers are aware of the fast rate of technological innovation that is taking 

place. Wishart & Blease (1999) reported similar result where teachers are aware of the 

current technology along with the advancement of IT and the trend issue of e-learning. 

 

2.6.4   Research Finding in Teachers’ Knowledge 

  

Studies conducted in investigating the English lecturers‟ knowledge of the Internet 

usage showed different findings. Z.A. Al-Khanjari, et. al, (2006) found that the 

majority of academic staff was familiar with the use of the Internet technology, at the 

level of email communication and document preparation. These two aspects of 

Internet literacy are essential to technology in education.  

 

 

It is also reported that the majority of academic staff were familiar with the World 

Wide Web (WWW) concept and were realizing the scope of WWW as a valuable 

online information source. The response gave a strong indication that the majority of 

academic staff was the using Internet as an effective source of course-related 

information.  

 

In contrary, Teddy (2005) reported a survey result indicated that teachers‟ in 

Hong Kong are not very prepared in the aspects of knowledge and skills to use e-

learning technologies for teaching and learning. Teddy explains that this is due to the 

lack of training program provided for the teachers. 

  

2.6.5   Summary of Researches in Teachers’ Readiness 
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It could be extracted based on past research that there are various findings on the issue 

of readiness and un-readiness of teachers by researchers in investigating the teachers‟ 

readiness towards e-learning. The differences in the results in previous research may 

be caused by different location, country, and nature of the research. The different 

findings of readiness could also occur because of different perceptions of researchers 

with regard to the term of readiness.  However in general, a number of findings above 

showed that no teacher is perfectly ready to use the Internet in teaching and learning.  

This study highlighted that teachers‟ readiness is not related to the availability of 

facilities provided by institutions, but the teachers‟ readiness constitutes to the 

teachers‟ mentality and ability to utilize the Internet for teaching and learning.       

    

2.7   CONCLUSION 

 

Internet usage as a main part of E-learning seems to be a challenge for institutions in 

Jambi to participate in the e-learning evolution. Primarily, lectures‟ readiness should 

be a major concern of institutions when they intend to integrate the Internet usage into 

teaching and learning. Since the implementation of the Internet usage in the classroom 

will fully rely on the lecturers‟ readiness.  

 

It can be understood that there are similar and different opinion among the 

researchers in formulating teachers‟ or lecturers‟ readiness towards the e-learning. In 

this research, the researcher attempted to reformulate the concept of lecturers‟ 

readiness towards Internet usage for teaching and learning based on the review of 

literature. The lecturers‟ readiness is categorized into four components of readiness; 

attitude readiness, motivation readiness, awareness readiness, and knowledge 

readiness.  

 

In short, the lecturers‟ readiness is described as a situation when the lecturer is 

ready in terms of attitude, motivation, awareness, and knowledge towards the 

integration of Internet usage into teaching and learning English. In addition, the 

instrumentation of this study is developed based on the literature review and 

adaptation from other instruments used by relevant studies. The instrument is then 
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used to measure the English lecturers‟ readiness towards Internet usage at selected 

institutions in Jambi Indonesia.  

 

 

CHAPTER III 

 

 

METHODOLOGY 

 

 

3.0. INTRODUCTION 

 

This chapter discusses various methodological aspects of this study. The aspects are 

the research design, rationale of the approach of the study, samples and respondents, 

instrumentation, pilot study, data collections procedures and techniques of data 

analysis. 

 

3.1. RESEARCH DESIGN 

 

In this study, researcher applied survey research design to find out English lecturers‟ 

readiness level in four components of readiness; attitude, motivation, awareness and 

knowledge towards Internet usage for teaching and learning English at selected 

institutions in Jambi. This research also intended to investigate whether the lecturers‟ 

frequency of using the Internet had correlation with the lecturers‟ readiness towards 

Internet usage for teaching and learning.  

 

The first objective of the study was to identify the lecturers‟ readiness towards 

Internet usage in teaching and learning. The research question (RQ) was as the 

following: 

 

RQ1. What is the English lecturers‟ readiness level towards Internet usage in 

teaching and learning? 
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To achieve the above objective and RQ, a set of questionnaire was distributed to the 

respondents in order to discover their thoughts on their personal evaluation of their 

readiness towards the Internet usage in teaching and learning.  

 

The second objective of the study was to identify the lecturers‟ attitude 

readiness towards Internet usage in teaching and learning. The research question (RQ) 

was the following: 

 

RQ2. What was the English lecturers‟ readiness level in term of attitude 

towards Internet usage in teaching and learning? 

 

To accomplish the second objective of the study, the statement A1 to A7 of the 

questionnaire was used to find out the answer of the second research questions. Using 

the lecturers‟ report on their level of attitude readiness, the answer to RQ2 was 

obtained. 

 

The third objective of the study is to identify the lecturers‟ motivation 

readiness towards Internet usage in teaching and learning. The research question was 

as following: 

 

RQ3. What is the English lecturers‟ readiness level in term of motivation 

towards the Internet usage in teaching and learning? 

 

The statement B8 to B21 of the questionnaire was used to find out the answer of the 

third research question. The same method to achieve the answer for RQ2 was applied. 

 

The fourth objective of the study is to identify the lecturers‟ awareness 

readiness towards Internet usage in teaching and learning. The research question was 

as following: 

 

RQ4. What is the English lecturers‟ readiness level in term of awareness 

towards Internet usage in English teaching and learning? 
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The statement C22 to C28 of the questionnaire was used to find out the answer of the 

fourth research question.  

 

The fifth objective of the study is to identify the English lecturers‟ knowledge 

readiness towards Internet usage in teaching and learning. The research question was 

as following: 

 

RQ5. What is the English lecturers‟ readiness level in term of knowledge 

towards Internet usage in English teaching and learning? 

 

To obtain the fifth objective of the study, the statement D29 to D37 of the 

questionnaire was applied to find out the answer of the research questions.  

 

The sixth objective of the study is to identify the differences level of readiness 

between English lecturers of public institutions and English lecturers‟ of private 

institutions lecturer. The research question was as following: 

 

RQ6. Is there any significant difference between the English lecturers‟ 

readiness of public institution and the English lecturers‟ readiness of 

private institutions towards Internet usage for teaching and learning? 

 

The method used to attain the above objective and RQ is the Independent-

Sample T-test. The Independent-Sample T-test was applied to find whether there was 

or there was no significance difference between lecturers‟ readiness of public 

institution and lecturers‟ readiness of private institution towards Internet usage. To test 

if there was no difference or there was difference between two groups of sample a 

hypothesis had been formulated. The hypotheses are as the following. 

 

Ho 1. There is no significant difference between the lecturers‟ readiness of 

public institution and the lecturers‟ readiness of private institution.  

 



 

47 

 

47 

The seventh objective of the study is to identify if any correlation between the 

lecturers‟ readiness in term of attitude readiness, motivation readiness, awareness 

readiness, and knowledge readiness with lecturers‟ background of Internet usage. The 

research question was as following: 

 

RQ7. Is there any correlation between the English lecturers‟ readiness the 

lecturers‟ frequency of Internet usage? 

 

The method used to attain the above objective and RQ is the Pearson correlation. 

The correlation was applied to find whether there was or there was no significance 

correlation between lecturers‟ readiness and lecturers‟ frequency of Internet usage. To 

test if there was no correlation or there was correlation between the variable a set of 

hypothesis had been formulated. The hypotheses are as the following; 

    

Ho 2. There is no significant correlation between the lecturers‟ readiness and 

lecturers‟ frequency of Internet usage. 

 

In order to achieve the objectives, answer the questions of the study, and test 

hypothesizes a descriptive survey was formulated. A survey was considered the most 

appropriate design for this study; it gave researcher a picture of English lecturers‟ 

readiness towards Internet usage for teaching and learning.   

 

A questionnaire was used as a single instrument to acquire the picture of 

lecturers‟ readiness. The aim of questionnaire is to identify English lecturers‟ 

readiness in four components; the attitude readiness, the motivation readiness, the 

awareness readiness and the knowledge readiness towards Internet usage for teaching 

and learning English at selected institution in Jambi. The findings were examined, 

described, and discuss in order to produce conclusion and recommendation. In short, 

the research design was shown in Figure 3.1. 
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O1- Objective 1 

O2- Objective 2 

O3- Objective 3 

O4- Objective 4 

O5- Objective 5 

O6- Objective 6 

 

FIGURE 3.1 Research Design of the Study 

 

 

3.8. SAMPLE OF THE STUDY 

 

The target population of this study included all English lecturers who were teaching at 

selected institutions in Jambi. The selected institutions were Public University of 

Jambi (UNJA), Public Islamic Institute of Jambi (IAIN), University of Batanghari 

(UNBARI), and Computer Science Institute (STMIK) Jambi.   

 

The sampling technique used for the study was purposive random sampling. The 

sample size for the study was determined using the Krejcie and Morgan‟s (1970) as 

 

SURVEY 

(Questionnaire) 

Identify Lecturers‟ 

Readiness 

O1 O2 O3 O4 O5 O6 

 

Findings 

 

Pilot Study 

 

Examine, Describe 

and Discuss Lecturers‟ 

Readiness 

O1 O2 O3 O4 O5 O6 
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cited in Muhammad Kamarul Kabilan (2005) (Appendix). The table indicated that this 

study was based on the population of English language lecturers at selected 

institutions in Jambi, Indonesia, which would be 55 lecturers required a sample size at 

least n=75.  This number set by Krejcie and Morgan (1970) would be sufficient for the 

purpose of this study.  

