
CHAPTER I 

INTRODUCTION 

 
1.1      Background of the Study 

Corrective feedback is an important approach which plays a significant role as a guide for 

the teachers. Corrective feedback helps the student to improve learning strategies and give them 

enough confidence. By using corrective feedback teachers can easily interact with their students. 

However, it depends on teachers and it is their responsibilities to provide proper feedback to the 

students and make a perfect learning environment in the classroom. 

Based on the researcher’s observation 25th  July and 27th  July, 2017 at MTsN Kenali 

Besar Jambi, the teacher provided corrective feedback when students do mistakes in 

pronunciation, articles are used incorrectly,  misunderstanding a learner’s utterance. In here, the 

researcher focus on mistakes made by students in pronunciation. The purpose of analyzing the 

corrective feedback in teaching speaking is to get the correct target language on every student 

speaking activity. The students hopefully can get a better target language automatically. Based 

on the background above the researcher carry out research entitled “CORRECTIVE 

FEEDBACK BY AN ENGLISH TEACHER ON STUDENTS’ PRONUNCIATION AT MTSN 

KENALI BESAR JAMBI 

 

1.2      Research Question  

  How the teacher provide corrective feedback on students’ pronunciation at MTsN Kenali 

Besar Jambi? 

1.3       Research Objective  

  To describe corrective feedback done by teacher on students’ pronunciation at MTsN 

Kenali Besar Jambi 

1.4      Significance of the Study 

By conducting this study, Hopefully, the teacher will improve their techniques in giving 

feedback and English teacher who is teaching could respond the learner's mistakes and give the 

correction with the appropriate.Hopefully, students will get new knowledge on how to improve 

their performance in classroom and can get a better target language after given correction from 

teacher.  

 For the researcher, this study gives new knowledge because from the study researcher 

knows that how teacher provides corrective feedback. Also, the researcher hopes that this study 

can inspire them to conduct further research about teacher corrective feedback or other topic 

related to feedback to enrich the existing study. 

1.5      Scope and Limitation of the Study 

    The researcher scope of this study is corrective feedback an English teacher. The 

researcher interest to know how the teacher provides corrective feedback on students' 

pronunciation. The researcher believes that pronunciation correctly is needed. 

    The subject are English teacher and the students. The researcher do the research in eight 

grade MtsN Kenali Besar Jambi. This research will focus on corrective feedback provide by  

English teacher. 

1.6     Definition of Terms 

Corrective Feedback: Corrective feedback is the process of correction or information of students‘ 

speaking errors or mistakes by their teacher.  

Pronunciation: as the way in which a language is spoken (Hornby, 1995) 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

2.1      Concept of Feedback 

The word feedback means comment on others’ activities. Feedback is very important for 

education and training program. Actually learners receive feedback after completing their work 

such as assignment, class task, presentation, essay etc. In other words, we can say, feedback is an 

interaction between teachers and learners. Feedback provides information of someone’s 

performance or understanding as an agent like teacher, peer, book, parent etc, it is called 

‘consequence’ of performance (Hattie & Timperley 2007, p.81). 

2.2       Strategies and Contents of Feedback 

There have some feedback strategies which should be followed by the teacher while they 

giving feedback to their students. Marzano, Pickering and Pollock (2002) mentioned in their 

research book, called ‘Classroom Strategies that Work: Researched-Based Strategies for 

Increasing Student Achievement’, some effective strategies in the classroom. Several dimensions 

of feedback strategies are given bellow: 

Timing: It indicates when and how often feedback is given. Feedback would be effective, if it 

must give in timely. 

Amount: Students need enough amount of feedback which helps them to understand what to do. 

Mode: It refers to which kind of feedback is being used (i.e. written, oral or verbal or 

demonstrations) while giving feedback. 

Audience: Feedback depends on types of learners, such as learners may be a group or individual 

or whole class. 

2.3       Types of Feedback 

There are several types of feedback are used in classroom. Basically we can say major two types 

of feedback which are commonly seen in the class room. They are oral or verbal feedback and 

written feedback. For oral feedback, teachers use some questions and dialogues as keys to make 

feedback more effective. On the other hand, written feedback is also a powerful tool for circling 

or underlining the error of student’s work and correction is inserted and noted on their work 

sheet copy, for that reason students can refer to it over and over again but sometimes in case of 

verbal feedback, students may forget what teacher said in the classroom.  

