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ABSTRACT

Hikmah, N. (2024). The Teaching of English Using Cambridge Curriculum-
Based Textbook: A Case Study at an Islamic High School in Jambi
Province. A Thesis, Master of English Education Study Program. Faculty of
Teacher Training and Education, Jambi University in academic Year
2023/2024. First supervisor: Drs. Marzul Hidayat, M.A., Ph.D. and second
supervisor: Failasofah, S.S., M.Pd., Ph.D.

Islamic high school in Jambi is a school in the province which have used
Cambridge curriculum-based textbook in English teaching. This study aims to
explore and explain the teaching of English with Cambridge curriculum-based
textbook at an islamic high school in Jambi province. The research questions in this
study are: 1) How is the of teaching of English using Cambridge curriculum-based
textbook at an islamic high school in Jambi province, 2) What are the facilitating
factors in its implementation, and, 3) What are the inhibiting factors in its
implementation. This research is a qualitative research with a case study design.
Researcher collected the data through interview and document review. Researcher
interviewed two English teachers of Islamic high school in Jambi province. Then,
researcher reviewed the supporting documents for the the study such as an English
teaching module and Cambridge teachers’ book. The result of the study showed that
teaching of English using Cambridge curriculum-based textbook in Islamic high
school in Jambi did not follow the procedure in the textbook. English teachers
created teaching module which is in accordance with national curriculum and
modified the learning activity. Teacher’s strategy in teaching English is audio-
lingual method. Teacher self-made assessment is designed for formative assessment
and summative assessment. The supporting factors for Cambridge curriculum in
this Islamic high school are: additional school activity, morning program, and the
English environment with English pin used by teachers. Meanwhile, the inhibiting
factors are: non-existence of native speaker, unsupportive teaching-staffs, and the
limited learning facility.

Key terms: Cambridge curriculum-based textbook, English teaching
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CHAPTER |

INTRODUCTION

This research aims to explain the teaching of English with Cambridge
Curriculum- based textbook at an Islamic high school in Jambi. This chapter
discusses about the background of the study, the limitation of the problem,

research questions, the objectives of the study, and the significance of the study.

1.1 Background of the Study

Teaching and learning English at school has definite rule of administration.
Schools offer a set of teaching and learning plan to guide the entire process of
language learning experiences in a curriculum includes the purposes, material,
learning strategy, curriculum management, and evaluation. The determined
curriculum at educational institution enables the practitioners to implement the
language learning in an organized and well-planned system. Glatthorn, et.al.
(2019) concluded the definition of curriculum as a set of plans made for guiding
learning in the schools, usually represented in retrievable documents of several
levels of generality, and the actualization of those plans in the classroom, as
experienced by the learners and as recorded by an observer; those experiences
take place in a learning environment that also influences what is learned.

Government of Indonesia manage the subject of English as a compulsory
academic course for secondary schools (junior and senior high schools) in

national curriculum. Minister of Education and Culture (2022) about the learning



outcomes of learning in Merdeka curriculum states that learning English at the
Primary and Secondary Education levels (SD/Ml/Package A Program;
SMP/MTs/Package B Program; and SMA/MA/Package C Program) is expected to
help students successfully achieve the ability to communicate in English as part of
life skills. The approach used in general English learning is a text-based approach
(genre-based approach), namely learning is focused on text, in various modes,
whether oral, written, visual, audio, or multimodal.

The immersion of foreign languages learning process as stated in national
curriculum is allowed for schools to achieve the purposes of learning.
Government allows schools to adapt foreign curriculum to enrich and deepen the
learning of English as a foreign language. Cambridge curriculum is an
international curriculum from the University of Cambridge. Cambridge
International Website (2017) describes that Cambridge curriculum offers the
learning of several subjects such as Science, Math, and English for primary or
elementary schools, and focus on the development of knowledge and skill in
English subject which forms good foundation for the next education level.

In Jambi, there is a small number of schools which implement Cambridge
curriculum. one of the institutions which collaborates with Cambridge curriculum
developer for its all stages of educational level is an Islamic high school in Jambi.
This school implement Cambridge curriculum for language learning from their
kindergarten students, elementary students, junior high school students to senior

high school students.



However, every school has standards of outcomes which shows the ability
of the students in accepting and presenting the languages. According to this
standard, some schools choose to use another curriculum instead of the curriculum
from government. The selection of curriculum for teaching English is customized
by school committee in related to the learning purposes and needs.

The collaboration between Islamic high school in Jambi and Cambridge
curriculum program in Indonesia started in the end of 2019. By the year of 2020,
this school was able to implement the curriculum in the classroom. Cambridge
curriculum commonly be implemented for Science, Math, and English subjects
for most school in Indonesia. In recent implementation, Islamic high school in
Jambi implement Cambridge curriculum for English subject as the main point to
improve the students’ ability in English and achieve the institution’s vision to be
world class. (Program Kurikulum Cambridge, Islamic High School, 2020).

International curriculum definitely affects teachers in delivering English
with the textbooks, supporting material and appropriate method to the class.
Teachers’ competencies also need to cope with the curriculum due to the different
treatment of teaching method for English classroom with Cambridge curriculum.
As Whitaker (1979) in Chaudhary (2015) asserts that the teachers view their role
in curriculum implementation as an autonomous one. They select and decide what
to teach from the prescribed syllabus or curriculum. Since implementation takes
place through the interaction of the learner and the planned learning opportunities,

the role and influence of the teacher in the process is indisputable.



Part of curriculum that is important in language learning is the availability
of textbook. Devereaux et. al. (2000) in Akhmad, et. al. (2023) defines textbook
as a form of published revealed material most usually used as a teaching and
studying medium in schools or any academic group. Cunningsworth in Akhmad,
et. al. (2023) describes criteria of reading material which based on: (1) The
textbook should correspond to the learner's needs. They should match the aims
and objectives of the language learning program. (2) The textbook should contain
(present or future) what learners will make of the language. Select textbooks
which help to equip learners to use language effectively for their purposes. (3)
Textbooks help learners to learn in several ways. Textbooks should have a clear
role as a support for learning like teachers; they mediate between the target
language and the learner.

This collaboration brings the use of Cambridge curriculum-based textbook
in English teaching by Islamic High School in Jambi Province. Certain
information for subject material of teaching English with Cambridge curriculum is
that the availability of teacher’s and students’ book with supporting visual and
audio material (Prepare: Teachers’ Book, 2019). Teachers’ capability in
cooperation with the technology used is one discussion. The existence of school
facility to meet the curriculum implementation demand is the other case. The
advanced technology requirements for implementing the curriculum needs special
attention for institution to ensure that the program can be done for teaching and

learning process.



The different culture of learning material which appears in the textbook
deals with students’ background knowledge and culture conflicts. Requiring the
new language for students in Islamic high school in Jambi need to be driven well
by the teachers in terms of approach, methods, the activities, and, the evaluation
of teaching and learning of English with Cambridge curriculum. Chaudhary
(2015) adds that another factor to the curriculum implementation. Cultural and
ideological differences within a society or country can also influence curriculum
implementation. Some communities may resist a domineering culture or
government ideology and hence affect the implementation of the centrally planned
curriculum.

Furthermore, the level of students’ proficiency skills in English along with
students’ motivation and interest have become a complex challenge in
implementing the process of teaching and learning English with foreign
curriculum. Senior high school students, in this case, come from different schools
which do not apply international curriculum. They also have different purposes in
learning English which shows their willingness to learn. According Chaudhary
(2015) learners are also a critical element in curriculum implementation. While
teachers are the arbiters of the classroom practice, the learners hold the key to
what is actually transmitted and adopted from the official curriculum. The official
curriculum can be quite different from the curriculum that is actually
implemented. The learner factor influences teachers in their selection of learning

experiences, hence the need to consider the diverse characteristics of learners in



curriculum implementation. For example, home background and learner ability
can determine what is actually achieved in the classroom.