 

3.3 LOCATION OF THE STUDY 

 

This study was conducted in Jambi, Indonesia. The exact location and participants for 

the survey was Public University of Jambi (UNJA), Public Islamic Institute of Jambi 

(IAIN), University of Batanghari (UNBARI), and Computer Science Institute 

(STMIK) Jambi. A set of criteria have been used to select this location. The criteria 

was (1) There was a good communication between the researcher and the respondents, 

(2) the researcher was familiar with these locations, and (3) the lecturers‟ readiness 

towards Internet usage was an appropriate topic to be raised at the location due to the 

Internet was still new for teaching and learning. 

  

3.4  INSTRUMENT OF THE STUDY 

 

Since there was no standard instrument used to assess lecturers‟ readiness towards the 

Internet usage for teaching and learning, the questionnaire instrument for the survey 

was developed and adapted by researchers based on the information derived from 

relevance studies (completely discussed in chapter II).     

 

Tuckman (1999) asserted that questionnaires assist researchers to transfer the 

information they receive directly from people or in other words, research objects of a 

particular study, into some form of data. The instrument that features quantitative data 

collection techniques was a set of questionnaire developed and adapted by the 

researcher based on the literature review and instrument used from the relevance 

researches, such as Ryan Watkins et. al (2004), Teo S.H (2006),  Daing Zaidah and 

Abu Daud, (2002),   Foong, (1999), Muhammad Kamarul Kabilan (2004), and 

Norizan (2003).  
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The questionnaire was divided into three parts, Part A, Part B and Part C. Part 

A of the questionnaire consisted of which enquires respondents personal background. 

Part B consisted of two constructs aimed to gain information of lecturers‟ background 

in using the Internet. First construct which enquires teachers‟ accessed to the Internet, 

and the frequency of lecturers‟ in accessing the Internet. Part C sought to measure, 

described and gathered the level of lecturers‟ readiness in four components of 

readiness towards Internet usage in teaching and learning.  

 

Part C of the questionnaire consisted of four constructs. Construct 1 of Part C 

aimed to identify lecturers‟ attitude readiness towards Internet usage in teaching and 

learning. This construct consists of 7 items. The attitude parameter was adapted from 

questionnaire developed by Norizan (2003) and Foong (1999).  Construct 2 consists of 

13 items. It concerned with lecturers‟ motivation readiness. Some items of this part 

were adapted from Gardner (1985) and Teo S.H (2006). Construct 3 required 

lecturers‟ awareness readiness. This part is adapted from Norizan (2003) and 

Muhammad Kamarul Kabilan (2004). It consisted of 7 items.  And the last construct 

or construct 4 intended to measure the lecturers‟ knowledge to towards the Internet 

usage. It included 9 items. This part was also adapted Norizan (2003) and Muhammad 

Kamarul Kabilan (2004). The structure of the questionnaire is illustrated in the Figure 

3.1. 
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FIGURE 3.1: The Structure of the Questionnaire 

Model was Adapted from Muhammad Kamarul Kabilan (2005) 

 

 

Part A of the Lecturer Report was questions based on their demographic 

background. Part B of the questionnaire was related to lecturers‟ background in 

Internet usage. The constructs of Part C were all based on 5-level Likert scale as 

shown in the table 3.1. 

 

 

 

 

 

 

 

 

 

QUESTIONNAIRE 

PART C 

Internet Usage 

Readiness  

PART B 

Internet usage 

background  

PART A 

Demography 

1. Age 
2. Place of Birth 

3. Gender 

4. Highest 

Qualification 

5. Teaching 

experience 

1. Internet 
Connection 

2. Nature of 

Internet 

Access  

1. Attitude  
2. Motivation 

3. Awareness 

4. Knowledge   

2 Constructs 4 constructs  5 Items  
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TABLE 3.1: The Questions Design for the Questionnaire 

 

Part C of Lecturer Report 

Readiness 

 (Constructs) 
Item No. Total of item 

Attitude A1   to A7 7 

Motivation B8   to B20 13 

Awareness C21to C27 7 

Knowledge D28 to C36 9 

TOTAL  36 

 

 

 

3.5 THE PILOT STUDY  

 

The pilot test was conducted at the beginning of May 2006 until the middle of May 

2006. The purpose of this test was to determine the reliability of the instrument and 

the respondent. The total questionnaire distributed for the pilot study is 40 

questionnaires. 20 were distributed to English lecturers of UNJA and another 20 

questionnaires were distributed at IAIN Jambi. There were 33 questionnaires returned, 

and another 7 questionnaires were not returned. Besides that, the pilot test was 

administered in order to identify and anticipate problems that might arise if the actual 

sample was to use the questionnaire.  According to Miller (1991), conducting a pilot 

test is important in order to identify any confusions and ambiguity towards any items 

in the questionnaire.  

 

Reliability analysis, using the Cronbach Alpha (α), was carried out to 

determine the reliability coefficients of the constructs that use the 5-level Likert scale. 

The findings were as in Table 3.2. As Pallant (2001) ideally suggested that Cronbach 

alpha coefficient of construct should be above .7, all constructs concerned in this pilot 

study recorded α scores of more than .7. These scores indicated the construct internal 

consistency.    
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TABLE  3.2 Reliability Analyses (Cronbach Alpha) in each Construct) 

 

Lecturers’ Report (5-Point Likert Scale) 

Lecturers’ Readiness  Item No. Total of item α level 

Attitude A1   to A7 7 .757 

Motivation B8   to B20 13 .872 

Awareness C21 to C27 7 .725 

Knowledge D28 to C39 9 .867 

                              TOTAL 36 .881 

 

Reliability analysis the Alpha (a) for the attitude construct was adjusted from 

.608. A1, A4, A5, and A8 which had a very low item-total correlation were deleted, 

thus yielded a higher Alpha (α) of .757, and corrected item-total correlation of each 

item is above .250. And the number of items used for the attitude construct is 7 items.  

 

The result of reliability analysis for motivation construct yielded a Cronbach 

Alpha (α) of .872, and corrected item-total correlation is above .250. This result mean 

that the entire item developed for this construct understood well by respondent and 

none of the items was ambiguous. The number of items for this construct was 13 

items.  

 

First round of reliability analyses showed that the Alpha (α) value of the 

awareness construct was .714. Item number C31, C33, and C34 which had a very low 

corrected item-total correlation were deleted. The second round of reliability analysis   

yielded a higher alpha (α) value of .725. The lowest corrected item-total correlation 

for items of this construct is .262. The number of items of this construct is 7 items.  

 

The fourth construct is knowledge. The Alpha (α) for this construct was 

adjusted from .832. Item number D37 and D44 which had corrected item-total 

correlations below .250 were deleted, thus yielded an alpha (α) of .867, and all 

corrected item-total correlation is above .250. The number of item used for this 

construct is 9 items.  
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3.6   DATA COLLECTION PROCEDURES 

 

After the sample of respondents were identified and determined using purposive 

sampling technique, the researcher distributed questionnaires to the respondents of the 

study and inform them to collect the filled questionnaires as they had done. But firstly 

the researcher had discussed with them about when they were available to submit their 

questionnaire.        

 

3.7   QUANTITATIVE DATA ANALYSIS 

 

The scoring method discussed in this section is specifically for the survey 

conducted, referring to the questionnaire which is distributed to all the respondents. 

The quantitative data is analyzed using the Statistical Packages for the Social Sciences 

(SPSS), Version 12.0 for Windows. The main type of data analysis for the quantitative 

data was analysis of the obtained from the Likert-scale. Below is how the score rating 

of the Likert-scale. 

TABLE 3.3 Questionnaire Score Rating 

 

Lecturers‟ Questionnaire (5-point Likert 

Scale) 

1. Strongly Disagree 

2. Disagree 

3. Not Sure 

4. Agree 

5. Strongly Agree 

 

 

 The mean score of the respondents‟ level of readiness according to the 

Lecturer Report is calculated and this mean score indicated the respondents‟ overall 

self-report on their own level of readiness. In order to interpret the mean score, QCA 

(2001) offers the most relevant interpretation of data. 
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TABLE 3.4 Interpretations of Mean Score  

 

Mean Score Interpretation 

1.00 to 2.33 Low/Negative*  

2.34 to 3.66 Medium/Neutral* 

3.67 to 5.00 High/Positive* 

Qualification and Curriculum Authority (QCA). 2000. Key Skills Units (Level 1 – 5), 

Qualifications and Curriculum Authority, London. 

  

 The lecturers mean score of each item and construct collapse into three new 

groups, as seen in Table 3.6. Mean score within 1.00 to 2.33 falls under the low 

readiness level. Meanwhile, if the mean score falls within 2.34 and 3.66, the level of 

readiness of the lecturer reaches the medium level. If the mean score is within 3.67 

and 5.00, it will be interpreted as the lecturers have a high level of readiness.  

  

The mean score of a respondent is calculated by dividing the total score of the 

construct with the number of items in the construct. This mean score indicated a 

respondents‟ overall perception of to what extent they are ready to use the Internet for 

teaching. Similarly, the medium mean score of the sample indicated how ready the 

English lecturers‟ use the Internet for teaching. The above are analyzed using the 

descriptive analysis functions of the SPSS Version 12.0 for windows.   

 

 The correlation analysis is used to identify the existence of relationship between 

two variables. There, the Pearson‟s Correlation r is chosen to determine the results of 

this analysis. Pearson‟s r gives a precise measure of the strength and direction of the 

correlation in the sample being studied (Jackson, 2006). 

 

 Correlation coefficient is an index of the extent of relationship between two 

variables, which can take from -1.00 through 0 to +1.00, inclusive. The greater the 

absolute value of the coefficient, the stronger the relationship is (Wiersma, 1995). 