2.4      Focus Feedback for this Study 

For the purpose of the study, this paper will focus only one feedback among of them, it is oral 

corrective feedback.  

2.4.1 Definition of Oral Corrective Feedback 

Corrective feedback is considered of oral corrective feedback because it is not only given 

feedback on learners’ written work but also given in orally whether learner produces an 

erroneous utterance. On the other hand, corrective feedback indicates only correction of errors 

(Fungula, 2013, p.3). Therefore, oral corrective feedback plays an important role to develop the 

accuracy of student’s speech.  

2.4.2 Types of Oral Corrective Feedback 

Corrective feedback has been classified into six types by Lyster and Ranta (1997) such as 

explicit correction, recasts, clarification requests, meta-linguistic cue, elicitation, and repetition. 

These classifications have been categorized into two categories such as reformulations and 

prompts. Recasts and explicit correction are included to reformulation because both of them 

focus the correct way of saying a certain word or a sentence. Whereas, in prompts include a 



variety of signals rather than reformations. Elicitation, meta-linguistic cue, clarification requests, 

and repetition are included in prompts (as cited in Mahdi & Saadany, 2013, p.9-10). 

2.4.3. Student’s Interactions on Corrective Feedback 

It is considered that student’s interactions are very important for any feedback. In 

corrective feedback, some possibilities had been observed by Mendez and Reyes (2012). They 

mentioned student’s interaction on corrective feedback. They are given bellow: Self-correction, 

Peer correction, Teacher correction. 

2.4.4 Student Uptake and Corrective Feedback 

Lightbown & Spada (1999, p. 179) defined that uptake refers to “a learner’s immediate 

response to corrective feedback on his/her utterance”, that indicates how students react on correct 

form or feedback, as well as, corrective feedback is “an indication to a learner that his or her use 

of the target language is incorrect” (Rydahl, 2005, p.6). 

2.4.5 Types of Students Uptake 
In relation with students uptake, Lyster and Ranta classified two of students’ uptake : (a) 

repair, when the uptake move result in repair of an error, and (b) needs-repair, when an error is nor 

repaired in the uptake move. 

2.4.6 The Importance of Corrective Feedback in Learning Foreign   Language 

In particular, these teachers interviewed see corrective feedback to be used at the 

beginning of the learning process for two main reasons: beginners are less reluctant to correction 

than advanced learners, and secondly, because by using corrective feedback with beginners, 

fossilization can be prevented (Mendez et al, 2010). 

2.5     Feedback in Speaking 

Teachers should know how to deal with giving feedback to their students. By 

understanding these, the teacher can manage to give the correct feedback to the students. Before 

that, there are three types of mistakes that should be understood by teachers. Mistakes of 

linguistic form can be caused by the influence of the first language, by misunderstanding a rule, 

by a decision to communicate as best one can, by lack of concentration, and by a mixture of 

these and other factors. 

2.6    Teacher Role in Speaking  

The role of teachers is to help learners perceive sounds. Correcting the error in the class 

is much needed because if the teacher does not show the students the right pronunciation it can 

be their habit. Some teachers correct the error directly, and sometimes give feedback in the last 

material. 

2.7       Pronunciation 

     Pronunciation is one of the parts of the language which is very essential. Nobody 

could understand the people with poor pronunciation even though their words and grammar are 

good. In addition, the crashed communication can be caused by the use of incorrect 

pronunciation. According Hornby (1995) pronunciation is as the way in which a language is 

spoken. 

2.8      Previous Studies 

  First is by Solikhah (2016) entitle Oral Corrective Feedback In Speaking Class 

Of English Department”. The finding of the study showed types of corrective feedback used by 

the teacher included recasts, explicit correction, and clarification requests. 

The Second is by Puspita entitle “Kind of Teacher’s Oral Corrective Feedback Toward 

7th Grade Students' Pronunciation Error in the speaking class". The aim of this study is to find the 

kinds of teachers' corrective feedback techniques used by the English teacher in private Junior 

High School grade 7 when encountering students' pronunciation errors. 