In this concern, school needs to have clear system to answer variety
challenges which come to the process of implementing Cambridge curriculum for
English teaching and learning. The partnership of school and curriculum
developer have promoted the implementation of Cambridge curriculum in the
classrooms by facilitate the series of training for teachers and school committee.
Particularly, teachers meet native trainer and people in charge for the
implementation of Cambridge curriculum in Indonesia. Regular training and
seminar present the nature of learning English from basic knowledge to practical
essence in the classroom.

Evaluation of the implementation of English teaching process with
Cambridge curriculum helps curriculum developer, school, and teachers to
explore the whole process from planning, teaching and learning process, and
evaluation. In the end, the evaluation of the implementation will improve the
quality in the process of delivering and acquiring the new language by teachers
and students. The evaluation of Cambridge curriculum implementation involves
collecting evidence from various stakeholders for the purpose of improving the
effectiveness of the teaching-learning process. A successful evaluation generates
outcomes that are valid, reliable, and indicate directions and actions or
development (Cambridge International Website, 2017).

In regards to the usage of international curriculum in this Islamic high

school in Jambi, it indeed affects on the teaching and learning activities



particularly on the teachers’ roles and expertise to maintain the class. This activity
is certainly different from schools which do not apply foreign curriculum for
English teaching. Therefore, this study aims to explore and explain the teaching
English using Cambridge curriculum at Islamic high school in Jambi. The title of
this study is “The teaching of English using Cambridge curriculum-based

textbook at an Islamic high school in Jambi”.

1.2 Limitation of the Problem

In order to minimize the broader discussion in this thesis, this study limits
the problem of the research in exploring the teaching of English with Cambridge
curriculum-based textbook at an Islamic high school in Jambi. Then, researcher
adds the scope of the study to explore the facilitating factors and inhibiting factors

in its implementation.

1.3 Research Question
Based on the limitation of the problem above, the research questions are:
(1) How is the teaching of English using Cambridge curriculum-based
textbook at an Islamic high school in Jambi Province?
(2) What are the facilitating factors in its implementation?

(3) What are the inhibiting factors in its implementation?



1.4 Objective of the Research

The objectives of this research are:

(1) To explore and explain the implementation of teaching of English using
Cambridge curriculum-based textbook at an Islamic high school in Jambi
Province.

(2) To describe the facilitating factors in its implementation.

(3) To describe the inhibiting factors in its implementation.

1.5 Significance of the Research

1.

For school: the result of this study can be used as a source of the knowledge
about Cambridge curriculum-based textbook and the implementation at school.
The school can use the result of this study for better improvement in providing
and managing facility for both teachers training and teaching learning process

at class.

For teachers: the result of this study gives the information for English teachers
to improve teachers’ role in planning the learning, doing the teaching at class,

till evaluating the students at classrooms.

For researcher: this study reveals the challenges of the implementation
international curriculum, especially Cambridge curriculum. The result of this
study can be used as a reference for other researcher who want to conduct a

study about Cambridge Curriculum.



CHAPTER II

REVIEW OF RELATED LITERATURE

This chapter presents the terms and concepts that are used in the discussion.
This part of the study also shows the previous related study as references of this

research.

2.1 Curriculum

Ornstein & Hunskin (2018) state that curriculum is a plan for achieving goals.
This position which was popularized by Tyler and Taba, has indicated a linear view
of curriculum. The plan itself involves a sequence of steps. Today, some experts
agree with this definition. For example, Wiles and Bondi in Ornstein & Hunskin
(2018) view curriculum as a development process that includes: (1) identifies a
philosophy; (2) assesses student ability; (3) considers possible methods of
instruction; (4) implements strategies; (5) selects assessment devices; and (6) is
continually adjusted. Ornstein & Hunskin (2018) also add that broadly
understanding of curriculum is something which is dealing with the learner’s
experiences. This concept represents that almost anything planned in or outside of
school is part of the curriculum.

Eisner in Ornstein & Hunskin (2018) explains that the planned curriculum is
able to translate several components. They are: (1) the school’s goals into learning
subjects for students to learn, (2) the measured objectives of the courses and lessons

which is stated in the teachers’ unit plans and lesson plans, and, (3) the subject’s



assessment. Eisner also differentiates two important key terms, the planned and the
operational curriculum. “The planned curriculum is developed after considering
several options and is usually prepared by a curriculum committee of the school or
school district. The operational curriculum emerges in the classroom as a result of
the actual situation and requires that teachers make adjustments as needed (Ornstein
& Hunskin, 2018).”

Curriculum is important in language teaching. In her book, Rochmahwati
(2017) explains that an effective curriculum offers good impression on many sides
which it provides the administrators, teachers and students with good impact. This
explanation leads to further description below:

a. Impact on Administrators

Curriculum allows administrators to provide a dynamic educational program

for current and prospective students. Schools, colleges and universities attract

students with a variety of quality, competitive and flexible program curricula.

b. Impact on Teachers

Curriculum offers teachers the ideas and strategies for assessing student
progress. A student must meet certain academic requirements in order to go to the
next level. Without the guidance of a curriculum, teachers cannot be certain that
they have supplied the necessary knowledge or the opportunity for student success

at the next level, whether that level involves a high school, college or career.
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c. Impact on Students

A curriculum gives students an understanding of what must be accomplished
in order to obtain a degree. Without such knowledge, students would be lost in a
maze of academic courses that seemingly leads nowhere. They would have no
assurance that they are taking the proper subjects toward a diploma or a degree. A
curriculum promotes a sense of order and structure in the pursuit of academic
success.

Curriculum implementation is the realization of the curriculum into teaching
and learning. Teachers are the key in the process of curriculum implementation
since they take big roles to plan, to teach the students, and to evaluate the teaching.
Nizkodubov & Evseeva (2015) explains that generally, implementation is the
realization of an application, or execution of a plan, idea, model, design,
specification, standard, algorithm, or policy. Implementation is defined as a
specified set of activities designed to put into practice an activity or program of
known dimensions. According to this definition, implementation processes are
purposeful and are described in sufficient detail such that independent observers
can detect the presence and strength of the “specific set of activities” related to
implementation.

In their book, Ornstein & Hunskin (2018), it is stated that successful
curriculum implementation results from careful planning, which focuses on three
factors: people, programs, and processes. To implement a curriculum change,
educators must get people to change some of their habits and, possibly, views. Many

school districts failed to implement their programs because they ignored the people

11



factor and spent time and money modifying only the program or process. However,
focusing on the new program provides people with new ways to meet the objectives
of the school’s programs. Organizational processes, too, are important.
Reorganizing departments can move people in the directions necessary for
successful implementation.

David et.al (2010) add that without adequate financial support, new curricula
fail. When federal funds were flowing, many school districts adopted innovations
but failed to allocate funding to these innovations in their regular school budgets.
When the federal funds (essentially intended as start-up funding) ran out, the
districts discontinued their new curricula, citing lack of necessary funds. If school
districts implement new curricula using federal or state grant money, they must
devise ways to support these curricula with money allocated in the school budget.
Money is required for new materials and equipment and to pay people who help
implement a new curriculum. At the local level, five steps are involved in budgeting
for new programs: preparation, submission, adoption, execution, and evaluation.
When a new program is adopted, the school board allocates funds for specific
educational materials. The other four budgeting steps involve the superintendent at
the district level and the principal (or chair) at the school level.

