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 ABSTRACT 

This study aimed to describe the types of questions employed by an English 

teacher during teaching and learning process in the classroom and to find out the 

teacher’s purposes of pose those types of questions. This study was conducted at 

SMP N 8 Batanghari. The participant of this study involved an English teacher 

and class VIII-A students. The study was designed as descriptive qualitative 

approach. To gather the data, the writer used triangulation technique consists of 

observation and interview. Based on the research findings, it was discovered the 

teacher employed two types of the questions: Display and Referential. The 

referential questions used by the teacher were considerably fewer than the display 

question. The referential questions elicited longer responses had the percentage 

14.62 percent, while the display questions had percentage 85.38 percent. 

Questions categorized as referential questions were widely used for looking of 

certain information from the students. Furthermore, the question categorized as 

display questions were widely used for checking students’ understanding about 

the underlying material and to build students’ interaction in the classroom. 

Keywords: Question, Teacher questions, Types of Questions. 

1. INTRODUCTION 

Giving questions to the students is does the best way applied by the teacher. 

Question is as basic method implemented by the teacher in order to build 

interaction in the classroom and also to stimulate the students to perform their 

speaking skill in the target language. Vebrianto (2013) stated that questioning is 

typically implemented by teachers in their teaching process. Hence, Questions  
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commonly used by the teacher as an instrument to create interaction in the 

classroom, to encourage some responses from student and also to check student's 

knowledge and understanding about material which has been studied and will be 

studied. Cotton (1988) adds there are many purposes why teacher asks the 

question, for develop interest and motivate students to become active in the 

lesson, check on homework, develop critical thinking and inquiring attitudes and 

summarize previous lessons.   

Shaunessy (2005), argues teacher not only as the facilitator of learning but 

also, she should necessary instruction to the students how to develop and pose the 

question, encourage and support students to share the idea. She states questioning 

strategies are essential to the growth of critical thinking skill, creative thinking 

skill, and higher-level thinking skill and give positively achievement; most 

classrooms use this strategy as a regular part of learning. 

The writer has conducted an interview with one of the teachers in SMP 8 

Batanghari on December, she said that every student is mostly boring, silent in the 

class, shy to express their opinion and also shy to share their knowledge that they 

have been studied, because in her students opinion English is one of subject as 

categorized difficult, the students have lack of vocabulary and also lazy to study 

English. Hence, the initiative to solve that problem she used the question to make 

them more active. By asking the question she may stimulate them to more active 

and are brave to share knowledge or ideas, and also make the English subject 

more interesting. Browne and Keeley (2007) states that a question system is more 

consistent to increase the spirit of curiosity, wonder and intellectual to critical 

thinking. Hence, the writer also has an experience in teaching and learning 

process when PPL program that most students only pay attention after teacher 

explains material without interaction between teacher and student. Therefore, to 

solve this problem the writer ask students question to check they understanding, 

make them critical thinking, stimulate and maintain students interesting, 

encourage student’s participation and also make them more active in the 

classroom. 



Departing from explanations above, this study aimed to find out varied 

questions that the English teacher uses in second-grade students and purposes 

used a variety of questions in SMPN 8 Batanghari. Also, there are limited studies 

which discuss about the teacher’s questions especially in Jambi University. 

Hopefully, this study would help teachers effectively apply the variety of 

questions in the classroom.  

1.1 Research Question 

1. What are types of questions that the teachers use for the students in the 

classroom? 

2. What are teacher’s purposes pose those types of questions in the classroom? 

1.2 Purpose of the Study  

The purpose of this study is to find out the types of questions that the 

English teacher uses in the classroom in term of display question and referential 

question and purposes pose those questions for second-grade students at SMPN 8 

Batanghari. 

2. REVIEW OF RELATED LITERATURE  

2.1 Definition of Question  

There are many definitions of question. According to Hornby (1995), 

question is sentences that ask for information and express or feel doubt 

something. Meriam-Webster (2018, [Online]) defines that question is any 

sentences which have an expression of an interrogative form used to test 

knowledge. In the same line Cambridge Dictionary (2018,[Online]) describe 

question is sentence or phrase used to find out information and also to test 

someone knowledge or ability.  Wikipedia (2018, [Online]) define question 

generally refers to a sentence, a phrase, or even just a gesture that shows that the 

speaker wants the listener to supply them with some information or satisfy the 

request. It means that question not only word but also gesture which is phrased to 

seek information. From that definition, it can be stated that question is the 

statement which is used to test someone knowledge, to get information, and to 

stimulate someone’s thought for producing any word as a reply.  