 

The end points of the interval indicate a perfect correlation between the variables, 

whereas a correlation of 0 indicates no relationship between variables, in which case it 



 

56 

 

56 

is said that the variables are independent (Mohd Majid, 1993). The descriptions of the 

correlation classifications are outlined in table 3.2 (Jackson, 2006). 

 

TABLE  3.5. The Description of the Correlation Classifications 

 

           Correlation Coeficient (r)                                 Strength Relationship 

            -.70 to -1.00                                                 Strong Negative Correlation 

            -.30 to -.69                                                   Moderate Negative Correlation 

            -.00 to -.29                                                  None to Weak Negative Correlation 

            +.00 to -.29                                                  None to Weak Positive Correlation 

            +.30 to -.69                                                  Moderate Positive Correlation 

            +.70 to -1.00                                                Strong Positive Correlation 

 

 

3.8  CONCLUSION 

 

This chapter defined the research design in detail. This research was a survey study 

conducted to English lecturers at selected institution in Jambi. This research was 

designed in order to identify the English lecturers‟ readiness towards Internet usage 

for teaching and learning.  

 

 The degree of readiness in the respondents was determined using the developed 

and adapted instrument from relevance resources. Through this instrument, the 

respondents‟ readiness was determined through four main dimensions-attitude, 

motivation, awareness and knowledge. This study is carried out 55 English lecturers at 

selected institution in Jambi. The respondents randomly picked from English 

lecturers‟ of selected institution in Jambi. The data collected through the questionnaire 

was analyzed using the SPSS 12 package. 

 

 The correlation analysis was chosen to identify the relationship between the 

dependent and independent variables. Later the Spearman‟s Rho r Correlation was 
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used to identify the relationship between lecturers‟ Internet usage background to the 

readiness towards the Internet usage for teaching. 

CHAPTER IV 

 

 

ANALYSIS AND FINDING 

 

 

4.0  INTRODUCTION 
  

This chapter would explain and discuss the analysis of the data collected. The analysis 

and findings are divided into some sections. The first section is the demographic 

findings, the second section is internet usage background, followed by the third 

section which is the level of English lecturers‟ readiness towards the internet usage for 

teaching and learning, which is further segmented into four sub-sections. The sub-

sections are the mean score and level of English lecturers‟ attitude readiness, the mean 

score and level of English lecturers‟ motivation readiness, the mean score and level of 

English lecturers‟ awareness readiness, the mean score and level of English Lecturers‟ 

knowledge readiness. 

 

This chapter also discusses about the result of inferential statistic analysis 

which is the relationship between the English Lecturers‟ frequency of Internet usage 

and lecturers‟ readiness as a whole, and difference of readiness levels between the 

lecturers of public institutions and private institutions towards the Internet usage. 

Finally, the last part of this chapter includes the conclusion, implementations and 

recommendation of this research. 

 

4.1  DEMOGRAPHIC FINDINGS 
 

Fifty questionnaires were distributed to English lecturers of four Institutions in Jambi, 

Indonesia. Forty-seven (85%) English lecturers filled up the questionnaires and (15%) 

of them did not return the questionnaire. This is the actual representation of population 
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of English lecturers at selected institution in Jambi Indonesia. The English lecturers 

came from different background of institutions; race, gender, age, education, and 

teaching experience (see TABLE 4.1). 

The biggest number of English lecturers was from Public University of Jambi 

(UNJA).There are 23 (48.9%) English lecturers participated in this research, 8 English 

lecturers (17.0%) of Public Islamic Institution of Jambi (IAIN), 9 English lecturers 

(19.1%) of Batang Hari University (UNBARI) and 7 English lecturers (14.9%) of 

Computer Science Institute Jambi (STMIK). Looking at English lecturers‟ gender, it 

was found that there are 23 (48.9%) males and 24 (51.1%) females. These English 

lecturers also consist of different age.   There is no English lecturer at the age of 21 to 

25. 12 (25.5%) of the English lecturers are between 26 years old to 30 years old, 14 

(2.98%) of English lecturers are between 31 years old to 35 years old, 3 (6.4%) of 

English lecturers are between 36 years old to 40 years old, 3 (6.4%) of English 

lecturers are between 41 years old to 45 years old, and 3 (6.4%) of English lecturers 

are between 46 years old and above. 

  

The findings also identified that 27 (57.5%) of English lecturers has first 

degree qualification, 20 (42.5%) of English lecturers has Masters Degree qualification 

and none of the English lecturers has a P.hd qualification participated in this research.   

  

Looking at the category period of the teaching experience, it was found that 12 

(25.5%) English lecturers had taught at higher educational institutions in the range of 

01 to 03 years,   14 (29.8%) English lecturers had taught between 4 to 7 years, 7 

(14.9%) of English lecturers had taught between 8 to 11 years, 6 (12.8%) of English 

lecturers had taught for 12 until 15 years and 8 (17.0%) of English lecturers had 

experience for more that 16 years of teaching. Table 4.1 represents the English 

lecturers‟ demography as a whole. 

 

TABLE 4.1 Respondent Profiles 

 

RESPONDENT PROFILE 

INSTITUTION N % 
Public University of Jambi (UNJA) 23 48.9 



 

59 

 

59 

Public Islamic Institution of Jambi (IAIN) 8 17.0 

University of Batang Hari (UNBARI) 9 19.1 

Computer Science Institute (STMIK) 7 14.9 

TOTAL 47 100.0 

GENDER N % 
Male  23 48.9 

Female 24 51.1 

TOTAL 47 100.0 

AAGGEE  NN  %%  
21 – 25 years 12 25.5 

26 – 30 years 17 36.2 

31 – 35 years 12 25.5 

36 – 40 years 3 6.4 

41 – 45 years 3 6.4 

46 years and above 12 25.5 

TOTAL 47 100.0 

HIGHEST QUALIFICATION NN  %%  
First Degree 28 59.6 

Masters 19 40.4 

Ph.D - - 

TOTAL 47 100.0 

TEACHING EXPERIENCE NN  %%  
01 – 03 years 12 25.5 

04 – 07 years 14 29.8 

08 – 11 years 7 14.9 

12 – 15 years 6 12.8 

16 years and above 8 17.0 

TOTAL 47 100.0 

 

 

4.2   INTERNET USAGE BACKGROUND  

 

In this section, the lecturers‟ background of using the Internet would be examined in 

terms of Internet Access Places and Frequency of Internet Usage. 

 

4.2.1 Internet Connection  

  

In this section, four places of Internet connections would be looked into. First is the 

Internet connection at home, the second is Internet connection at university/institution, 

the third is Internet connection at faculty and the fourth is Internet connection at others 

mean (Cyber Café). Table 4.2 presents the findings of the Internet connection. 
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TABLE  4. 2 Internet Connections for Teaching and Learning 

 

 Internet Connection n % 

Home 4 8.5 

University/Institution 47 100.0 

Faculty 23 48.9 

Others mean (Cyber Café) 44 93.6 

 

As displayed in Table 1, only 4 English lecturers (8.5%) have Internet 

connection at home. Forty seven English lecturers (100%) reported that they have 

Internet connection at their Institutions, 23 English lecturers (49%) revealed that their 

faculty has Internet connection, and   44 English lecturers (93%) reported that they 

have no other means to access the Internet. 

    

4.2.2 Frequency of Internet Usage  

 

The majority or 31 (66%) of English lecturers indicated they have low frequency in 

Internet usage. Sixteen of English lecturers (34%) are at a medium frequency of 

Internet usage. And none of the English lecturers attained high frequency of Internet 

usage. The overall mean score of English lecturers‟ frequency in Internet usage is 

2.17, which means that English lecturers‟ frequency of Internet usage is still low.  

 

4.3   THE MEAN SCORE OF LECTURERS’ READINESS 
TOWARDS THE INTERNET USAGE  

 

In this section, the English lecturers‟ level of readiness, according to English lecturers‟ 

questionnaire, would be explored and described in brief. As discussed earlier, to 

answer research question 1 (RQ1), which is to know the level of English lecturers‟ 

readiness of the selected institutions in Jambi Indonesia, the data would be analyzed 

using the descriptive data analysis.  
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 Four components of English lecturers‟ readiness towards Internet usage were 

presented in the survey instrument from which the samples are asked to report their 

readiness level based on five-point Likert Scale. For discussion and interpretation of 

data, the mean scores of English lecturers‟ readiness are interpreted in 3 levels, low, 

medium and high level of readiness. Table 4.3 shows the interpretation of mean score. 

 

Tabel 4.3  Interpretation of Mean Score  

 

Mean Score Interpretation 

1.00 to 2.33 Low  

2.34 to 3.66 Medium 

3.67 to 5.00 High 

 

*) is used to interpret the Attitude Readiness.  

 

The mean score of each component readiness was gathered by calculating 

mean score of all items of the component. For instance, to obtain the mean score of 

the attitude readiness component, item A1 to A7 from the English lecturers‟ 

questionnaire were combined together and then by using descriptive analysis of SPSS 

version 12 the mean score of attitude readiness would be calculated and presented. 

The same goes to other components. Meanwhile, the English lecturers‟ readiness level 

towards Internet usage for teaching and learning is acquired by calculating mean score 

of items as a whole.  

 

 The table 4.3 presents the total mean score and level of four components of 

readiness. The four components include the attitude readiness, the motivation 

readiness, the awareness readiness, and the knowledge readiness. The mean score of 

English lecturers‟ attitude readiness is 3.87, which means that English lecturers have 

positive attitude towards Internet usage for teaching and learning.  