Then, Sahlberg (2015) tells that a trusting relationship must exist among all
parties in the school, especially between administrators and teachers. Effective
implementation can and should utilize the services of lead teachers who are released

from classroom teaching so that they can serve as sales people for the new curricular
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program and as mentors or coaches so that teachers gain the knowledge and

competency requisite for enacting the created curriculum.

2.1.1 National Curriculum

Indonesia views English as a foreign language which presents in national
education system from primary school till university. In elementary school level,
English is taught as an optional local content subject where the institution can
determine the material which is related to their environment, culture, and students’
background knowledge. In the next level, for secondary school (junior and senior
high schools) and university level, English is taught as a compulsory subject as
mandated in the national of Indonesian educational system. Particularly, in senior
high schools, English is taught for four hours per week or two meeting in a week.

English curriculum for Senior High School follows the national curriculum
K-13 which contains four important aspects (religion, social, knowledge, and skill)
(Kemendikbud, 2016). English learning in Senior High School is general English
with several types of texts. The competences derive students to learn both written
and spoken language of texts.

Government of regulations Number 32 Year 2013 about the national
standards of education mandates schools (primary and secondary) to design their
own documents of curriculum that in accordance with content standards and
graduate competency, and guided by the guidelines for preparing the education unit
level curriculum published by the national organization of education standards

(BSNP).
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The curriculum designed by certain school is called as K7SP (Kurikulum
Tingkat Satuan Pendidikan) in order to realizing a curriculum that is in accordance
with the uniqueness (characteristics), conditions, regional potential, regional needs
and problems, educational units and students, by referring to the national standards
contained in the Content Standards (SI) and Graduate Competency Standards
(SKL) as well as the KTSP preparation guide. Before implementing KTSP in
learning, all parties directly involved in learning, especially teachers, school
principals and supervisors, they have to (1) have a commitment, (2) understand
KTSP correctly, (3) have the necessary supporting documents, and (4) able to
implement it in learning so that the hope of seeing a good and effective learning
process is not just a slogan, but actually becomes a reality (Baedhowi, 2016).

The document of curriculum (KTSP) for schools is as a reference in running
the education process for the year and consists of the specifications and the division
for all subjects from compulsory till the special-characteristics of school including
the number of time and weeks of learning.

As for schools’ characteristics, government allows school to create the
opportunity of learning environment in aiming to deepen the knowledge. Language
deepening, especially English subjects at schools with special characterization,
delivers schools to add the number of learning time and even add the supporting

curriculum by creating partnership in education.
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2.1.2 Cambridge Curriculum

Cambridge curriculum is an international curriculum that is adapted and
adopted from Cambridge university press and assessment which works with schools
worldwide to build an education that shapes knowledge, understanding and skills.
As part of the University of Cambridge, this curriculum offers a globally trusted
and flexible framework for education from age 5 to 19. This curriculum started from
Cambridge Primary for 5 to 11 years old students. The second is Cambridge Low
Secondary for 11 to 14 years old students, third Cambridge Upper Secondary for 14 to
16 years old students, and the last is Cambridge advanced for 16 to 19 years old
students.

Program which offers the recognized qualifications, high-quality resources,
comprehensive support and valuable insights help schools prepare every student for
the opportunities and challenges ahead. “Cambridge educational program and
qualifications are deliberately designed to be flexible so that they can be used by
schools and school system in ways that best meet local needs. It means that the
Cambridge curriculum could be modified and applied based on the students™ need
and characteristics (Cambridge International Website, 2017).”

In the guide book from Cambridge International Website (2017) entitled:
“Implementing the curriculum with Cambridge: A guide for school leaders”, it is
stated that the curriculum has provided the teaching documents (learning material
and supported resources) from the Cambridge official management to make it easy
to be applied by schools. The teaching documents that aim to support teachers in

the delivery of subject curricula are: syllabus, schemes of work, teacher guide on

15



planning and teaching, textbook and publisher resources, and example candidate
responses (standard booklets). These well-designed documents are included in
Cambridge Curriculum development. In addition, the exam preparation materials
included past question paper, examiner report, grades threshold, and mark schemes
are also required. This means that the teachers and the school do not have any
responsibility in designing the curriculum and the teaching document because the
Cambridge Curriculum affairs have provided the teaching document included

lesson plan.

2.2 The Significance Similarities and differences of Curriculum 2013, Merdeka
Curriculum, and Cambridge Curriculum

Rohimajaya, et. al. (2022) in their study concluded that Curriculum 2013 aims
to equip students with equal proportion of cognitive, affective and psychomotor
aspects, and for the results of the implementations are assessments based on these
aspects. In this curriculum, planning, teaching and learning process, dan learning
evaluation are interrelated. The procedure of evaluation is done to know the result
of learning process and students’ achievement according to Curriculum 2013. This
curriculum emphasizes to the newest pedagogic dimension from the learning
activity with scientific approach. The principle of learning process in Curriculum
2013 is the educative process to explore students’ potential skills. Students are
expected to get the affective, knowledge, and skills to contribute to society and

nation by curriculum.
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Merdeka Curriculum was developed as a more adaptive curriculum
framework as part of a learning reform initiative, with a focus on important material
and developing students' character and skills (Ministry of Education and Culture,
2022). The government explains that the main characteristics of this curriculum that
support learning recovery are: (1) Project-based learning for the development of
soft skills and character according to Pancasila Student Profile; (2) Focus on
important material so that there is sufficient time for in-depth learning of basic
competencies such as literacy and numeracy; and (3) freedom for teachers to carry
out differentiated learning based on student abilities.

Pancasila Student Profile identifies integral components of the Merdeka
curriculum. Pancasila students are students who have personality competencies
based on Pancasila values completely and in depth. The Pancasila Student Profile
is in accordance with the government's vision and mission as stated in Minister of
Education and Culture Regulation Number 22 of 2020, which states that Pancasila
students are the embodiment of Indonesian students as lifelong students who have
global competence, personality and behave in accordance with the values. Pancasila
values, with six dimensions, namely (1) faith, devotion to God Almighty, and noble
character, (2) global diversity, (3) working together, (4) independence, (5) critical
reasoning, and (6) creativity.

Through this initiative to strengthen the Pancasila Student Profile, students
learn to take real action in responding to problems that arise at their respective
stages of development and learning. This improvement project is also expected to

motivate students to contribute to society and the surrounding environment.
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The following is a description of the results of the analysis of the 2013
curriculum documents and the Merdeka curriculum for high school English
learning:

1. Basic Framework

The similarity between the Curriculum 2013 and the Merdeka curriculum is
that it has a basic framework for the national education system and national
education standards. Meanwhile, the difference is that in the Merdeka curriculum
there is additional development of the Pancasila Student Profile which is not in the

Curriculum 2013.

2. Targeted Competencies

In the 2013 curriculum, basic competencies (KD) and Core competencies are
the targeted competencies. In contrast to the Merdeka curriculum, the competencies
targeted use the term learning outcomes (CP). In the learning process, learning
outcomes (CP) include knowledge, attitudes and skills to achieve student
competency in each phase. At the high school level, phase E is equivalent to class

X, and phase F is equivalent to classes X1 and XII.

3. Curriculum Structure
The curriculum structure in the Curriculum 2013 consists of intracurricular
and extracurricular. Meanwhile, the Merdeka curriculum uses intracurricular,

extracurricular and projects to strengthen the Pancasila student profile. Class hours
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in the Curriculum 2013 are set per week, while in the Merdeka curriculum they are
set per year.