A question has an important role in the classroom activity. Through 

questioning the teachers can obtain student’s attention in the process of teaching 

and learning. Arifin (2012) cited in Zohrabi et al.(2014) states questioning has an 

important role in language classroom are to facilitate students to have 

comprehensible input, to stimulate students to produce language production 

(output), and also to create interaction in the classroom. 

2.2 Types of Question  

Teacher’s questions have been classified in a number of ways, Bloom et al. 

in 1956 created of educational objectives in order to promote higher order 

thinking skill in education. It is known as Bloom’s Taxonomy. According 

Bloom’s Taxonomy, the level of question divided into six categories; knowledge, 

comprehension, application, analysis, synthesis, and evaluation. Those levels of 

questions are developed based on student’s level of thinking so that the higher 

level of questions or each level of question needs to be answered in different level 

if thought by learners. In the other hand, types of teacher’s questions of Bloom’s 

Taxonomy tend to focus on students’ level of thinking. The other types of 

questions are display and referential questions (Long and Sato, 1983 cited in 

Lightbown and Spada, 2013). According to Lightbown and Spada (2013) define 

display question is teachers ask the question that they know the answer. 

Wikipedia (2018, [Online]) adds a display question is a type of question where the 

questioner already knows the answer, this question used in language education in 

order to elicit language practice. Hence, it can be concluded that display question 

is a question asked by the teachers that they already know the answer to the 

question so that the one can display their knowledge. It is the types of question to 

check students' understanding of the material they have been studied. Shomoosi 

(2004;p. 97-98) defines “display question refers to those questions for which the 

teacher knows the answer beforehand; such questions are usually asked for 

comprehension check, confirmation check, or clarification request”. It means that 

these kinds of questions request information that has been known by the teacher. 

In contrast, the referential question is a type of question asked by the teacher that 

they do not know the answer (Lightbown and Spada, 2013). The teacher wants to 

know particular information from students. Wikipedia (2018, [Online]) adds 



referential question is questions for which the answer is not yet known. This 

question commonly elicits a long response from students. This question not only 

focuses on the meaning but also to provide an opportunity for to students to 

express their ideas without any restrictions and develop output in the target 

language. Furthermore, Shomoossi (2004; p. 97-98) defines "referential question 

are those questions for which the answer is not known by the teacher. Such 

questions may require interpretations and judgments from the students". It means 

that referential question provides an opportunity to students to express their ideas 

without any restrictions and develop an output of the target language.   

2.3 Purposes of Teacher’s Questions  

There are many purposes why the teachers ask a question to their students. 

Ma (2008) says that questioning serves two purposes, those are to introduce 

students to a topic and to check or test student's ability of understanding, or 

practical skills of language. Furthermore, Willan  (1991) argues that questions are 

used to stimulate students’ participation, to conduct review material previously 

read or studied, to stimulate discussion of a topic, issue, or problem, to arouse 

students’ interest, and to support students’ contributions in class. Additionally, 

Blosser (2000) writes some purposes for teachers give questions to the students 

are help students review, check on comprehension, stimulate critical thinking, 

encourage creativity, encourage discussion and also control classroom activities. 

Furthermore, Cotton (1988) argues that teacher pose question to their students in 

the classroom have many purposes, they are to develop interest and motivate 

students to become actively involved in lessons, to evaluate students' preparation 

and check on homework, to develop critical thinking skills and inquiring attitudes, 

to review and summarize previous lessons, to assess achievement of instructional 

goals and objectives, and also to stimulate students to pursue knowledge on their 

own. 

3. METHODS  

The design of this study was qualitative study. According to Johson and 

Cristensen (2008) design is a section that presents the plan or strategy used to 

investigate the research question. Descriptive study was designed to obtained 



information concerning the current status or phenomenon. Qualitative is meant for 

exploring and understanding the meaning individuals or groups ascribe to a social 

or human problem, also the process of research involves emerging questions and 

particulars to general themes and making interpretation of the meaning of data 

(Creswell, 2014). In this study, the writer described teacher’s questioning types 

and teacher’s purposes pose those types of question in a natural setting. 

3.1 Location, Participants and Duration of the Study  

 This study was conducted in SMP N 8 Batanghari which located on . 

Bajubang Darat KM. 47 RT. 14 Desa Penerokan. This school was chosen because 

of the accessibility and availability of time. The participant of the study was an 

English teacher and her students in VIII-A class in the academic year 2017/2018. 

This study was conducted from 21
st
 March until 4

th
 May 2018.  