 

 The English lecturers‟ mean score of motivation readiness is 3.79. This result 

implies that the lecturers have a high level of motivation readiness towards Internet 

usage.  The findings here also show that the mean score of English lecturers‟ 

awareness of readiness is 3.57. Refer to the Table 1 means that the Lecturers‟ 
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awareness readiness towards Internet usage is at a medium level. It is found that the 

English lecturers‟ mean score for knowledge readiness is 3.13. Based on the 

interpretation in table 1 this confirms that the English lecturers‟ knowledge readiness 

is at medium level. Looking at the mean score of the English lecturers‟ readiness as a 

whole is 3.60 which implies that English lecturers are not fully ready towards Internet 

usage for teaching and learning. Table 4.3 presents the mean score, standard deviation, 

and level of English lecturers‟ readiness towards Internet usage for teaching and 

learning.  

 

TABLE 4.3  Mean Scores of Constructs from Lecturers‟ Report 

LLeeccttuurreerrss’’  RReeaaddiinneessss  MMeeaann        ((xx))    SSDD  LLeevveell  

AAttttiittuuddee  RReeaaddiinneessss  3.87 .358 PPoossiittiivvee    

MMoottiivvaattiioonn  RReeaaddiinneessss  3.79 .308 HHiigghh    

AAwwaarreenneessss  RReeaaddiinneessss  3.57 .285 MMeeddiiuumm  

KKnnoowwlleeddggee  RReeaaddiinneessss  3.13 .298 MMeeddiiuumm    

RREEAADDIINNEESSSS  TTOOWWAARRDDSS  IINNTTEERRNNEETT  UUSSAAGGEE  3.60 .222 MMeeddiiuumm    

   

 The above findings symbolize the answer of research Q1. 

 

4.4 THE MEAN SCORE AND LEVEL OF LECTURERS’ ATTITUDE 

READINESS  

 

The attitude readiness constitutes first component of the four components which 

measure English lecturers‟ readiness towards Internet usage.  The attitude readiness 

consists of 7 items. Descriptive analysis towards each item was done to answer RQ2 

of this research. Table 4.4 and Table 4.5 present the output analysis of attitude 

readiness. Table 4.4 below shows the finding of mean standard, deviation and level in 

each item.   

 

Table 4.4  Mean, Standard Deviation and Level of Attitude Readiness  in Each Item. 

No. Attitude Readiness  Mean  S.td Level 

1.  I am good at searching information from 

the Internet. 

 

3.82 .564 Positive 

2.  I like teaching English with the Internet. 

 

3.87 .612 Positive 
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3.  I like trying new teaching techniques with 

the Internet. 

 

3.95 .550 Positive 

4.  I believe that I can utilize the Internet as 

teaching and learning resources.  

3.93 .384 Positive 

5.  I am interested to learn more about the 

use of the Internet for teaching.  

 

4.00 .365 Positive 

6.  I feel comfortable teaching my subject by 

using the Internet 

 

3.58 .652 Medium 

7.  I feel more confidence when my teaching 

is supported by the Internet usage.  

 

3.93 .679 Positive 

The Overall Mean and Level of Lecturers’ 

Attitude Readiness 

3.87 .358 Positive 

 

Looking at the result of analysis in each item, out 6 of 7 items obtained the 

mean score above 3.66. The items are „I am good at searching information from the 

Internet‟, „I like teaching English with the Internet‟, „I like trying new teaching 

techniques with the Internet‟, „I believe that I can utilize the Internet as teaching and 

learning resources‟, „I am interested to learn more about the use of the Internet for 

teaching‟, and „I feel more confident when my teaching is supported by the Internet 

usage‟. The mean score implies that the level of English lecturers‟ attitude readiness 

based on the items is positive. The item which had mean score below 3.66 is „I feel 

comfortable teaching my subject by using the Internet‟. The mean score for this 

attitude item is 3.56. It indicates that the English lecturers‟ has neutral level in this 

type of attitude readiness. The overall mean score of English lecturers‟ attitude 

readiness is 3.87. The mean score infers that English lecturers have positive attitude 

towards Internet usage for teaching and learning.   

 

 Other findings include that the majority of English lecturers or 34   

respondents (72.3%) fall at the level of positive attitude readiness towards Internet 

usage for teaching and learning.  Thirteen of English lecturers (27.7%) felt that they 

are at neutral attitude readiness. There are no English lecturers at the level of negative 

attitude readiness towards Internet usage for teaching and learning. Table 4.5 presents 

the frequency and percentages of English lecturers at three level of attitude readiness.   
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TABLE 4.5  Frequency and Percentages of Attitude Readiness Level 

 

AAttttiittuuddee  RReeaaddiinneessss  

LLeevveell    MMeeaann  FFrreeqquueennccyy      %%  

Negative  - --  --  

Neutral  3.15 – 3.57 13 27.7 

Positive 3.71 – 4.86 34 73.3 

 

 

4.5 THE MEAN SCORE AND LEVEL OF LECTURERS’ MOTIVATION   

READINESS  

 

 There are 13 items in the motivation readiness components. To answer the Q3, 

Table 4.6 shows the mean score gained by the lecturers in each item of motivation 

readiness and Table 4.7 presents frequency, percentage and level of English lecturers‟ 

readiness at three levels of motivation readiness towards Internet usage for teaching 

and learning.  Table 4.6 above presents the mean scores, standard deviation and level 

for all items of English lecturers‟ motivation readiness. 

 

TABLE  4.6. The Mean Score and Level of Lecturers‟ Motivation Readiness in Each 

Item 

 

No. Motivation Readiness  Mean  S.td Level 

1.  I have the desire to use the Internet for 

teaching and learning 

 

3.91 .350 High 

2.  I have the desire to improve my skill in 

using the Internet 

 

3.85 .721 High 

3.  I have the desire to participate in an 

online forum discussion 

 

3.74 .641 High 

4.  I find it easy to use the Internet for 

teaching and learning 

 

3.65 .522 High 

5.  Using the Internet improves my work 

performance 

 

3.76 .565 High 

6.  Using the Internet increases my work 3.85 .509 High 
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productivity 

 

7.  I find the Internet useful for my work 

  

3.95 .464 High 

8.  Using the Internet enhances the 

effectiveness in my work 

 

3.68 .468 High 

9.  Using the Internet provides me with 

information that leads to better decisions 

 

3.48 .548 High 

10.  Using the Internet is pleasant 

 

3.82 .480 High 

11.  Using the Internet is pleasurable 

 

3.82 .480 High 

12.  Using the Internet is exciting 

 

3.84 .469 High 

13.  Using the Internet is enjoyable 

 

3.87 .448 High 

The Overall Mean And Level Of Lecturers’ 

Motivation Readiness 

3.79 .308 High 

 

 Refer to the interpretation of the mean scores in Table 4.6. All items of 

motivation readiness score obtained more than 3.66. The mean scores confirm that the 

level of English lecturers‟ motivation readiness towards Internet usage for teaching 

and learning in each item is at a high level. The overall mean of motivation readiness 

is 3.76 and the result shows that English lecturers‟ motivation readiness is high.  

 

TABLE 4.7 Frequency and Percentages of Attitude Readiness Level 

 

 

MMoottiivvaattiioonn  RReeaaddiinneessss  

LLeevveell    MMeeaann  FFrreeqquueennccyy  %%  

Low  - --  --  

Medium 3.23 – 3.62 15 32 

High 3.69 – 4.62 32 68 

 

 Table 4.7 show that the majority of English lecturers or 32 (68%) of English 

lecturers reveal that their motivation readiness towards Internet usage for teaching and 

learning are at high level. 15 or (32%) of the English lecturers‟ are at a medium level 

of motivation readiness. However none of the English lecturers‟ was in the level of 

motivation readiness.     
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 4.6. THE MEAN SCORE AND LEVEL OF LECTURERS’ AWARENESS 

READINESS  

 

The awareness readiness consists of 7 items. These items were to measure the English 

lecturers‟ readiness in awareness readiness towards Internet usage for teaching and 

learning. The descriptive analysis done to this construct was intended to answer RQ4. 

Table 4.8 presents the awareness readiness mean scores, standard deviation and level 

for all items of English lecturers‟ awareness readiness towards Internet usage for 

teaching and learning. Table 4.8 presents frequency, percentage and level of English 

lecturers‟ awareness readiness.  

 

TABLE 4.8 Mean Score and Level of Lecturers‟ Awareness Readiness 

 

No. Awareness Readiness  Mean  S.td Level 

1.  I am aware the Internet browsers are used to 

surf Internet (e.g. Internet Explorer, 

Netscape Navigator or Mosaic).   

 

3.61 .491 Medium 

2.  I am aware of the Internet browser tools 

(e.g. back, forward, or go to others links).  

 

3.68 .629 High 

3.  I am aware of the basic communication 

facilities of the Internet (e.g. e-mails, group 

e-mail, discussion lists) 

 

3.66 .478 High 

4.  I am aware of IRC, Chat rooms/Messengers 

tools 

 

3.55 .618 Medium 

5.  I am aware of Online forums, Online 

Bulletin/ Notice Board  

 

3.34 .562 Medium 

6.  I am aware that searching information from 

Internet uses some techniques such as 

posting, questions, keywords, Boolean 

Logics, etc 

 

3.61 .533 Medium 

7.  I am aware that the Internet Relay Chat 

such as IRC is used to communicate in real 
time 

 

3.53 .545 Medium 

The Overall Mean And Level Of Lecturers’ 

Awareness Readiness 

3.57 .285 Medium 
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As presented in Table 4.8, there are 5 of 7 items having the mean score 

between 3.57 between 3.61. The items are „I am aware the Internet browsers are used 

to surf Internet (e.g. Internet Explorer, Netscape Navigator or Mosaic)‟, „I am aware 

of IRC, Chat rooms/Messengers tools,  I am aware of Online forums, Online Bulletin/ 

Notice Board‟,  „I am aware that searching information from Internet uses some 

techniques such as posting, questions, keywords, Boolean Logics, etc‟,  „I am aware 

that the Internet Relay Chat such as IRC is used to communicate in real time‟. The 

mean score of the five items indicates that English lecturers‟ have a medium level of 

awareness readiness towards Internet usage for teaching and learning.   