The learning organization approach in the Curriculum 2013 is based on
subjects. In the Merdeka curriculum, learning organization is subject-based and
integrated. As a graduation requirement, students are required to write an essay,

whereas in the Curriculum 2013 there is none.

4. Learning

In the learning process, the 2013 curriculum uses a scientific approach for all
subjects. The Merdeka Curriculum uses a differentiation approach that suits
students' abilities. Apart from that, in the Merdeka curriculum there is also a project
to strengthen the Pancasila Student Profile which students must carry out in the

learning process.

5. Assessment

In the assessment aspect, the Curriculum 2013 uses formative and summative
assessments, whereas in the Merdeka curriculum the same uses formative
assessments and the results serve as reflection to shape students' learning according
to their abilities. In the Merdeka curriculum, there is an assessment of the project
to strengthen the Pancasila Student Profile which is not in the Curriculum 2013.
Assessment of attitudes, knowledge and skills characterizes the assessment in the
Curriculum 2013, whereas in the Merdeka curriculum, there is no separation

between assessment of attitudes, knowledge and skills.
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6. Teaching Tools

In both the Curriculum 2013 and the Merdeka curriculum, teaching tools use
textbooks and non-text books. In addition to the Merdeka curriculum, the teaching
tools used are teaching modules, plot of learning objectives (ATP), and a project to

strengthen the Pancasila Student Profile.

7. Curriculum Tool

Based on the curriculum tool aspect, the Curriculum 2013 has guidelines for
curriculum implementation, assessment and learning for each level of education.
Meanwhile, the Merdeka curriculum has (1) learning and assessment guidelines,
(2) development of school operational curriculum, (3) development of the Pancasila
Student Profile Strengthening Project, and (4) implementation of inclusive
education. Other information about the curriculum in learning English is the
Merdeka curriculum which focuses on strengthening skills in using English in six
language skills, namely listening, speaking, reading, viewing, writing, and
presenting or presenting inclusively, in various types of texts (Ministry of
Education and Culture, 2022).

The learning outcomes of these six English language skills are aligned with
the Common European Framework of Reference for Languages: Learning,
Teaching and Assessment (CEFR) and are equivalent to level B1. Level B1 (CEFR)
reflects specifications that can be seen in the student's ability to maintain interaction

and convey something desired in various contexts with clear articulation, express
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the main idea to be conveyed comprehensively, and practice communication even
though he is not yet fluent. English language teaching in the Curriculum 2013
focuses on character development and four language skills: listening, speaking,
reading, and writing.

As in Cambridge curriculum guidelines, school administers the Cambridge
curriculum according to supporting documents that are available for them.
Cambridge program also offers standards for English teachers and teachers-
students’ attributes to support the successful of the implementation. This
curriculum designed the standards for Cambridge English teacher. Standards for
Schools help schools carry out self-evaluations. It defines the range of
characteristics and practices school leaders need to provide Cambridge program
effectively (Cambridge International Website, 2017).

School teaching is dependent on context. Cambridge schools are found in 160
countries, in a range of different political, social, cultural, economic and
educational-historical settings. This variety means that detailed recommendations
will not be relevant or helpful. Effective teachers will learn from educational
research and their own experience, adapt ideas intelligently and apply them to their
current context. The designed Cambridge Teacher Standards is expected to be as
open as possible so teachers can apply them to their own contexts. They are based
on the principle that effective teaching has many common practices, so they are
relevant to all teachers in Cambridge schools. The standards are:

1. Demonstrate knowledge and understanding of students and how they learn
2. Know subject and curriculum content and how to teach it

3. Demonstrate professional teacher values and attributes
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2. Establish professional relationships to develop and support learning and
teaching

Implement effective planning, teaching, learning and assessment practice
Demonstrate innovative and effective classroom practice

Create and maintain a safe and inclusive learning environment

oS kW

Engage professionally with parents and communities

The attributes of Cambridge learners and teachers are also relevant.
Cambridge learner attributes are the qualities that schools with Cambridge
curriculum try to impart in the students. With the Cambridge attribute the students
become confident, responsible, respectful, responsive, reflective, and innovative

(Cambridge International Website, 2017).

Table 2. Cambridge learners’ and teachers’ attributes

Cambridge learners Cambridge teachers

Confident in working with information Confident in teaching their subject and
and ideas — their own and those of engaging each student in learning.
others.

Responsible for themselves, responsive Responsible for themselves, responsive
to and respectful of others. to and respectful of others.

Reflective as learners, developing their  Reflective as learners themselves,
ability to learn. developing their practice.

Innovative and equipped for new and Innovative and equipped for new and
future challenges. future challenges.

Engaged intellectually and socially, Engaged intellectually, professionally
ready to make a difference. and socially, ready to make a difference.

Source: Cambridge International Website, (2017)

The guidelines also contribute to describe how teachers apply teaching and
learning strategies at class. Teachers need to apply a variety of teaching strategies
in the classroom according to students’ need. The example of the strategies are

individual learning activities, group work and whole-class instruction.
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In the guidelines of Cambridge International Website (2017), it explained that
there is a key element in the teaching strategy, that is: the quality of learner
engagement and how teachers provided the opportunities for feedback to guide the
next learning steps. Teachers have to design the discussion in the classroom and
students have room for responding and contributing in the discussion. This activity
can be done to get the effective whole-class instruction.

Last, there is the evaluation process where teachers need to assess the
students’ target competencies. Teachers have to make assessment practices
regularly to know whether the learners are reaching the learning objectives.
Cambridge assessment for intermediate and upper intermediate level (B1 & B2),
the achievement tests that is being provided by Cambridge curriculum are
Cambridge IGCSE and Cambridge O Levels.

Cambridge IGCSE and Cambridge O Level are equivalent qualifications
grade for grade.
Background to Cambridge IGCSE

Cambridge IGCSE syllabuses have been developed to support modern
curriculum development, and to encourage good teaching practice. They set
internationally recognized standards (equivalent to British GCSE and to GCE O
levels). Cambridge IGCSEs can be taken as individual subjects or as qualifications
towards the International Certificate of Education (ICE), which is awarded for a

minimum of seven IGCSE passes from different subject areas.

23



Features of Cambridge IGCSE

Cambridge IGCSE is aimed at a wide ability range of students, with a range
of grades awarded from A* (highest grade) to G (lowest). There is a core and
extended curriculum available in some subjects - the available grades for each of
these tiers will be listed in each subject's syllabus document. Cambridge IGCSE
uses a variety of assessment techniques to test oral and practical skills, initiative
and problem-solving and application of skills, knowledge and understanding. A
coursework option is available in many syllabuses, allowing schools an element of
personal choice and giving teachers the chance to share in the process of
assessment.

Learners are rewarded for positive achievement (what they know, understand,
and can do). Cambridge IGCSE prepares students for progression to employment,
or further study. It also prepares students very well for Cambridge International AS

& A Levels.

Features of Cambridge O Level

Cambridge O Level shares some of these features, but the several differences
should be noted: (1) Cambridge O Level candidates are only awarded grades from
A* to E, where A* is the highest achievable grade. (2) Cambridge O Level offers
fewer coursework options than Cambridge IGCSE. (3) Some Cambridge O Level
syllabuses were developed to meet specific local needs, such as minority languages.

(3) The focus of Cambridge O Level languages is on writing and reading skills. (4)
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There are more restricted practical test options in Cambridge O Level sciences.