The third Anggoro (2013) “Corrective Feedback Found In Speaking Class At The 

English Department Of Muhammadiyah University Of Surakarta”.  The result of the study found 

that after the observation, the researcher found that there five types of corrective feedback used 

by the teacher in UMS. That was clarification request, recast, metalinguistic feedback, explicit 

correction, and translation. 

Fourth from Haryanto (2015) entitle “Teachers’ Corrective Feedback on Students’ 

Pronunciation at the Daffodils English Course Kampung Inggris Pare Indonesia”. This study is 

aim at describing teachers’ corrective feedback strategies used by the teachers, the timing of 

corrective feedbacks and their influences on students’ psychological performance during 

speaking activity at the Daffodils English course . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



BAB III 

METHOD OF THE RESEARCH 
 

3.1      Research Design 

  This research is a descriptive qualitative. The study conducted in order to gain 

depth understanding corrective feedback at MTsN Kenali Besar Jambi. Descriptive research 

describes the status of things in the present or the past, (Salkind (1994):11). Descriptive research 

is designed to find information about the current status of phenomena which is directed to 

determine the nature of the situation that exists at the time of the study (Ary.D.et (1998: 322). 

3.2       Research Subjects 

  The subject of this research are English teacher and the students at MTsN Kenali Besar 

Jambi. There are two English teacher at MTsN Kenali Besar Jambi who teach English. The first 

is teacher who teach at grade IX, VIIIA and VIIIB. The second is teacher who teach at grade VII, 

VIIIC and VIIID. Actually, two English were planned to be the subject of the research. But, 

when the researcher  asked permission to the headmaster to did the research only one teacher on 

duty that is teacher who teach at grade IX, VIIIA and VIIIB. The researcher focus in class VIIIA 

and VIIIB to do the research. 

The second subject are the students. The teacher take the research by random sampling. Consist 

of four females and one male student. The researcher conduct the interview after they finished 

their class.  

3.3      Technique of Data Collection 

  In conducting this research, there are two kinds of techniques were used. They are 

classroom observation and interview. Classroom observation was used by the researcher in order 

to find out types of questions and how teacher provide corrective feedback on students' 

pronunciation. In addition, the interview was used to ask some questions for teacher and 

students. 

3.3.1 Observation  

 Observation is one of the techniques that are used in data collection which notes some 

aspects that relates to the study ( Salkind 1994). 

3.3.2 Interview 

 The interview is a research instrument consist of questions, and to get the data the 

researcher directly asks face to face with the teacher and students. 

3.4     Instruments of the Research  

The researcher is the main instrument of the research because the data are analyzed and 

collected by the researcher. The researcher became non-participant observer in collecting the 

data. The other instruments that were used are observation sheet, interview, and recorder 

3.4.1 Observation Sheet 

The observation sheet was used in this step. In this case, the observation sheet was made 

by the researcher herself. For doing this research, the researcher used checklist technique. The 

observation sheet consists of six item type of corrective feedback by Lyster and Ranta. If one of 

the criteria appears during process of teaching and learning, it ticked in the column "yes" 

otherwise in column "no". Here is the specification of the observation sheet, as follows: 

Table 1 

The Specification of Observation Sheet 

No Type of Correction Strategies  Yes  No Note 

1 Explicit    



a. The teacher provides the correct 

form, he or she clearly indicated 

that what the students had said 

was incorrect 

   

2 Recast    

a. The teacher reformulated of all 

or part of the students’ utterance 

without repeating the error. 

   

3 Clarification Request    

a. The teacher includes phrases 

such as "pardon me?" and it may 

also include a repetition of the 

error as in "what do you mean by 

X?" 

   

b. The teacher clearly indicated that 

he did not understand what the 

students had said 

   

4 Metalinguistic    

a. Metalinguistic comments 

generally indicate that there is 

an error somewhere. (for 

example, 'Can you find your 

error?'). 

   

b. Metalinguistic information 

generally provides either some 

grammatical terminology that 

refers to the nature of the error 

(for example, 'It's masculine') or a 

word definition in the case of 

lexical errors. 

   

 c. Metalinguistic questions also 

point to the nature of the error but 

attempt to elicit the information 

from the student (for example, 'Is 

it feminine?'). 

   

5. Elicitation    

a. Teachers elicit completion of their 

own utterance (for example, 'It's a ) 
   



b. Teachers use questions to elicit 

correct form (for example, ... 

'How pronounce it?').  