3.2 Data Collection 

 In the qualitative study, the data usually collected and analyzed are in the 

form of interview data, observation data, document data, and audio-visual data 

(Creswell, 2014). In this study, to gather the data the writer used classroom 

observation (by means Audio Visual) and interviews the English teacher. In this 

study the writer recorded the whole part of teaching and learning process in the 

classroom using audio-visual in order to get the data during the interaction 

between teacher and students in a natural setting. Hence, the purpose use the audio 

visual to find out the types of questions that teacher used in the class. The 

recorded of audio was in four meetings. Then, the length record the audio took 80 

minutes per meeting. Furthermore, the writer conducted face to face interview the 

English Teacher by an interview guide that has been prepared. The purpose used 

interview the English teacher was to find out the reason or purposes why the 

teacher used those types of questions for her students in the classroom. 

3.3 Trustworthiness  

According to Creswell (2014) validity is one of the strong points in 

qualitative research. It was to check, verify and clarify the accuracy of the finding 

on the perspective of the researcher, participants, and the readers of the account. 

There are severals procedure to accuracy the research findings.  



First the writer used triangulation. Data triangulation is multiple data 

sources to help understand a phenomenon (Johnson and Cristensen, 2008). 

Different sources of data from observation (by means of audio video) and 

interview obtain and examine in order to build a coherent explanation. 

Second, this study was used peer debriefing. Creswell (2014) argues that 

this procedure is used to enhance the accuracy of the report or explanation. In this 

procedure, a person is involved to make a review and questions about the study. 

This procedure can enhance the validity of the study. In the present study, the peer 

debriefing is English lecturer at education administration Jambi University and the 

writer’s supervisor of the study. 

3.4 Technique of Data Analysis  

To analyze the data the writer employed several steps. First, the writer 

collected all data from observation by means audiovisual and recorded the 

interview with the English Teacher. Second, the writer transcribed and coded the 

data. All of the record the data, either video record from classroom observation 

(audio-visual) or audio record from the interview was transcribed. According to 

Creswell (2014), coding is a process of organizing the data by text or image 

segments and writes the word into category. Johnson and Christensen (2008) add 

coding is marking segments of data with symbols, descriptive words or category 

names. From that explanation above, the utterances of the teacher will be given T 

code, whereas students’ utterance will be given S or Ss code. Third, the writer 

interpreted the data. Then, the writer identified teacher’s questioning types into 

the display and referential question and teacher’s purposes of questioning. The 

last step, the writer analyzed the data. Then, after analyzing the data writer made 

conclusions from the research finding which is related to the purposes of the 

study. 

 

4. FINDING AND DISCUSSION  

4.1 Types of Teacher’s Questions 

The writer started obtaining the data through observation phase. The 

purpose was to find out the clear description of how the teacher posed questions to 

her students during the interaction in the classroom. The writer reasonably chose 



class VIII A to be observed. This class consisted of 23 students; 11 males and 12 

females. It was observed on March, 21th, 27th 2018, and April 11st 2018.The 

audio-recording section had been done by recording the interaction between the 

teacher and the students. The writer recorded them three times. The teacher 

recorded for approximately 80 minutes in every meeting. Then, the writer 

transcribed the recording to get the data of teacher questions and analyzed them 

according to the types of teacher questions. For the types of teacher questions, the 

writer examined it under two categories: Display question and Referential 

question. 

Based on the analysis of the transcription in the first session, the amount of 

questions which were posed by teacher are 78 questions. The type of question that 

was asked frequently by teacher is display question, which the teacher has already 

known the answer and there is only one acceptable answer. This situation is 

shown in the table 1 below. 

Table 1. Result of Observation in the First Session 

 

Types of Teacher 

Questions 

Teaching stages 

 

Total 

(per type) 

Pre-

activity 

Whilst-

activity 

Post- 

activity 

N Percent

-age 

Display Question  13 49 - 62 79.48% 

Referential Questions 9 4 1 16 20.25% 

Total Questions     78 100% 

 

From the table above, it can be seen that display questions dominates for 

about 79.48 percent (62 questions) out of 78 questions. On the other hand, the 

total number of referential questions in which the teacher does have not the 

answer of the questions asked is 20.25 percent (16 questions). 

The second session uncovers almost the same finding with the first 

session. Display question is the type of question that was frequently used by the 

teacher. The total number of questions asked by teacher was 36 questions, 35 of 

them are categorized as display question. Meanwhile, the rest (1 out of 36) is 

categorized as referential question. This session the teacher repeat the material 



about recount text and also study new material that about message. In this session 

the teachers stressed on the meaning of recount text, generic structure of recount 

text and also discuss homework. Then, after discus about recount text the teacher 

move to discuss new material that is message. To figure out the distribution of 

teacher questions in the session 2, it is necessary to see the following table 2 

below. 