These constraints are advantageous to some schools where resources are limited.

2.3 Textbook for English Teaching

Devereaux et. al. (2000) in Akhmad, et. al. (2023) defines textbook as a form
of published revealed material most usually used as a teaching and studying
medium in schools or any academic group. In addition, Richards (2015)
summarizes that textbooks are a key component in most language programs. In
some situations they serve as the basis for much of the language input learners
receive and the language practice that occurs in the classroom. They may provide
the basis for the content of the lessons, the balance of skills taught and the kinds of
language practice the students take part in.

According to Richards (2015), there are several advantages to the use of
commercial textbooks in teaching, they are: 1. They provide structure and a syllabus
for a program that has been systematically planned and developed. 2. They help
standardize instruction which can ensure that the students in different classes
receive similar content and therefore can be tested in the same way. 3. They
maintain quality because they are well developed textbook. 4. They provide a
variety of learning resources. 5. They are efficient because it can save teachers’
time, 6. They can provide effective language models and input. 7. They can train
teachers if teachers have limited teaching experience. 8. They are visually appealing

However there are also potential negative effects to the use of textbook in

teaching, for example: 1. they may contain inauthentic language since texts, dialogs
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and other aspects of content tend to be specially written to incorporate teaching
points and are often not representative of real language use, 2. they may distort
content because textbooks often present an idealized view of the world or fail to
represent real issues, 3. they may not reflect students’ needs since textbooks are
often written for global markets, 4. they can deskill teachers if teachers use
textbooks as the primary source of their teaching, and, 5. they are expensive

(Richards, 2015).

2.3.1 Good Criteria for Textbook

Cunningsworth in Akhmad, et. al. (2023) describes criteria of reading
material which based on: (1) The textbook should correspond to the learner's needs.
They should match the aims and objectives of the language learning program. (2)
The textbook should contain (present or future) what learners will make of the
language. Select textbooks which help to equip learners to use language effectively
for their purposes. (3) Textbooks help learners to learn in several ways. Textbooks
should have a clear role as a support for learning like teachers; they mediate
between the target language and the learner.

Richards (2015) argued that the type of textbook evaluation will also reflect
the concerns of the evaluator. In one situation, one teacher may look at a book in
terms of its usability, easy and flexible to be used. Another teacher may look at a
book much more critically in terms of its theoretical orientation and approach, for

example: the theory of conversation, kind of syllabus, and, what is the validity of
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the activities. Other situations will also reflects different perspective from the
teachers who evaluate the textbook.

In the end, all kinds of situation generated around the main issues involved in
textbook evaluation and selection, they are: 1) program factors which questions
relating to concerns of the program, 2) teacher factors which questions relating to
teacher concerns, 3) learner factors which questions relating to learner concerns, 4)
content factors which questions relating to the content and organization of the
material in the book, 5) pedagogical factors whichquestions relating to the
principles underlying the materials and the pedagogical design of the materials,

including choice of activities and exercise types

2.3.2 How Teachers Use the Textbook

Harmer (1998) explained that in the situation when the teachers open a page
in the textbook, they have to decide whether they should use the lesson on that page
with their class. Several considerations for teachers are: Is the language at the right
level? Is the topic/content suitable for the students? Are there the right kind of
activities in the book? Is the sequencing of the lesson logical? If the language,
content, and sequencing of the textbook are appropriate, the teacher will want to go
ahead and use it. However, if there is something wrong with the textbook, the
teacher has to decide what to do next.

Grant (1987) in Harmer (1998) suggested four alternatives when the teacher
decides the textbook is not appropriate. First, teachers may simply omit the lesson,

developing a kind of ‘pick and choose’ approach to what’s in front of them. Second,
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teachers can replace the textbook lesson with one of their own. If the teacher is
dealing with the same language or topic, the students can still use the book to revise
that particular language/vocabulary. Third, teachers may add to what is in the book.
If the lesson is rather boring, too controlled, or it gives no chance for students to
use what they are learning in a personal kind of way, the teacher may want to add
activities or exercises which extend the students’ engagement with the language or
topic. Addition is a good option of alternatives since it uses the textbook’s strengths
but marries them with the teachers’ own skills and perceptions to the class. The last
option, teachers may adapt what is in the book. If the reading text in the textbook is
dealt with in a boring or uncreative way, if an invitation sequence is too predictable
or if the teacher simply wants to deal with the material his or her way, he or she can
adapt the lesson, using the same basic material, but doing it in his or her own style.

Harmer (1998) concluded that using textbook creatively is one of the
premier teaching skills. However good the material is, most experienced teachers
do not go through it word for word. Instead, they use the best bits, add to some
exercises and add others. Sometimes, they replace textbook material with their own
ideas — ideas from other teachers and books — and occasionally they may omit the
textbook lesson completely.

According to Harmer (1998), textbooks have many advantages for teachers.
Textbooks have a consistent syllabus and vocabulary will have been chosen with
care. Good textbooks have a range of reading and listening material and workbooks,
for example, to back them up. They have dependable teaching sequences, and they

offer teachers something to fall back on when they run out of ideas. In the end, it is
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precisely because not everything in the textbook is wonderful and because teachers

want to bring their own personality to the teaching task, it makes addition,

adaptation, and, replacement so important to the teaching situation. When the

teachers’ own creativity really comes into play, that is when dialogue between

teachers and the textbook really works for the benefits of the students.

Richards (2015) added that the textbook adaptation may take a variety of

forms. The variety are:

1.

Modifying content, in case the content does not suit the target learners, perhaps
because of factors related to the learners’ age, gender, social class, occupation,
religion or cultural background.

Adding or deleting content, in the situation whether the book may contain too
much or too little for the program.

Reorganizing content, when a teacher may decide to reorganize the syllabus of
the book, and arrange the units in what she considers a more suitable order. Or
within a unit the teacher may decide not to follow the sequence of activities in
the unit but to reorder them for a particular reason.

Addressing omissions, when the text may omit items that the teacher feels are
important. For example a teacher may add vocabulary activities or grammar
activities to a unit.

Modifying tasks. Exercises and activities may need to be changed to give them
an additional focus. For example a listening activity that focuses only on
listening for information is adapted so that students listen a second or third time
for a different purpose. Or an activity may be extended to provide opportunities
for more personalized practice.

Extending tasks. Exercises may contain insufficient practice and additional

practice tasks may need to be added.
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2.4 Method in Teaching English

Paula (2008) in Afriana (2017) stated that method is an overall plan for the
orderly presentation of language material, no part of which contradicts, and all of
which is based upon, the selected approach. So, method is a procedure, technique
in teaching learning process based on the selected approach. The originators of
method have arrived at decision about types of activities, roles of teachers and
learners, the kinds of material which will be helpful and some model of syllabus
organization.

There are some methods that usually use in teaching English as Foreign
Language according to Richard and Rodgers (2002):
a. The Grammar Translation Method

Typically, grammar translation methods did exactly what they said. Students
were given explanations of individual points of grammar, and then they were given
sentences which exemplified these points. These sentences had to be translated
from the target language back to the students” first language. A number of features
of the Grammar translation method are worth commenting on. In the first place,
language was treated at the level of the sentence only, with little study, certainly at
the early stages, of longer texts. Secondly, there was little if any consideration of
the spoken language. And thirdly, accuracy was considered to be necessity.
The principal characteristics of the Grammar Translation method were these:

1) The goal of foreign language study is to learn a language in order to read its
literature or in order to benefit from foreign language study.
2) Reading and writing are the major focus, little or no systematic attention is paid

to speaking or listening
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3) Vocabulary selection is based solely on the reading texts used, and words are
taught through bilingual word lists, dictionary study, and memorization

4) The sentence is the basic unit of teaching and language practice.
5) Accuracy is emphasized.
b. The Direct Method

Direct method is the product movement of grammar translation method. Direct
method receives its name from the fact that meaning is to be conveyed directly in
the target language through the use of demonstration and visual aids, with no
recourse to the students’ native language (Diller, 1978). In direct method there is a
rule that translation not allowed.