  

There are two items of awareness which obtain the mean score between 3.66 

and 3.68. „The items are I am aware of the Internet browser tools (e.g. back, forward, 

or go to others links), and „I am aware of the basic communication facilities of the 

Internet (e.g. e-mails, group e-mail, discussion lists)‟. This result implies that the 

English lecturers‟ awareness readiness based on those items is high.  The overall mean 

of awareness readiness as a whole is 3.57. This means that the lecturers‟ awareness 

readiness is at a medium level. 

                    

 It was also found that a majority (2255) of the lecturers (5533..22%%) at medium level 

in awareness readiness towards Internet usage.  And there are only 17 (46.8% %) of 

the lecturers rated themselves at low level of awareness readiness. Meanwhile none of 

lecturers obtained high level of awareness readiness. 

 

TABLE 4.9 Frequency and Percentages of Awareness Readiness Level 

 

 

AAwwaarreenneessss  RReeaaddiinneessss  

LLeevveell    MMeeaann  
FFrreeqquueenncc

yy    
%%  

Low  _ __  __  

Medium 2.86 – 3.57 2255  5533..22  

High 3.71 – 4.00 17 46.8 

 

4.7. THE MEAN SCORE AND LEVEL OF ENGLISH LECTURERS’ 

KNOWLEDGE READINESS  
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Knowledge readiness is the last component of English lecturers‟ readiness 

measurement. Analysis was done to this component in order to answer Q5.  The 

knowledge readiness is measured by 9 items. The items were expected to acquire 

English lecturers‟ knowledge readiness level towards Internet usage. The mean score, 

standard deviation and level in each item are presented in Table 4.12 below. 

 

TABLE 4.12 Mean Score and Level of Lecturers‟ Knowledge Readiness 

 

No. Knowledge Readiness  Mean  S.td Level 

1.  I know how to use the Internet browser 

for information search (e.g. Microsoft 

Explorer, Netscape Navigator or Mosaic) 

    

3.36 .485 Medium 

2.  I know how to utilize language learning 

and teaching material from the Internet 

 

3.38 .491 Medium 

3.  I know how to share online by using the 

Internet with other lecturers at my 

university for related information of 

teaching 

 

3.14 .509 Medium 

4.  I know how to collaborate online by 

using the Internet with other lecturers of 

other universities for related information 

of teaching 

 

3.20 .408 Medium 

5.  I know how to locate past, present, and 

future conferences online 

  

3.08 .583 Medium 

6.  I know how to utilize past, present, and 

future conference papers or documents 

online for classroom purposes 

  

3.12 .575 Medium 

7.  I know how to utilize materials from 

language websites (e.g. collected works 

Shakespeare, Dave‟s café, and lesson 

plan) 

 

2.89 .429 Medium 

8.  I know how to utilize online help to ask 

experts on language issues (e.g. Grammar 

Clinic or ESL question page) 

 

2.97 .488 Medium 

9.  I know how to utilize online library of 

others universities for searching 

information related to teaching 

3.06 .573 Medium 
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The Overall Mean And Level Of Lecturers’ 

Knowledge Readiness 

3.13 .298 Medium 

 

 The mean score in each items indicated that all of English lecturers‟ are at 

medium level of readiness in terms of knowledge towards Internet usage. There is no 

mean score of knowledge readiness items which fall at the low level and at high level. 

 The highest item means score is 3.38: This refers to the item „I know how to 

utilize language learning and teaching material from the Internet‟, and the lowest item 

means score is 2.89. The item is „I know how to utilize materials from language 

websites (e.g. collected works Shakespeare, Dave‟s café, and lesson plan)‟. The 

overall mean score of English lecturers‟ knowledge readiness is 3.13. The overall 

mean falls in the range of low level of readiness. This finding informs that English 

lecturers of selected institutions in Jambi are not very ready in terms of knowledge 

towards Internet usage for teaching and learning. 

 

TABLE 4.13 Frequency and Percentages of Knowledge Readiness Level 

 

 

KKnnoowwlleeddggee  RReeaaddiinneessss  

LLeevveell    MMeeaann  FFrreeqquueennccyy      %%  

Low  - --  --  

Medium 2.38 – 3.56 43 91.5 

High 3.67 – 3.89 4 8.5 

 

 As shown in Table 4.13 above,   there is no English lecturers‟ are at low level 

of knowledge readiness. The majority of English lecturers‟ or 43 (4%) rated 

themselves at medium level of knowledge readiness. However, it was found that there 

are 4 (8.5%) English lecturers‟ who obtained high level of knowledge readiness 

towards Internet usage for teaching and learning. 
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4.8  DIFFERENCES OF READINESS LEVELS BETWEEN OF THE 

LECTURERS OF PUBLIC INSTITUTION AND PRIVATE 

INSTITUTIONS TOWARDS THE INTERNET USAGE 

Ho: There is no significant difference of the readiness towards Internet usage between 

English lecturers of public institutions and English lecturers of private 

institutions.    

This study would like to examine differences of readiness levels between English 

lecturers of public institutions and English lecturers of private institutions towards the 

Internet usage.   Thus, all the means score of the 4 components were computed in 

order to the independent-samples T-test, with the confidence level of 95%. This 

parametric inferential statistical test was used to answer Q6.  

 

 

 

Table 4.14 T-test of Lecturer Readiness According to Public Institution and Private 

Institution 

 

 Type of Institutions  N Mean t P(sig.) 

Readiness towards 

Internet Usage  

Public Institutions 32 3.66 2.95 .005 

Private Institutions 15 3.47 

 

 Looking at Table 4.14, it could be seen that there is a significant difference of 

the readiness levels between the public institutions English lecturers and private 

institution English lecturers whereby the t value obtained is 2.95.  Looking at mean 

score of both group of English lecturers found that English lecturers of public 

institutions (x=3.452) is slightly higher than that English lecturers of private 

institutions (x=3.303). The different mean score of readiness towards Internet usage 

for teaching and learning between English lecturers of public institution and English 

lecturers of private institution for teaching and learning implies that the lecturers at 

public institution are more ready towards Internet usage rather than private institutions 

lecturers.  

 

 In addition, looking at the t-test result for each component, it is found that 

there is a significant difference of the readiness levels towards Internet usage in term 

of attitude readiness and motivation readiness between English lecturers of public 
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institutions and English lecturers of private institution. This result rejected the null 

hypothesis. Table 4.14 presents the result of the analysis.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 4.14: T-test of Lecturer Readiness in Each Construct According to Public 

Institution and Private Institutions 

 

Readiness towards 

Internet Usage Type of Institutions  N Mean t P(sig.) 

Attitude Public Institutions 32 4.00 4.109  .000 

Private Institutions 15 3.60 

Motivation Public Institutions 32 3.86 2.290 .027 

Private Institutions 15 3.65 

Awareness Public Institutions 32 3.62 1.760 .085 

Private Institutions 15 3.46 

Knowledge Public Institutions 32 3.14 .611 .881 

Private Institutions 15 3.12 

READINESS Public Institutions 32 3.66 
.528 .005 

Private Institutions 15 3.47 

  

 Table 4.14 provides to us with the information that, there is a significant 

difference of attitude readiness and motivation readiness between English lecturers of 

public institutions and English lecturers of private institutions. Whereby there is no 

the difference found in term of knowledge readiness and awareness readiness toward 

Internet usage for teaching and learning between public institutions and private 

institutions.  

 

 The t value for attitude readiness attained is 4.109 and р value is .00<.005.   

The existence of differences can be seen from the mean score of both groups of 

English lecturers‟ attitude readiness whereas English lecturers of public institutions 
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has higher mean score (4.00) than mean score (3.60) English lecturers of private 

institutions. The t value for motivation readiness attained is 2.29, which is higher than 

the significant level (α=.050).  The mean score (3.86) English lecturers of public 

institutions is higher than the mean score (3.65) English lecturers of private 

institutions. The findings imply that English lecturers of public institutions are more 

motivated than English lecturers of private institutions towards Internet usage for 

teaching and learning. 

 

 The t score attained for awareness readiness is 1.760, and p= 0.085>0.05. It 

confirms that there is no significant difference in the mean score of awareness 

readiness between English lecturers of public institutions and English lecturers of 

private institutions. The t value for construct „knowledge readiness‟ attained is .611, 

and the p value is 0.881>0.05. It is concluded that there is no significant difference of 

knowledge readiness towards Internet usage for teaching and learning between 

English lecturers at public institutions and English lecturers at private institutions.  

 

4.9 RELATIONSHIP BETWEEN THE LECTURERS’ FREQUENCY OF 

INTERNET USAGE AND LECTURERS’ READINESS AS A WHOLE 

 

Ho: There is no significant correlation between the English lecturers‟ attitude 

readiness and English lecturers‟ frequency of Internet usage. 

 

After looking at the differences of the level of readiness towards Internet usage 

between English lecturers at public institutions and English lecturers at private 

institutions, the study is also aimed to see the correlation between English lecturers‟ 

frequency of Internet usage and English lecturers‟ readiness level. Thus, to find the 

answer for RQ7, the researcher used Pearson correlation which is an inferential 

statistic is used to test the significant level of a relationship and to know the strength 

of a relationship between two variables. 