   

c. Teachers occasionally ask 

students to reformulate their 

utterance 

   

6. Repetition    

a. The teacher repeats the 

student's utterance to inform 

the student of the error 

occurrence, adjusting 

intonation to highlight the 

error; 

 

   

 

3.4.2 Interview Protocol 

The researcher used recorder as a tool to interview the teacher to get  information in giving 

corrective feedback and the purpose of teachers in giving corrective feedback for their students 

in the classroom. Besides, the researcher used Bahasa Indonesia for both the teachers and 

students to conducted the interview in order to avoid misunderstanding.  

3.4.3 Recorder 
In collecting the data, the researcher used recorder in order to record learning process in 

classroom. The recording was due to support the data in interview section then the result was 

transcribed. The recording also for filling observation sheet. The observation on 25th July at class 

VIIIA the record duration around 60 minutes and on 27th July at class VIIIB the record also 

around 60 minutes. For the interview the data take in classroom, after they finished their study. 

All interviewees were asked with the same questions in the same order with duration around two 

minutes.  

3.5      Procedure of Data Analysis  

1. The researcher asked permission to the headmaster to conducted the observation in that 

school  

2. The researcher asked the permission to the English teacher to joined her class for 

observation 

3. The researcher joined the class, observes learning process, recorded the learning process, 

while filled on observation sheet and classified incorrectly pronounce into the 

observation sheet. 

4. The researcher interview the teacher and students to get more information about teacher 

provided corrective feedback. 

5. The researcher analyzed the result of observation sheet, recorder, and interview 

3.6      Technique of Data Analysis 

First, observation sheet in form checklist (see Appendix 3). The researcher ticked in the 

column “yes” otherwise in column “no”, If one of the criteria appears during process of teaching 

and learning. 



Second, .interview was used conducted and to get information about corrective feedback 

by English teacher and to get information from some students related corrective feedback by 

teacher.  

The interview and data of classroom observation presented in transcript form. Next, 

described corrective feedback provided by English teacher using Lyster and Ranta theory to 

know how teacher provides corrective feedback.  

3.7  Trustworthiness 

According to Guba & Lincoln (1994), trustworthiness in a qualitative research is to 

support the argument that the inquiry’s finding focus. In this research, the researcher make up the 

trustworthiness by undertaking a prolonged engangement and having adequate check with 

source. The researcher transcribe the result of observations and interviews. The researcher also 

discussed the data with her supervisors.  

3.8       Research Bias  

     According to Cresweel (2012), the researcher in a qualitative research has to identify the 

biases and personal interest toward their chosen topic and access to the participants of the 

research. In this research, the researcher not allow his own experience and perspetives to 

influence the data from the research field. The researcher keep the data of this research as 

original as what the researcher got from the subject. 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER IV 

FINDINGS AND DISCUSSION 

  

4.1     Finding 

     The data for this study were collected through observation and interview. In order to gain 

the data from the observation, the researcher allowed only twice, on  July 25th and 27th 2017. 

Meanwhile, the researcher interviewed the teacher and the students after the observation 

finished. As presented in the previous chapter , the first data collection was through observation. 

The second was interview. The observation was done by researcher once for each class in order 

to see the teaching and learning activities. The first observation on 25th  July 2017  time 07.15 – 

08.45 in class VIIIA. The second observation on 27th July 2017 time 08.45-10.05 in class VIIIB. 

 

4.1.1 Observation Result  

The first observation class VIII A on Tuesday, July 25th,  2017 at 07.15-   8.45 a.m and 

the material is asking and giving opinion. The second observation VIII B on Thursday, July 

27th,  2017 at 08.45-10.05 by the same material. In this material hopefully, students could do 

how the way asking and giving opinion about something and could practice asking and giving 

with friends. The teacher corrected some students‘ pronunciation when the students' speak and 

did dialogue about asking and giving opinion. 

A. Observation Result VIIIA and VIIIB : July 25th 2017 and July 27th  July 2017 

 

All the data below, the resarcher got from trascribe. The transcribe is the result record from 

the observation on July 25th 2017 and July 27th 2017. Below is excerpts where students do 

mistakes in pronunciation. And then the researcher group which include type of corrective 

feedback. 