The followings are some principles and procedure of direct method:

1) Classroom instruction was conducted exclusively in the target language

2) Only everyday vocabulary and sentences were taught.

3) Oral communication skills were built up.

4) Grammar was taught inductively

5) New teaching points were introduced orally.

6) Concrete vocabulary was taught through demonstration, objects, and picture;
abstract vocabulary was taught by association of ideas.

7) Both, speech and listening comprehension were taught.

8) Correct pronunciation and grammar were emphasized.

c. The Audiolingual Method

In audio-lingual method the language was taught by systematic attention to
pronunciation and by intensive oral drilling of its basic sentence patterns. Patterns
practice was a basic classroom technique. “it is these basic patterns that constitute

the learner’s task. They require drill, and more drill, and only enough vocabulary
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to make such drills possible” (Hockett, 1959). In practice this means that the focus
in the early stages is on oral skills.

According to Brooks (1964) there are the procedures of audio-lingual method
that can be adopted for the teacher:

1) The modeling of all learning by the teacher

2) The subordination of the mother tongue to the second language by rendering
English inactive while the new language is being learned

3) The early and continued training of the ear and tongue without recourse to
graphic symbols.

4) The learning of structure through the practice of patterns of sound, order, and
form, rather than by explanation

5) The minimizing of vocabulary until all common structures has been learned.

6) Practice in translation only as a literary exercise at an advanced level.

2.5 Previous Study

In this point, researcher considers some previous studies which had conducted
related to this topic. They are:

1. The first study was a collaborative research by Qomariyah and Khasanah (2023)
entitled: ”The Application of Cambridge Curriculum in English as Second
Language Teaching Learning at Secondary School”.

This purpose of this study was to know the teaching and learning process with
Cambridge curriculum for English subject by the position of this subject as second
language teaching learning at Pelita Hati secondary school. The researchers of this
study composed several questions as the focus of the problem, they are: (1) why

does this school implement Cambridge curriculum, (2) what are the concepts of its
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implementation, and (3) how is the implementation of this curriculum in English
subject as a second language teaching learning.

This study used qualitative approach with case study design. Researchers
selected the participants of the study through purposive sampling with several
criteria: (1) participants who comprehend the various school policies, (2)
participants who understand about the implementation of the curriculum, and, (3)
participants who experience the teaching and learning with Cambridge approach.
Researchers collected the data for this study through observation, interview, and
document review. Then, researchers analyzed the data by the steps of
condensations, data display, drawing the conclusions from Miles and Huberman
(2014).

The findings showed that this secondary school implement Cambridge
curriculum to provide encouragement for school’s vision and mission of their
bilingual system, to support the school services to realize the learner’s attributes,
and, to provide training for teachers. The concepts of Cambridge curriculum in this
secondary school consist of several components such as the objective, the content,
the process, and the evaluation. The implementation of this curriculum in the
secondary school includes: (1) Planning step by conducting meetings for English
teachers to make the preparation of learning for one academic year that involves
understanding the learning resources, teachers training activity, and, creating the
lesson plan. (2) Learning activity in the classroom using the Cambridge material,
method and media. (3) The evaluation includes placement test, classroom

assessment, and, achievement tests.
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2. The second study is a study by Islam and Fajaria (2022), entitled: ”Cambridge
curriculum implementation at SMP Madina Islamic school”.

The objectives of this study were: 1) to explore the reason of this secondary
school implemented the Cambridge curriculum, 2) to elaborate the Cambridge
curriculum concept used at this school, 3) to describe its implementation, and, 4) to
elaborate factors that contribute to the implementation.

This research is qualitative descriptive research with case study design. The
instruments used by the researchers were structured interviewed, observation
checklist, and curriculum document. The participants of this study were school's
curriculum sector vice principal and English teachers. Then, the data analyzing
process was done by qualitative approach to focus on the inductive process.

The study found that the secondary school has applied Cambridge Curriculum
because the owner wants to make this school become an international school. The
concepts of Cambridge curriculum in this school involves the learning objectives,
the content or material used for the learning process, and, the evaluation for
students’ improvement.

The Cambridge curriculum implementation at this Islamic secondary school
includes planning, implementation, and evaluation. The planning steps includes the
understanding of English language competence and creating the syllabus and lesson
plans according to the framework from Curriculum 2013. The curriculum
implementation includes learning activities in class which uses material from

Cambridge book, teacher’s strategy or method in the learning process to adapt the
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material, and, providing feedback at the end of the lesson to assess the students'

understanding. School administers two types of Cambridge exams: the Primary

Development Test and the Check Point Test. Last, several factors that supported the

implementation of the Cambridge curriculum at the Islamic secondary school are:

the funding, extracurricular activities, and parental participation.

3. The third study is a research by Najah and Setiati (2020), entitled:
“Implementation of Cambridge International Curriculum in Biology Learning
and its Impact on Critical Thinking Skills of Students in Semesta Senior High
School”.

The objectives of this study are: (1) to explore the implementation of Biology
Cambridge International Curriculum in Semesta Senior High School and (2) to
investigate the impact of the implementation of Biology Cambridge International
Curriculum in this school on students' critical thinking.

This study was designed as a descriptive qualitative study, using the case study
method in which the researcher explored the management of Cambridge
International Curriculum Biology in Semesta Senior High School and investigated
its impact on students critical thinking skills. The participants for this study were
the Curriculum Coordinator, a biology teacher, and two female classes. Researchers
involved both female classes because they had known and adapted to the
environment and policies in the school for one year, and they had passed the
matriculation period carried out in the first year of entering school. Also, they can
give more information and more precise results related to this study than male

classes.
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This study employed qualitative analysis (deductive coding) by creating themes
and codes, identifying patterns and connections of the data obtained through
interviews, school and classroom observations, and documents to seek information
related to the implementation of the curriculum.

The finding of the study showed that Cambridge International Curriculum
Biology in Semesta High School was highly implemented and well managed by this
school showed by the quality of provided features, annual plan content, and the
methodology of teaching-learning activities. This excellent implementation of
Cambridge International Curriculum in Semesta High School had a great impact on
students’ critical thinking skills showed by high results on critical thinking

questionnaire, students interview results and learning activities observations.

4. The next study is a case study by Yudha (2016) entitled: “The implementation of
Cambridge curriculum in SD Laboratorium Universitas Negeri Malang”.

Researcher was interested in doing this research with several purposes: (1) to
understand the reason why SD Laboratorium Universitas Negeri Malang used
Cambridge curriculum. (2) to understand about the concept of Cambridge
curriculum in this elementary school. (3) to understand about the implementation
of Cambridge curriculum in this elementary school. (4) to understand about the
factors that support the implementation.

This research was expected to be considered for advancement for school
programs, especially in the implementation of the curriculum in order to realize its

vision and mission. This study was also expected to be motivation to further
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improve the quality of the curriculum in the school and improve the curriculum
management system so that the outcomes obtained in accordance with the needs
and desires.