 

Table 4.15:  Pearson Correlation of between Lecturers‟ Frequency of Internet usage 

and Lecturers‟ Readiness Level 
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Correlation between  lecturers’ frequency of 
Internet usage and, 

r p(sig.) 

Lecturers’ readiness level .255 0.03 

 

Based on Pearson correlation analysis conducted, it is found that there is a 

significant positive relationship between English lecturers‟ frequency of Internet 

usage and English lecturers‟ readiness level at significant value 0.03<0.05. The 

strength of the relationship is at .255 which means that the relationship between 

English lecturers‟ frequency of Internet usage and English lecturers‟ readiness level 

towards Internet usage is weak. The relationship implies that there is a tendency that 

the more frequent use of the Internet by the English lecturers the more ready to use the 

Internet for teaching and learning for these lecturers. Therefore, the null hypothesis is 

rejected. Further discussion on this is discussed in Chapter 5.  

 

4.10 CONCLUSION 

 

The findings of this study depicted English lecturers‟ readiness towards Internet usage 

for teaching and learning at selected in institutions in Jambi. The major findings 

showed that the English lecturers had only a medium level of readiness towards 

Internet usage for teaching and learning. Descriptive analysis in each component of 

readiness yielded the results whereby. Firstly the level of attitude readiness towards 

Internet usage for teaching and learning among English lecturers is high. Secondly, 

the English lecturers perceived themselves as highly motivated towards Internet usage 

for teaching and learning. Thirdly, the English lecturers have a medium level of 

awareness readiness towards Internet usage for teaching and learning. Finally, the 

English lecturers self rated their knowledge at a medium level towards Internet usage 

for teaching and learning. 

 

 Inferential statistic analysis found that there is a significant relationship 

between the English lecturers‟ frequency of Internet usage and English readiness 

towards Internet usage for teaching and learning. There is also significant difference 

of readiness level towards Internet usage between public institutions lecturers and 

private institutions lecturers. The mean score of English lecturers of public institutions 

is slightly higher than that of English lecturers of private institutions. This result 
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implies that the English lecturers of public institutions are more ready towards Internet 

usage rather than of English lecturers private institutions.  
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CHAPTER V 

 

 

DISCUSSIONS ON FINDINGS 

 

 

5.0 INTRODUCTION  
 

This study involves English lecturers from selected institution in Jambi 

Indonesia. It explores and depicts the level of readiness towards Internet usage for 

teaching and learning.  The readiness was divided into four components, which were: 

attitude readiness, motivation readiness, awareness readiness, and knowledge 

readiness. These components are essential to ensure that lecturers‟ are fully ready to 

successfully face the challenges of Internet usage for teaching and learning. 

 

 The findings of the research are discussed in this chapter. The discussion is 

divided into five sections. The discussion starts with the summary findings and 

subsequently followed by the conclusion, the implications and recommendation of this 

study.  

 

5.1  SUMMARY OF FINDINGS 
 

The study yielded that the English lecturers of level of readiness toward Internet usage 

for teaching and learning at selected institution is at a medium level (mean 3.60).  This 

is a worrying fact, since these institutions aim to integrate Internet usage for teaching 

and learning. At this point, the lecturers need to achieve at least the mean score of 

3.67, which indicates the bottom part of the „high level‟ of readiness based on 

Barnett‟s interpretation of mean scores. 

 

 Looking at each component of readiness, the result shows that English 

lecturers have positive attitude towards Internet usage for teaching and learning. The 

majority of English lecturers or 32 lecturers (68%) show positive attitude readiness, 
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14 English lecturers (32%) have neutral attitude readiness and there is no English 

lecturer at the level of negative attitude readiness towards Internet usage. The English 

lecturers have high level of motivation readiness towards Internet usage for teaching 

and learning. 32 (68%) of English lecturers revealed that they have high level of 

motivation readiness. 15 or (32%) of the English lecturers are at medium level of 

motivation readiness. There are no English lecturers at low level of motivation 

readiness.     

 

 English lecturers‟ awareness readiness is at medium level. 25 of the lecturers 

(53.2%) are at medium level of awareness readiness towards Internet usage and 17 

(46.8%) of the English lecturers rated themselves at high level of awareness readiness. 

Meanwhile none of English lecturers obtained low level of awareness readiness. The 

English lecturers‟ knowledge readiness as a whole towards Internet usage for teaching 

and learning is at medium level. The majority of English lecturers or 43 (92%) rated 

themselves at medium level of knowledge readiness, 4 (8%) of English lecturers 

obtains high level of knowledge readiness towards Internet usage for teaching and 

learning and there is no English lecturers at low level of knowledge readiness.  

 

Comparison of two groups differences in the level of readiness towards 

Internet usage were conducted using the t-test. The results shows that there is a 

different level of readiness towards Internet usage (p = 0.039< 0.05) between English 

lecturers of public institution (mean score =3.65) and English lecturers of private 

institution (mean score =3.51). The public institution English lecturers in public 

institutions are more ready towards Internet usage than the private Institutions English 

lecturers. 

 

Based on Pearson correlation analysis conducted, it is found that there is a 

significant positive relationship between the frequency of Internet usage and lecturers‟ 

readiness level at significant value 0.03<0.05. The strength of the relationship is at 

.255 which means that the relationship is weak. The result implies that the higher 

English lecturers‟ frequency of Internet usage, the higher English lecturers readiness 

towards Internet usage for teaching and learning. 
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5.2   DISCUSSION  

 

In this section, the findings of the study are discussed to depict an overview of what 

was discovered from the data collection findings. The findings are reviewed according 

to the research questions that had been set out earlier in the study. 

 

Q1. What is the English lecturers’ readiness level towards Internet usage in 

teaching and learning?  

 

From the results presented in Table 4.3, the overall mean of the English lecturers‟ 

readiness towards Internet usage is 3.60. From overall mean it can be concluded that 

the English lecturers‟ had only a medium level of readiness towards Internet usage for 

teaching and learning.  In a different study that was conducted by Ryanto (2005) 

reports that two big universities in Indonesia UI and ITB had integrated e-learning 

into educational system. However, some lecturers are not very ready for the use of the 

current technology. 

 

Kentucky Department of Education (2006) reported that according to districts 

self-reported date, 70 present of Kentucky's teachers were ready to teach online.  In 

Malaysia, a survey was conducted at the Open University Malaysia which applies 

online system as main medium of teaching delivery. The finding showed that the level 

of tutors‟ readiness towards the use of technology in Internet is not yet satisfied 

(Kuldip Kaur & Zorani Wati Abas, 2004).  

 

A study conducted at the Open University Malaysia revealed that the tutor are 

moderately ready or not very ready for e-learning, and that there are individuals who 

may need to be acculturated into the e-learning system before they can be said to be at 

an advanced state of e-readiness.  The finding shows that the level of tutors‟ readiness 

towards the use of technology in Internet is not yet satisfied (Kuldip Kaur & Zorani 

Wati Abas, 2004). Yu-mei (2000) found that teachers are actually ready to changes, 

especially the use of educational technology. Similar finding found by Foong Peck 
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Lee (1999) revealed that only few of teachers at Bestari schools in Malaysia were 

ready to use computer. 

 

The English lecturers‟ readiness is a factor that influences the success of 

Internet usage for teaching and learning. The lack of lecturers‟ readiness towards 

Internet usage for teaching and learning will impede the implementation Internet 

Integration. In this study, most of the English lecturers did not acquire high level of 

readiness towards Internet usage for teaching and learning, particularly in awareness 

readiness and knowledge readiness. To anticipate this problem, English lecturers of 

the selected institution in Jambi should be informed on the benefits and knowledge of 

Internet usage for teaching and learning. By doing this, it could increase English 

lecturers‟ readiness towards Internet usage for teaching   and learning especially in 

awareness readiness and knowledge readiness. 

 

Q2. What is the English lecturers’ readiness in term of attitude towards Internet 

usage for teaching and learning?  

 

Knezek and Christensen (1997) believed that attitude is an important component to 

measure one‟s readiness to learn and to apply a new innovation. Whereas Gagne and 

Medsker (1996), regarded attitude is one of the factors which is closely related to 

one‟s performance.   

 

The result presented that the majority of English lecturers or 72.3% of 

respondents attain positive attitude readiness. 27.7% of English lecturers perceive 

themselves having neutral attitude readiness. There are no English lecturers at the 

level of negative attitude readiness towards Internet usage. The overall mean score of 

English lecturers‟ attitude readiness is 3.87.  The finding concluded that the level of 

attitude readiness among English lecturers is positive. This means that a majority of 

English lecturers have high positive attitude towards Internet usage for teaching and 

learning.  

 

The findings in this section can be used to initiate attitude adjustment among 

lecturers. The positive attitude towards Internet usage is a good indicator that English 

lecturers will welcome Internet technology into their classes. The positive attitude 
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could increase their confidence to learn more about Internet usage for teaching and 

learning.  In contrast the negative attitude could result in frustration and low 

motivation and avoidance of the technology (Paprzycki & Vidakovic 1994). 

A case study in Oman towards “preparedness for the introduction of e-learning 

in Higher Education in Malaysia” revealed that individual instructors have positive 

attitude, driven by self-motivation and are enhancing their courses electronically using 

email communication and web technology. Z.A. Al-Khanjari, et. al (2006). 

 

A study conducted at Texas Agri-Science found that teachers had favourable 

attitudes towards all forms of information technology with the highest attitude towards 

the Internet. (Koszalka, 2000). Moonen and Voogt (2000) found that “teachers have 

less anxiety towards working with computers and have a more positive attitude 

towards the rise in productivity the use of computer can bring”. Spratt, Palmer and 

Coldwell (2000) as well as Steel and Hudson (2001) yielded similar results. 