1)    Recast 

   Recast can be defined as the teacher's reformulation of all or part of a student utterance 

minus the error. It means, the teacher repeated the students‘ utterance by the correct sentence or 

word. Below is the example of recast based on the observation: 

Excerpt 1 (July 25th 2017) 

S: I ting /ting/ it is a good pencil case 

T: I think /think/ it is…   

S: a good pencil case.  

T: a good pencil case. Coba think, ulangi  think /think/ 

S: Think /think/ 

T: Think /think/ 

S: Think /think/ 

Excerpt 2 ( July 25th 2017) 

S: what do you think abot /abot / this dictionary? (5:28)  

T: coba about /ebout/ 

S: about /ebout/ 

T: about / ebout/ 

S: about /ebout/ 

T: jangan abot ya . about /ebout/ 

S: about /ebout/ 



Excerpt 3 (July 25th 2017) 

S1: what do you think about this cair /cair/ (31:44) 

T: chair, coba chair /chair/ 

S1: chair /chair/ 

T: ulangi 

S1: what do you think about this chair /chair/? 

Excerpt 4 (July 25th 2017) 

S1: what do you think about this cap /cap/?  (21:13) 

T: cap   /kep/ 

S1: cap /kep/ 

T: shoes /shus/ 

Excerpt 5 (July 27th 2017) 

S: I think she has pointed nus /nus /. (18: 58). 

T: pointed nose /nos/ 

Excerpt 6 (July 27th 2017) 

S1: what do you think abot /abot/ my..  (24:50) 

T: about /ebout/ 

S1: about /ebout/ my al-quran  

Excerpt 7 (July 27th 2017) 

S1: what do you think about this  bag ? 

S2: according to me it is a neew /neew/  bag ( 27: 39) 

T: a new .. a new bag /new/ 

Excerpt 8 (July 27th 2017) 

S2: I think it is a big librari /librari/ . (27:52) 

T: a big library /laibrary/ 

Excerpt 9 (July 27th 2017) 

S1: what do you think about sindy? 

S2: I think she is a sweet staden /staden/ (1:00:31) 

T: student  /student/ 

S2: student /student/ 

Word Student  Teacher Phonetic 

Think Ting /ting/ Think /think/ /θɪŋk/ 

About  Abot /abot/ About /ebout/ /ә’baʊt/ 

Chair Cair /cair/ Chair /chair/ /tʃeә(r)/ 

Cap Cap /cap/ Cep /cep/ /Kæp/ 

Nose Nus /nus/ Nose /nose/ /nәʊz/ 

About Abot /abot/ About /ebout/ /әbɑʊt/ 

New Neew /neew/ Nyu /nyu/ /nju:/ 

Library  Librari /librari/ Library /laibrary/ /lɑɪbrari/ 

Student Staden /staden/ Student /student/ /stju:dnt/ 

 

From the excerpt above showed that how teacher provide recast as correction in utterance 

students pronunciation and it might be caused by their mother tongue. So, the teacher gave 

correction directly without phrase and more explanation because she thought this was a simple 

habitual error for them. 

The teacher provide correct form by repeat the students utterance because  the 

mispronounciation of students. Then, the student could response his mistakes well. Actually  



learning pronounciation not enough just once but it should be many times. However, there are 

student did not repeat the correct form from his teacher because the teacher left him and gave 

other  question.  

2) Clarification Request 

Indicate to students either that their utterance has been misunderstood by the teacher or that 

the utterance is incorrect in some way and that a repetition or a reformulation is required 

Excerpt 10 (July 27th 2017) 

S1:what do you think about my her / her/  1:02:58 

T: my?   

S1: her 

T: head kepala 

S1: rambut 

T: my hair /hir/ 

S1: my hair /hir/ 

  
Word Student Teacher Phonetic 

Hair Her /her/ Hair /hir/ /heә( 

 

From the excerpt above showed that how teacher provide clarification as correction in 

utterance students pronunciation. The teacher misunderstood what the student had said. The 

teacher clarification the student utterance on the word /her/. The teacher hearing student 

utterance is /head/ kepala  student answered rambut. Then  teacher provide the correct form 

rambut /hair/ and the student repeat the teacher utterance with right pronunciation.  

3) Elicitation 

This strategy takes place when there is a repetition of the learners' erroneous utterance up 

to the point when the error occurs. This way self-correction is promoted. 