The subjects of this research are the people who are involved in the
implementation of the Cambridge curriculum, the people who really know,
experience and understand the activities and events that occurred at the school. Data
were obtained through interview and documentation. The findings of the study
showed that the reason of the implementation Cambridge curriculum in this
elementary school is to be international school to prepare good quality society in
this era. The concept of the Cambridge curriculum in this school includes the
objectives, contents, methods and evaluation. Cambridge curriculum
implementation includes planning, implementation and evaluation. The factors
which support the implementation of the Cambridge curriculum in this school are
fund factors, extra activities and participation of the parents. While the obstacle for

the implementation of the Cambridge curriculum is follow-up supervision.

5. Researcher reviews the study from Afriana (2017) entitled: “A study on the
application of Cambridge curriculum in EFL instruction at the fifth grade
students of SD Zumrotus Salamah Tawangsari Tulungagung in academic year
2016/2017.”

The objectives of the research are: (1) to describe the methods used by the
teacher in teaching English and the application of teaching English using

Cambridge curriculum in SD Zumrotus Salamah Tawangsari, (2) to describe the
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media used by the teacher in teaching English using Cambridge curriculum the
school, (3) to describe the instructional material used by the teacher in teaching
English using Cambridge curriculum, and, (4) to describe about the evaluations
technique applied in teaching English with Cambridge Curriculum.

The research design of the study with qualitative approach. This study is
intended to describe about the teaching EFL that is implemented in Cambridge
Curriculum. The researcher selected data from the interview and observation as the
instruments. The findings showed that the material used in teaching English using
Cambridge curriculum was non-fiction text about the cross culture of the countries
in the world. SD Zumrotus Salamah Tawangsari used visual media. The methods
used by the English teacher were direct method, grammar translation method, and
audio-lingual method. And evaluation technique used by the teacher was formative
assessment that was the teacher always gives question related with the material,
Summative assessment in the form of Center Progression test (CPT), International

Progression Test (IPT), and Cambridge Check Point.

6. A case study by Jannah (2019) entitled: “Teachers’ Perception on the Use of
English Textbook in Teaching English”

The aims of this research are to investigate the teachers’ opinion of the
textbook application and find out the teachers’ obstacles in selecting and adapting
the English textbook in EFL classroom. This research implemented qualitative
descriptive approach in gaining the data, by using interview and observation. The

data was analyzed descriptively. The respondent of this research was three English
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teachers who taught in each grade of the students’ level at MAN 3 Kota Banda
Aceh. They were interviewed using some questions related to their thought of the
English textbook used.

The results showed that the textbook was able to accomplish the learning
targets, but it takes the teachers’ effort in planning the students’ activity in learning
English due to the students’ problem in English comprehension. On other hand, the
teachers agreed that the textbook was already suitable to use in teaching English. It
was referred to the curriculum, syllabus, and the students’ need. The textbook
content was precise and recently updated. Thus, the teachers believed that the
textbook gives a great support for the teaching learning process. In choosing the
appropriate textbook, the teachers’ problem was regulating the textbook content to
the curriculum and students’ environment. In applying the textbook, the problems
faced by the teachers were the students’ ability in learning English, textbook

inadequacy, and the students’ educational background.

7. The last, a qualitative research by Suhartono (2014) entitled: “The Utilization of
Textbooks for Teaching English to the First Grade of Elementary School in SDN
2 Tanjung, Kedamean, Gresik*

This study aims to know how the English teachers utilize the textbooks for
teaching English at the first grade of elementary. The design of the research was
qualitative descriptive research. The researcher used observation sheets and
interview in collecting the data. the result of the study showed that the teacher

utilized the textbook following the material order as presented by the publisher. The
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learning process was textual based using the textbook as the source of materials and
exercises. As the book attached the Standard Competences and Basic Competences,
and contained pictures, texts, and exercises, the textbook was trustful because it was

judged as a complete textbook for students’ learning.

From these previous studies, researcher has found that the five studies are
relevant with the study about the implementation of Cambridge curriculum in
teaching of English at Islamic high school in Jambi. The aim of this study is to
explore the teaching of English using Cambridge curriculum-based textbook at an
Islamic high school in Jambi in order to improve the quality of the implementation.
However, this study is the first study for schools in Jambi. This study focuses on
exploring the teaching English from plan, process, and assessment, as well as the

supporting and inhibiting factors to its implementation.
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CHAPTER III

RESEARCH METHODOLOGY

In this chapter, researcher presents the research methodology: research
design, participants, the data collection technique, the research instrument, and the

data analysis technique.

3.1 Research Design

The design of this study is qualitative research with case study approach.
Creswell (2012) defines qualitative research as the research which has the focus on
the understanding of social phenomena from the perspective of human participants
in natural settings. Creswell (2012) emphasized that the intention of qualitative
research is to establish the detailed meaning of information rather than to generalize
the results and standardize the responses from all participants in research. Then, he
added that case study is about “a point of interest” which contained the uniqueness
of topic or case. A case study is an in-depth exploration of a bounded system (e.g.,
activity, event, process, or individuals) based on extensive data collection
(Creswell, 2013).

The researcher of this study interested to discuss the topic about the
implementation of Cambridge curriculum-based textbook in teaching of English at
an Islamic high school in Jambi. Researcher explored the phenomenon of using

textbook from Cambridge curriculum in English teaching by the school.
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3.2 Participants

The study takes place at an Islamic high school in Jambi. This school has
implemented Cambridge curriculum for English subject in 2020. The participants
are two English teachers at an Islamic high school in Jambi. Researcher chose the
participants because they understand and have massive role in the implementation
as they teach English using Cambridge curriculum-based textbook.

Researcher selected the sites and participants by purposeful sampling. In
purposeful sampling, researchers intentionally select individuals and sites to learn
or understand the central phenomenon. The standard used in choosing participants
and sites 1s whether they are “information rich” (Patton, 1990) in (Creswell, 2012).
In purposeful qualitative sampling, researcher selected the people or sites who best
help to understand the phenomenon in order to develop a detailed understanding
with several criteria: (1) that might provide useful information, (2) that might help

people learn about the phenomenon, and, (3) that might give voice to silenced

people.
Participants’ Demography
Teacher 1
Age : 22 years old.
Education : S-1 Pendidikan Bahasa Inggris from UIN STS Jambi, 2023
Experience : an English teacher in Islamic High School in Jambi
Province since September.
Teacher 2
Age : 28 years old.
Education : Magister Pendidikan Kimia.
Experience : an English teacher in Islamic High School in Jambi

Province since 2022
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3.3 Research Procedure

In this qualitative research, there are five steps in the process of collecting
qualitative data: identify participants and sites, gain access, determine the types of
data to collect, develop data collection forms, and administer the process in an
ethical manner (Creswell, 2012).

In this research, researcher followed the steps from (Creswell, 2012) which is
started with identify the participants and sites on purposeful sampling, based on
places and people that can best help to understand the central phenomenon. Then,
researcher gained permissions with greater access to begin the study. After that, the
approach relied on interviews and data analysis. Researcher collected data with a
few open-ended questions that researcher designed. Next, researcher recorded the
information supplied by the participants. Finally, researcher followed these
procedures with sensitivity to the challenges and ethical issues of gathering

information face-to-face.

3.4 Data Collection Techniques

The technique for data collection in this study is qualitative technique.
Researcher collected the data through interview and document review. Creswell
(2012) stated that the data collection steps include setting the boundaries for the
study, collecting information through unstructured or semi structured observations
and interviews, documents, and visual materials, as well as establishing the protocol

for recording information.
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3.4.1 Interview

Data collection techniques in this research involves interview as the
researcher wanted to explore the information from the respondents deeper. The
interview happened as the researcher and respondents performed an interactive
question and answer session.
1. One-on-One Interview

A popular approach in educational research, the one-on-one interview is a
data collection process in which the researcher asks questions to and records
answers from only one participant in the study at a time. One-on-one interviews are
ideal for interviewing participants who are not hesitant to speak, who are articulate,

and who can share ideas comfortably (Creswell, 2018).