 

Moonen and Voogt (2000:5) found that “teachers have less anxiety towards 

working with computers and have a more positive attitude towards the rise in 

productivity the use of computer can bring”. In other studies, such as Spratt, Palmer 

and Coldwell (2000) as well as steel and Hudson (2001) showed similar results. The 

positive attitudes of teachers are found in the emphasis they showed in classrooms, 

which is now more focused on the student-centered approach learning. 

 

Q3. What is the English lecturers’ readiness in term of motivation towards 

Internet usage in English teaching and learning?  

 

Motivation becomes a critical success factor due to the particular nature of e-learning 

(Golladay et al. 2000). Motivation is one factor which contributes to individuals‟ 

sustainability to indulge in e-learning and willingness constitutes an instrumental 

motivation (Rosenberg 2001). High motivated teachers will be enthusiastic to use the 

web technology for teaching. Weller (2002) stated that teacher‟s enthusiasm is a 

necessary ingredient to the successful implementation of web technologies for 

teaching and learning.  
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 This study found that 65% of respondents are highly motivated towards 

Internet usage for teaching and learning. 35% of the respondents perceive themselves 

at medium level of motivation readiness. However none of the respondents was in the 

low level of motivation readiness. The overall mean of the lecturers‟ motivation 

readiness towards Internet usage is 3.8. This indicates that the teachers perceived 

themselves as highly motivated towards Internet usage for teaching and learning. 

Similar findings in other studies found are found that teachers are motivated using the 

online teaching method (Donnelly, 2004). Bennett, Priest & Machperson (1999) 

surveyed at selected Australian universities found that lecturers were motivated to 

convey online course. 

 

Watabe, Hamalainen and Whinston, (1995) also found that working in a group 

in a computer-based collaborative learning environment was highly motivating. It also 

led to the members of the group to do their best, to allay their fears and to build their 

confidence with each other. Haekes (2000) revealed that the Technical Education 

Research Centers (TERC) launched LabNet in 1989, “a technology-supported teacher 

enhancement programmed aimed at high school physics teachers‟. The outcome of the 

project was very encouraging for teachers. Teachers‟ confidence for teaching physics 

grew substantially, and so did their enthusiasm for teaching. The LabNet project is 

ongoing, and since its inception.  

 

 By having high motivation the lecturers will become active instructors, and 

feel confident using the Internet in the classroom. Lecturers with high motivation use 

motivational strategies in teaching and learning with the aid of the Internet. This will 

help assure lecturers‟ success in Internet based instruction. In contrary, unmotivated 

lecturers will lose the impetus and inspiration to use the Internet for teaching and 

learning. 

 

Q4. What is the English lecturers’ readiness in term of awareness towards 

Internet usage in English teaching and learning?   

 

To succeed in the implementation to use the Internet for teaching and learning, 

lecturers‟ awareness using and Internet tools like; WWW, search engine (google, 
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yahoo search, Lycos), e-mail, bulletin board, etc, serves as a basic prerequisite. The 

awareness will ease to enhance the basic knowledge of Internet usage. Z.A. Al-

Khanjari. et. al, (2005) stated that, at an initial step of e-learning integration, instructor 

or teachers should have awareness of the use of the Internet.  

This study found that, majority of English lecturers (56%) was at a medium 

level in awareness readiness towards Internet usage.  And there were 44% of English 

lecturers who rated themselves as having a low level of awareness readiness. The 

overall mean for awareness readiness is 3.57. The findings imply that English 

lecturers have a medium level of awareness readiness towards Internet usage for 

teaching and learning.  In contrast, Yu-mei (2000) reported that the teachers were 

aware of the technology usage in teaching. Further research was conducted by Yu-

mei, Steel & Hodson (2001) found that teachers are aware of the fast rate of 

technological innovation that is taking place. Wishart & Blease (1999) reported 

similar result that teachers are aware of the current technology a long with the 

advancement of IT and the trend issue of e-learning. 

 

English lecturers‟ lack of awareness towards Internet usage could slow down 

augmenting process of Internet usage implementation. Good awareness of lecturers 

towards Internet usage could ease the lecturers to be familiar with the Internet tools 

and available facilities in Internet. Machpherson (1999) described that the teachers‟ 

awareness is a prior knowledge to bring teachers‟ to familiarize with Internet usage. In 

order to overcome the lack of English lecturers‟ awareness readiness, the English 

lecturers need to be exposed to the benefits of Internet usage, Internet tools, and some 

available facilities in Internet. 

 

Q5. What is the English lecturers’ readiness in term of knowledge towards 

Internet usage in English teaching and learning?  

 

The knowledge readiness is to ensure that the English lecturers have the knowledge 

and skills towards Internet usage for teaching and learning. Warschauer (2000) 

emphasized that it is important for today‟s teachers to understand and have the skills 

to use Internet and World Wide Web. Successful Internet integration into teaching and 

learning by using the Internet is much dependent upon the teachers‟ knowledge to use 

the medium. (DeVries & Tella, 1998). Knowledge of Internet is important to enable 
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teachers to enhance their capability in computer-based Instruction (Norizan Abdul 

Razak, 2003). 

 

  The result of this study reveals that the majority or 88% of English lecturers are 

at a medium level of knowledge readiness towards Internet usage. 22% of English 

lecturers rated themselves as having a high level of knowledge readiness. The overall 

mean score of knowledge readiness is 3.13. This implies that the English lecturers 

rated their knowledge at a medium level. This result is similar with a study conducted 

by Teddy (2005), which concluded that teachers‟ in Hong Kong are not very prepared 

in the aspects of knowledge and skills to use e-learning technologies for teaching and 

learning.  In contrary, Z.A. Al-Khanjari, et. al, (2006) reported that the majority of 

academic staff at Sultan Qaboos University were familiar with the use of Internet. 

 

The implementation of these findings also suggests that more focus is needed 

in upgrading English lecturers‟ knowledge readiness related to use Internet for 

teaching and learning. In the other word, English lecturers should be exposed with 

more knowledge on Internet usage. Institutions should facilitate each the English 

lecturer with a computer and Internet access to ease these lecturers to develop their 

knowledge and skills towards Internet usage for teaching and learning. Courses and 

training to use the Internet for teaching and learning also need to be provided to 

enhance the lecturers‟ knowledge and skills readiness towards Internet usage.       

 

Q6.  Is there any correlation between English lecturers’ frequency of Internet 

usage and the level of lecturers’ readiness towards Internet usage?  

 

English lecturers‟ Internet frequency is converted into three levels; low frequency, 

medium frequency and high frequency of Internet usage. The analyzed result shows 

that there is a significant relationship between the English lecturers‟ frequency of 

Internet usage and the level of English lecturers‟ readiness towards Internet usage. 

From the result, those who have higher level of frequency tend to have higher level of 

readiness towards Internet usage. The English lecturers with higher level of frequency 

towards Internet usage have a medium mean score 3.57 of readiness and English 

lecturers with lower level of frequency have slightly lower mean score of 3.54 of 

readiness.   
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The significant relationship between the English lecturers‟ frequency of 

Internet usage and English lecturers‟ readiness is accepted and reasonable. Higher 

frequency in English lecturers‟ Internet usage is due to their ability to utilize the 

Internet, and they feel that the Internet benefits them. More frequent of using Internet 

will increase familiarity to use the Internet. The familiarity of using the Internet will 

positively contribute to awareness readiness, motivation readiness, attitude readiness, 

and knowledge readiness.   

 

Q7. Is there any difference of English lecturers’ readiness between lecturers from 

English lecturers at public institutions and private institutions?    

 

There are also interesting findings in this section. The results of the t-test show that 

there are significant differences of readiness level towards Internet usage between 

English lecturers of public institutions and English lecturers of private institutions. 

The differences could be seen from the mean score of both groups of English 

lecturers. English lecturers of public institutions attain mean score (3.65) which is 

higher than English lecturers of private institutions with mean score is 3.51.  

 

Towards the different level of readiness between English lecturers of public 

institutions and English lecturers of private institutions, three reasons could be 

addressed to rationalize the differences. The first reason is that the Internet was first 

introduced to public institutions rather than to private institutions in Jambi. The 

second reason is due to the higher level the differences of qualification of English 

lecturers of public institutions in general, as compared to the English lecturers of 

private institutions. Finally, the third reason is the availability of Internet facility. The 

Internet access provided by the faculty is perhaps another factor which affects in the 

differences level of readiness between English lecturers of public institutions and 

English lecturers of private institutions. A faculty at a public institution provides the 

Internet for the lecturers, in contrary there is no faculty at private institutions provides 

Internet access for the lecturers.     
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5.3   CONCLUSION 

 

In conclusion, readiness towards Internet usage is a critical factor in integrating the 

use of Internet for teaching and learning at selected institutions in Jambi, Indonesia. 

The findings of the study specifically conclude that: 

 

1. English lecturers at the selected institutions are not very ready towards Internet 

usage for teaching and learning.  

 

2. English lecturers are ready at high level to use the Internet for teaching and 

learning in terms of attitude and motivation  

 

3. English lecturers are not very ready to use the Internet for teaching and learning in 

terms of awareness and knowledge.  

 

4. The English lecturers of public institutions are more ready towards Internet usage 

than the English lecturers of private Institutions. 

 

5. English lecturers‟ frequency in Internet usage and English lecturers‟ readiness 

towards Internet usage for teaching and learning are related to each other.  Those 

lecturers who have higher frequency are more ready to use the Internet for 

teaching and learning.  

 

In short, Institutions in Jambi are still at the initial stage of employing the 

Internet for teaching and learning. It is necessary to conduct needs assessment of 

readiness in full scale before any Internet usage programme for teaching and learning 

is actually launched. 