Excerpt 11 (July 25th 2017) 

S2: I think it is black sos /sos/ (28:43) 

T: a black…         (elicitation) 

S2:  a black sos /sos/    

T: shoes /shus/    

Excerpt 12 (July 27th 2017) 

S: I think she is a oval fas /fas / (18: 20) 

T: oval…     (elicitation) 

S : fas /Fas/ 

T: face  /Fes/   

S: face /Fes/ 

Excerpt 13 (July 27th 2017)  

S: in my opinion she has slanted ey  /ey / (19:42) 

T: slanted eye /ai/ , slanted ? ( recast followed by elicitation) 

      S: eye /ai/ 

  
Word Student Teacher phonetic 

Shoes Sos /sos/ Shoes /sus/ /ʃu:ʃ/ 

face Fas /fas/ Face /fes/ /Feis/ 

eye Ey /ey/ Eye /ai/ /ɑɪ/ 

 



 From the excerpt above the teacher provide corrective feedback used elicitation tehnique. 

Teacher used strategies to elicit completion of their own utterance.  From the third excerpt the 

students utterance for word “shoes, face and eye” was inccorect. The teacher elicit completion of 

their own utterance to make students aware that there is mispronunciation. In excerpt 13 the 

teacher used recast and followed by elicitation. In here the teacher provide correct form of 

pronunciation and teacher elicit completion of their own utterance.  

4.1.2 Interview Result  

The interview section was done by researcher on Thursday, July 27 th, 2017. The 

researcher conducted the structured interview to support the data that it is true the teacher do 

corrective feedback on students pronunciation. In this interview consisted of some questions 

(See Appendix 5). 

4.1.2.1 The Result of Interview Teacher 

The result of interview shows that when students studied English, the students often 

made mistakes in pronunciation. Because of that,  the teacher directly provide correction and 

repair on students pronunciation. Such as, repeated the wrong sentences, asked students to 

repeated again. As excerpt interview below: 

A: bagaimana cara ibu mengoreksi pengucapana siswa tersebut? 

B: meminta siswa untuk mengulang ucapan siswa yang salah tadi, jika masih salah kita 

yang memperbaiki dan siswa mengulangi apa yang sudah diperbaiki.  Kadang-kadang 

tanpa disadari kita yang langsung memperbaiki dan siswa mengulang kembali 

Correction needed by students because for repair the students itself. And also as the 

motivation toward, so no happen mistakes again. When teacher provide correction, the 

teacher said that students can respon and repeat again until the students pronunciation 

correct. As excerpt interview below: 

A: ketika ibu mengoreksi pengucapan siswa tersebut, bagaimana respon siswa tersebut? 

B: mereka mengulang kembali ucapannya jika masih salah diulang kembali sampai benar. 

       4.1.2.2   The Result of Interview Students 

  The result of interview shows that when students studied English, all of the students 

who interviewed often made mistakes in pronunciation. When students do mistakes teacher 

remaind about the mistakes.  As one of five excerpt below: 

A: Apa yang dilakukan guru tersebut ketika kamu melakukan kesalahan dalam pengucapan 

tersebut? 

B: di ingatkan, disuruh mengulang kembali 

Also the teacher give correction and repair. As one of five excerpt below: 

A: Apa yang dilakukan guru tersebut ketika kamu melakukan kesalahan dalam pengucapan 

tersebut? 

B: mengoreksi dan diperbaiki oleh guru 

All of them answered that the teacher provide correction about the mistakes and asked 

students to repeated again. All of them also feel happy if the teacher did correction, their not 

feel afraid and worried. As one of five excerpt below: 

A: apa yang kamu rasakan ketika dikoreksi dengan guru tersebut? 

B : senang, karena dengan dikoreksi kita bisa belajar lagi dan bisa tahu kesalahannya 

dimana 

So, correction from a teacher useful for the students because if the students do mistakes and 

teacher repair it can make students better. Without correction students not know right or wrong 

answer. And if it wrong and teacher not do correction it can be their habbit.  



4.2 Discussion  

4.2.1 Teacher Provide Corrective Feedback  

The study Lyster and Ranta (1997), there are six types oral of corrective feedback: recast, 

explicit correction, clarification request, metalinguistic feedback, elicitation, and repetition. In 

this research during two days observation in class VIIIA and VIIIB. The researcher found three 

types out of six types oral corrective feedback by Lyster and Ranta. They are recast, clarification 

request, and elicitation. 

a) Recast 

At the time teacher taught about asking and giving opinion.  In the middle of conversation, the 

teacher corrected a students’ pronunciation.  The researcher found there are nine of recast. 