 

Table 2. Result of Observation in the Second Session 

 

Types of Teacher 

Questions 

Teaching stages Total 

(per type) 

Pre-

activity 

Whilst-

activity 

Post- 

activity 

N Percent

-age 

Display Question  1 33 1 35 97.22% 

Referential Questions 1 - - 1 2.78% 

Total Questions     36 100% 

Same as in the first session, display questions in this session were 

frequently used by teacher to ask the translation of words or phrases for the 

students. The following excerpts are the examples of display questions that asked 

by the teacher to the students related to the translation of words or phrases. 

Based on the analysis of the transcription of the teaching and learning 

process in the third session, the result almost the same with the first and second 

session shown that the amount of questions which are posed by teacher are 58 

questions. The type of question that is asked frequently by teacher is display 

question, which the teacher has already known the answer and there is only one 

acceptable answer. This situation is shown in the table 3 below. 

Table 9. Result of Observation in the Third Session 

 

Types of Teacher 

Questions 

Teaching stages 

 

Total 

(per type) 

Pre-

activity 

Whilst-

activity 

Post- 

activity 

N Percent

-age 

Display Question  3 46 - 49 85.96% 



Referential Questions 1 5 3 8 14.04% 

Total Questions     57 100% 

From the table above, it can be seen that display question dominates for 

about 85.96% (49 questions) out of 57 questions. On the other hand, referential 

question in which the teacher does not the answer and there is more than one 

acceptable answer, have the total of 8 questions (14.04%). 

In order to get a comprehensive understanding of types of teacher 

questions in three sessions under analysis, the table 4 bellow provides the 

distribution of types of teacher questions in three sessions. 

Table 4. The Summary of Teacher Question 

Types of Teacher 

Questions 

Session 1 Session 2 Session 3 Total Percent

-age 

N N N N N 

Display Question  62 35 49 146 85.38% 

Referential Questions 16 1 8 25 14.62% 

Total Questions  78 36 57 171 100% 

Based on the table, the result shown that in three sessions under analysis 

the use of display questions in the each session were dominant compare to the 

referential questions. Display questions were frequently used by teacher to ask for 

translation of certain word, phrase, even sentence to the students. On the other 

hand, referential questions which have low percentages were frequently used by 

the teacher to ask about the student’s personal information and opinion about 

certain topic. 

4.2 Teacher Purposes of Pose types of Questions 

In order to find more information collected in observation phase, the writer 

did an interview with the teacher. The interview was held on May, 3rd 2018. The 

interview was needed to the answer the second research question. Since the writer 

wanted to gain deeper information from the teacher, the interview guideline was 

used and it was translated into Indonesian language. The teacher was allowed to 

answer the questions in English and Indonesia language in order to make her 



easier in answering the questions asked. There were 5 questions posed to the 

interview. The result of the interview revealed that different purposes were 

created by the teacher when she posed some questions. It was revealed that there 

were some purposes of asking several types of questions to students. The teacher 

said that she commonly used yes-no question in which is categorized as display 

question to check students’ understanding about the underlying material and build 

students’ participations in lesson. The other type of question that was generally 

posed by the teacher was referential questions. The teacher said that the purpose 

of posing this questions type was asking for long response or answer from 

students. The facts above correspond with the result of the analysis of the 

transcription of the teaching and learning process in the all sessions. Questions 

that are categorized as display questions were widely used for checking students’ 

understanding of the materials that were being discussed in the class. In the first 

session until the third session, the teacher asked students to translate some words 

or phrases by using some display questions. It was done by the teacher in order to 

know whether students understand the material or not. Furthermore, based on the 

analysis of the transcription of the teaching and learning process in the all 

sessions, questions that categorized as referential questions were widely used for 

looking certain information from the students. Besides, the referential questions 

were also used for stimulating students’ opinion about something.  

 

5. CONCLUSION  

In reference to the research findings, the conclusion can be drawn as 

follows. From analysis of the types of teacher questions, it was discovered that the 

teacher utilized certain types of questions. Referential questions that were used by 

the teacher were considerably fewer than the display questions. Referential 

questions that can elicit longer responses had the percentage 14.62%. On the other 

hand, display questions had the percentage 85.38%. The teacher purposes of 

asking those types of questions, it can be seen the result from the first session, the 

second session and the third session, the teacher asked students to translate some 

words or phrases by using some display questions. It was done by the teacher in 

order to know whether students understand the material or not. Questions that are 

categorized as referential questions were widely used to looking for certain 



information from the students. Besides, this type of question was also used to 

stimulate students’ opinion about something. 
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