  

5.4   IMPLICATIONS 
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This section presents the implications of this research. These implications could be 

taken in developing the English lecturers‟ readiness towards Internet usage for 

teaching and learning. The implications are: 

1. Lecturers should be exposed to the benefits and knowledge of using Internet for 

teaching and learning. It is expected that this increase lecturers‟ readiness in all 

aspects. 

 

2. The positive attitude towards Internet usage is a good indicator that English 

lecturers could accept the integration of Internet technology in the classroom. 

 

3. High level of lecturers‟ motivation towards Internet usage will maintain the 

implementation of the Internet usage and assure lecturers‟ success in Internet 

based instruction.  

 

4. Lack of awareness and knowledge towards Internet usage for teaching and 

learning could be an obstacle in the implementation of Internet usage. Institutions 

should provide some ICT courses to empower English lecturers to use the Internet 

for teaching and learning. 

 

5.5   RECOMMENDATIONS 

 

Based on the findings of this research, the researcher has concluded that there are two 

kinds of recommendation; the recommendation for future research and the 

recommendation for developing lecturers‟ readiness towards Internet usage for 

teaching and learning.  The recommendations for future research are formulated as 

follow:  

 

1. Research can be conducted in a larger scale towards lecturers‟ readiness of 

Internet usage at higher educational Institutions in Jambi. 

 

2. Research can be conducted by comparing lecturers‟ readiness among universities 

in Indonesia. 

 



 

86 

 

86 

3.   Research can be conducted towards students‟ readiness of Internet usage at higher 

educational Institutions in Jambi 

 

4.   Research can be conducted to focus on Internet usage for teaching and learning 

English. 

 

Shortly, it is expected that future researchers could develop the area of 

readiness of Internet usage for teaching and learning from different perspectives in the 

area, for instance, readiness of infrastructure and the readiness of students.  

 

Based on the study several recommendations can be made to improve the readiness of 

Internet usage for teaching and learning at selected institutions in Jambi: 

 

1. To ensure those lecturers are given adequate knowledge related to Internet usage, 

especially on the most frequently used applications. 

 

2. To provide courses and training programme on Internet usage for teaching and 

learning.  

 

3. To provide adequate computers with Internet facilities to meet the needs of 

teaching and learning at these institutions. 

 

4. To take into account of lecturers‟ readiness towards Internet usage for teaching 

and learning before the program implemented. 
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APPENDIX A 

 

 

ENGLISH LECTURERS’ READINESS TOWARDS THE INTERNET USAGE 

FOR TEACHING AND LEARNING AT SELECTED INSTITUTIONS IN 

INDONESIA 

 

 

Please give few minutes of your time to read through these pages and respond to the 

items. DO NOT RESPOND WITH HOW YOU WISH YOU WERE / COULD, but 

respond in a way that reflects your views and actions/behaviors. 

 

This study aims to gain data of English lecturers‟ readiness towards the internet usage 

for teaching and learning English at selected institutions in Jambi. The lecturer‟s 

readiness in this questionnaire is divided into four components of readiness. They are 

attitude, motivation, awareness and knowledge. The internet usage refers to all the use 

of the Internet tools such as e-mail, massaging tools, bulletin boards and World Wide 

Web (www) or web pages, chat rooms, e-learning portal, online digital library, etc.   

 

 

 

SECTION A: DEMOGRAPHIC BACKGROUND  

 

Please tick (√) once for each question. 

 

1. Institution:       UNJA         IAIN  

 

                           UNBARI          STMIK  

  

 

2.  Age:      21-25                 26-30                 31-35                 

 

                 36-40              41-45       46+  

     

3. Race _______________________ 

 

4. Gender:     Male             Female 

 

5. Highest Qualification:   1
st
 Degree                    Masters                    Ph.D. 

   

6. How long have you been teaching English? (year/s) 

 

1-3        4-7             8-11 

 

12-15       16+ 
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SECTION B: INTERNET USAGE BACKGROUND  

 

1. Internet Connection (please tick in the appropriate box) 

Question 
Yes No 

Do you have an Internet Connection at home?      

Does your Institution have Internet Access?    

Does your faculty have Internet Access?   

If you do not have Internet Access at home, do you have 

others mean of accessing the Internet? (e.g. Cyber Cafe)  
  

 

2. How many hours per week do you use the Internet? 

 

   Less than 5 hours                6 -10 hours              11 – 15 hours  

 

  16 – 20 hours                                    More than 20 hours.   

 

 

3. How often do you use the following internet tools?  

Internet tools Never Seldom Sometimes Frequently Always 

Email      

Inter Relay Chat/Chat Room 

(IRC) 
     

Bulletin Board        

Online Journal (looking for an 

article) 
     

Online Forums (e.g. yahoo 

group, e-Learning Portal, 

Specific Issues of Forums; 

teaching issues, etc.) 

     

Massaging Tools  (e.g. yahoo  

messenger, Lycos messenger, 

etc)   

     

WWW      

Other Internet tools, please 

write 

 

1. ______________________ 

 

2. ______________________ 

 

3. ______________________

___ 
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SECTION C: READINESS TOWARDS INTERNET USAGE 

 

Instruction:  Please circle the appropriate codes that best represent your readiness on 

each of the following statements. Refer to the scale below: 

 

Strongly Disagree 1 

Disagree 2 

Not Sure 3 

Agree 4 

Strongly Agree 5 

 

Example: I like teaching by using computer   1       2         3        4        5     

No. Questions Alternative answer 

 

A1. I am good at searching information 

from the Internet. 

 

    1       2       3        4           5 

A.2 I like teaching English with the 

Internet. 

 

    1       2       3        4           5 

A.3 I like trying new teaching techniques 

with the Internet. 

 

    1       2       3        4           5 

A.4 I believe that I can utilize the Internet 

as teaching and learning resources.  

    1       2       3        4           5 

A.5 I am interested to learn more about 

the use of the Internet for teaching.  

    1       2       3        4           5 

A.6 I feel comfortable teaching my 

subject by using the Internet 

 

    1       2       3        4           5 

A.7 I feel more confidence when my 

teaching is supported by the Internet 

usage.  

    1       2       3        4           5 

B.8 I have the desire to use the Internet 

for teaching and learning. 

 

    1       2       3        4           5 

B.9 I have the desire to improve my skill 

in using the Internet. 

 

    1       2       3        4           5 

B.10 I have the desire to participate in an 

online forum discussion. 
 

    1       2       3        4           5 

B.11 I find it easy to use the Internet for 

teaching and learning. 

    1       2       3        4           5 
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B.12 Using the Internet improves my work 

performance.  

 

    1       2       3        4           5 

B.13 Using the Internet increases my work 

productivity. 

 

    1       2       3        4           5 

B.14 I find the Internet useful for my 

work.  

 

    1       2       3        4           5 

B.15 Using the Internet enhances the 

effectiveness in my work. 

 

    1       2       3        4           5 

B.16 Using the Internet provides me with 

information that leads to better 

decisions. 

    1       2       3        4           5 

B.17 Using the Internet is pleasant. 

 

    1       2       3        4           5 

B.18 Using the Internet is pleasurable. 

 

    1       2       3        4           5 

B.19 Using the Internet is exciting. 

 

    1       2       3        4           5 

B.20 Using the Internet is enjoyable.  

 

    1       2       3        4           5 

C.21 I am aware the Internet browsers are 

used to surf Internet (e.g. Internet 

Explorer, Netscape Navigator or 

Mosaic).   

    1       2       3        4           5 

C.22 I am aware of the Internet browser 

tools (e.g. back, forward, or go to 

others links).  

    1       2       3        4           5 

C.23 I am aware of the basic 

communication facilities of the 

Internet (e.g. e-mails, group e-mail, 

discussion lists). 

 

    1       2       3        4           5 

C.24 I am aware of IRC, Chat 

rooms/Messengers tools.  

 

    1       2       3        4           5 

C.25 I am aware of Online forums, Online 

Bulletin/ Notice Board  

    1       2       3        4           5 

 

C.26 I am aware that searching 

information from Internet uses some 

techniques such as posting, questions, 

keywords, Boolean Logics, etc. 

    1       2       3        4           5 

C.27 I am aware that the Internet Relay 

Chat such as IRC is used to 

communicate in real time.  

    1       2       3        4           5 
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D.28 I know how to use the Internet 

browser for information search (e.g. 

Microsoft Explorer, Netscape 

Navigator or Mosaic).    

    1       2       3        4           5 

D.29 I know how to utilize language 

learning and teaching material from 

the Internet. 

    1       2       3        4           5 

D.30 I know how to share online by using 

Internet with other lecturers at my 

university for related information of 

teaching. 

    1       2       3        4           5 

D.31 I know how to collaborate online by 

using Internet with other lecturers of 

other universities for related 

information of teaching. 

    1       2        3       4           5 

D.32 I know how to locate past, present, 

and future conferences online.  

    1       2       3        4           5 

D.33 I know how to utilize past, present, 

and future conference papers or 

documents online for classroom 

purposes.  

    1       2       3        4           5 

D.34 I know how to utilize materials from 

language websites (e.g. collected 

works Shakespeare, Dave‟s café, and 

lesson plan).  

    1       2       3        4           5 

D.35 I know how to utilize online help to 

ask experts on language issues (e.g. 

Grammar Clinic or ESL question 

page). 

    1       2       3        4           5 

D.36 I know how to utilize online library 

of others universities for searching 

information related to teaching. 

    1       2       3        4           5 

 

 

 



 

99 

 

99 

APPENDIX C 

 

 

 

 

 