Below is one of nine excerpt. 

Excerpt 1 (July 25th 2017) 

S: I ting /ting/ it is a good pencil case 

T: I think /think/ it is…   

S: a good pencil case.  

T: a good pencil case. Coba think, ulangi  think /think/ 

S: Think /think/ 

T: Think /think/ 

S: Think /think/  

In regarding with recast strategies, the teachers used this strategy not only for correction 

but also for interaction. For interaction, by repeating students’ utterance while conversation. the 

teachers used that strategy to indicate if the students make error in pronunciation but the errors 

were tolerable because they still understand what students. Therefore, the teachers only imply the 

correction by repeating students’ utterance without directly commenting and providing more 

examples related to the errors.  

b) Clarification Request 

Indicate to students either that their utterance has been misunderstood by the teacher or 

that the utterance is incorrect in some way and that a repetition or a reformulation is required. 

The researcher found teacher do clarification request only once in class VIIIB and no found in 

clas VIIIA. The example of excerpt: 

S1:what do you think about my her / her /  1:02:58 

T: my?   

S1: her /her/ 

T: head kepala 

S1: rambut  

T: my hair /hir/ 

S1: my hair /hir/ 

  In accordance to the use of clarification request strategy, the teachers used it when they 

recognize pronunciation errors. They used it to indicate if the students’ utterance is not 

understandable. The teachers used it in order the students repeated their utterances. So, the 

function of this strategy to restart or reformulate students’ utterance with more intelligible sound 

as it was implied by the teachers.  

c) Elicitation 

  Teacher used strategies to elicit completion of their own utterance. At the moment 

students do conversation about asking and giving opinion. Teacher use this strategy in the middle 

of conversation. 



Excerpt 12 (July 27th 2017) 

S: I think she is a oval fas /fas / (18: 20) 

T: oval…     (elicitation) 

S : fas /Fas/ 

T: face  /Fes/   

S: face /Fes/ 

 The student pronunciation incorrect, at the time teacher used elicit to completion of their 

own utterance like “oval…” and then followed by recast, teacher provide correct form of 

students pronunciation because the students pronunciation was incorrect. The teacher helped the 

student in correcting the pronunciation by provide correct form. The students respons toward the 

teacher elicitation here was the same with a students response when the teacher did recast. The 

student repeated right pronunciation even tough the teacher did not instruct him to repeat it. 

There have some feedback strategies which should be followed by the teacher while they 

giving feedback to their students. Marzano, Pickering and Pollock (2002) one of them is timing. 
Regarding to the timing of oral corrective feedback provided by the teacher were analyzed based on 

the categorization as immediate, delayed and post-delayed. Based on the timing from the three of 

corrective feedback appear the teacher. Teacher used immediate feedback (interrupting students).  

The immediate feedback which occurred during observations were recast, clarification request, 

and eliciation. The most frequent feedback used by the teacher was recast.  
In this research teacher used immediate feedback where when the students  made mistakes in 

pronunciation, teacher interrupting as soon as when the teacher heard students’ utterance. 

Excerpt 6 (July 27th 2017) 

S1: what do you think abot /abot/ my..  (24:50) 

T: about /ebout/ 

S1: about /ebout/ my al-quran  
  Immediate can influence and make students disturb. Long (1997) argue that teachers should 

give delayed feedback not to hinder the flow of communication, whereas Doughty (2001) maintains 

that teachers should provide feedback immediately so that learners can have the opportunity to 

compare the erroneous form with the correct one  

 In relation students uptake, Lyster and Ranta classified two of students’ uptake : (a) repair, 

when the uptake move result in repair of an error, and (b) needs-repair, when an error is nor repaired 

in the uptake move. In this research the students uptake here include repair. Repair refers to the 

correct reformulation of an error as uttered in a single turn and not to the sequence of turns resulting 

in the correct reformulation; nor does it refer to self-initiated repair (Lyster &Ranta, 1997, p.49).  

4.2.2 Teacher and Students about Corrective Feedback 

Provide corrective feedback useful for the students that often made mistakes especially in 

pronunciation. Based  on information from the result of interview teacher and the students class 

VIIIA and VIIIB . The students often made mistakes in pronunciation. The teacher has some way 

to provide corrective feedback  “meminta siswa untuk mengulang ucapan siswa yang salah tadi, 

jika masih salah kita yang memperbaiki dan siswa mengulangi apa yang sudah diperbaiki.  

Kadang-kadang tanpa disadari kita yang langsung memperbaiki dan siswa mengulang kembali” 

. Hunt and Touzel (2009) suggest that one of the ways to control the students’ language use in 

the classroom is by giving feedback.   According the teacher about corrective feedback the 

teacher believe that provide corrective feedback made students better and enhance for the future. 

Corrective feedback also as repair and motivation for students where the teacher said that  “ 

untuk perbaikan anak tersebut dan sebagai motivasi agar kedepannya tidak terjadi kesalahan”. 

Lewis (2002: 4) states that the purpose of feedback is a form of motivation. Feedback can be 



more motivating than marks or grades. It can encourage students to study and to use language to 

the best of their ability by taking onto account whatever teachers know about the learners’ 

attitudes. Therefore, motivating or encouraging aspect must be included in feedback.  

 The students often made mistakes in pronunciation. When the students made mistakes in 

pronunciation teacher immediate provide correction. The students feel happy if the teacher 

provide corrective feedback. One of five the students interview. She said “ senang, karena 

dengan dikoreksi kita bisa belajar lagi dan bisa tahu kesalahannya dimana”. Corrective 

feedback very important for the students because by corrective feedback the students know to 

right pronunciation. Corrective feedback very important for students in pronunciation and 

increase in learning “sangat penting. Karena dapat meningkatkan belajar siswa . Corrective 

feedback can made better and  increase in learning. All of students interviewed said “yes” if 

corrective feedback provide by teacher can made better and increase in pronunciation. So, it can 

be concluded that provide corrective feedback in here made better in pronounce and the students 

know where the mistakes for the future the students not make the same mistakes in 

pronunciation. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER V 

CONCLUSION AND SUGGESTION 

 

5.1  Conclusion 

 Based on the findings and discussions in chapter four, it can be concluded that corrective 

feedback on students' pronunciation provides by teacher is very important and useful for 

students. Teacher's corrective feedback can be one factor that influences the progress of the 

students in learning English. 

Corrective feedback is an effective way to make students be better in their speaking 

ability even the teacher could know the effective way to corrects students‘ pronunciation. The 

teacher does not only give the correction once but it can be every time because the students still 

learn English as their foreign language. 

The teacher often provide recast as correction in giving feedback in students’ 

pronunciation speaking activities. Recast can be defined as the teacher's reformulation of all or 

part of a student utterance minus the error. It means, the teacher repeated the students‘ utterance 

by the correct sentence or word. There was only little feedback in the form explicit correction 

and clarification correction. None of her feedback was in the form of repetition, elicitation, 

metalinguistic.  
This present study indicated that the teachers use corrective feedback strategies based on the 

models of speaking activity employed during class activity, and findings also indicate that the 

teachers give corrective feedback based on the models of speaking activity. Therefore, the researcher 

hopes there will further study related to the present study to investigate the effectiveness of corrective 

feedback strategies and the timing of giving corrective feedback on the models of speaking activity 

or task as presented in this study for further contribution in teaching English as foreign language for 

EFL learner Indonesian. 

5.2 Suggestions 

For further research, it will be useful to conduct a study about corrective feedback by an 

English teacher on students' pronunciation in different level and different aspect of English such 

as grammar, vocabulary, or spelling. The result might be different and can be valuable for 

English teaching and the improvement of both students and teachers. 

For teacher, giving feedback is important part in teaching learning process. Students need to 

be controlled espesially their fluency, pronunciation and keep them motivated to try to speak up and 

helped the students understand what were correct and what were incorrect and the students expected 

that the feedback could help them to know how well their effort in learning speaking. The teacher 

also provide time for students to have peer correction with their friends. So, the students not only 

depend on the teacher but they can be an active learner too in helping each other.  For students 

hopefully, students will get new knowledge on how to improve their performance in classroom 

and can get a better target language after given correction from teacher.  
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