2. Telephone Interview

It may not be possible for you to gather groups of individuals for an interview
or to visit one-on-one with single individuals. The participants in a study may be
geographically dispersed and unable to come to a central location for an interview.
Conducting a telephone interview is the process of gathering data using the
telephone and asking a small number of general questions. A telephone interview
requires that the researcher use a telephone adapter that plugs into both the phone

and a tape recorder for a clear recording of the interview (Creswell, 2018).

3. Semi Structured interview
Semi-structured interviews involve a series of open-ended questions based on

the topic areas the researcher wants to cover. The open-ended nature of the question
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defines the topic under investigation but provides opportunities for both interviewer

and interviewee to discuss some topics in more detail (Mathers, et.al., 2002).

In this research, a semi-structured interview was conducted based on
questions that have been arranged and planned. But some questions were still be
developed when was interview was conducted to reveal in depth discussion.

The first interview process was conducted in Thursday, December 14, 2023.
The interview process took 35 minutes 12 seconds. Before the interview, researcher
gained access of permission by contacting the respondents via message to ask them
if they were willing to be this research participants. Then, researcher visited the
school and then meeting the respondents. After that, researcher explained the
objectives of this study to the respondents as well as the aspects of discussion.
Researcher gave the participant consent forms to the interviewee as they agreed to
participate in this study with terms of conditions. In this first interview, both of
participants were present, even though only the first respondent could finish the
interview session with the researcher.

The second participant had to delay the interview due to the limited time as
she needed to do another duty. The second interview was conducted on December
17%, 2023 through voice call and being recorded. This second interview took 9
minutes 28 seconds. Finally, researcher recorded their responses and write the result
of the interview in the transcription. The interview was applied using Bahasa

Indonesia, but researcher translated it into English in the transcriptions.
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3.4.2 Document review

Creswell (2018) explained that a valuable source of information in qualitative
research can be documents. Documents consist of public and private records that
qualitative researchers obtain about a site or participants in a study and can include
newspapers, minutes of meetings, personal journals, and letters. These sources
provide valuable information in helping researchers understand central phenomena
in qualitative studies. Documents represent a good source for text (word) data for a
qualitative study. They provide the advantage of being in the language and words
of the participants, who have usually given thoughtful attention to them. They are
also ready for analysis without the necessary transcription that is required with
observational or interview data.

Document review is a process of analyzing the related documents for the
study. The related documents for this research are English teaching module and
Cambridge teachers’ book. Then, researcher add the document to the review, that is
a form of written summative test as the assessment for students’ achievement in the

end of the first semester.

3.5 Data Collection Instruments

The qualitative data in this research are collected through face-to-face
interview and document review. The interview is intended to collect the data from
the participant of the research about the English teaching process at class to explore
the implementation of teaching of English using Cambridge curriculum-based

textbook at an Islamic high school in Jambi. Researcher reviewed documents that
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are related to the topic, they are: English teaching module and Cambridge teachers’
book.

Researcher made the questions for the interview based on the steps of
teaching and learning implementation in English teaching and according to
previous studies. The further questions asked the information about supporting and
inhibiting factors to its implementation to support the improvement on the

realization of Cambridge curriculum-based textbook.

Table 3. Specifications (topics) for interview

No. English teaching with Cambridge curriculum-based textbook
1. | Teaching and Learning Plan

How teachers conduct the planning stage

2. | Teaching and Learning Process

How teacher implement the teaching and learning process at classroom

3. | Teaching and Learning Evaluation

How teachers assess students’ ability.

4. | Supporting factors

5. | Inhibiting factors

Source: Adapted from previous studies

3.6 Data Analysis Techniques

Data analysis as (Miles and Huberman, 1984) in (Sugiyono, 2016) explains
that in qualitative research should be done interactively among the three activities
and occurs continuity until achieve the completeness. They add that data analysis
in qualitative should be done interactively among the three activities and occurs
continuity until achieve the completeness. The analysis process in this research was

carried out in four stages, namely:
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1. Data Collection

Data obtained from interviews and documents review are recorded in field
notes which consist of two parts, namely descriptive and reflective. Descriptive
notes are natural notes (notes about what the researcher sees, hears, witnesses and
experiences himself without any opinions, interpretations or researchers regarding
the phenomena experienced. Reflective notes are notes that contain the researcher’s
impressions, comments, opinions and interpretations about the findings found, and

are material for data collection plans for the next stage.

2. Data Reduction

The process of data reductions includes selecting the data that have been
written in observation sheet or transcription, focusing the key data, simplifying the
data, abstracting the data, and, transforming them into research findings that can

answer the research problem.

3. Data display
In this research, the data were displayed consist of the information about the
planning, teaching learning process, and evaluation technique implemented by

English teachers of Islamic high school in Jambi.

4. Conclusion

Researcher draws the conclusion by making good statements and offering
clear data. The conclusion revealed the planning, teaching learning process, and
evaluation technique implemented by English teachers of Islamic high school in

Jambi.
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CHAPTER 1V

FINDINGS AND DISCUSSION

In this chapter, researcher presents the data with the descriptions of
analyzing. Researcher divided the findings into categories which are related to the
research questions. Then, further discussion is written as the researcher summarizes

the phenomena found in the process of collecting and analyzing the data.

4.1 Findings
Researcher presents the findings from the interview of the English teacher
of tenth grade at an Islamic high school in Jambi province and document analysis.
4.1.1. The implementation of teaching of English using Cambridge curriculum-
based textbook at an Islamic high school in Jambi Province
The implementations of Cambridge curriculum-based textbook in English
teaching started from how teacher plans the teaching, applies the teaching process,
and evaluate the learning.
1. Planning
Curriculum developer supports school with syllabus, learning framework,
books, audio, and evaluation. In regards to the learning plan made by the English
teachers in Islamic high school in Jambi, they customized these learning attributes
to the class. However, as the national curriculum implemented in this schools,
teachers as educators need to compose the lesson plan with the new curriculum

format, Merdeka curriculum. Teachers need to deliver the description of learning
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outcomes and activities from the English textbook to be presented in the form of
teaching modules in Merdeka curriculum.

Teacher has designed a teaching module that is in accordance with Fase E
(Grade X) targeted competencies or learning outcomes (CP) from Merdeka
curriculum. In this case, the documentation of teaching module researcher had from
teacher has adapted the learning outcomes for reading and viewing element as
follow:

“By the end of Phase E, students read and respond to a variety of texts, such
as narratives, descriptions, procedures, expositions, recount and report. They
read to learn or to find information. They locate and evaluate specific details
and main ideas of a variety of texts. These texts may be in the form of print or
digital texts, including visual, multimodal or interactive texts. They are
developing understanding of main ideas, issues or plot development in a
variety of texts. They identify the author’s purposes and are developing simple
inferential skills to help them understand implied information from the texts”.

English teachers of Islamic high school in Jambi created a teaching module
uses material from Cambridge textbook and in accordance with the Fase E learning
outcomes (CP) of English subject. The example of English learning outcome in
teaching module as the teacher has made is as the table 4 presented.

Table 4.1 Learning outcomes in teaching module of Islamic high school in
Jambi

Domain konten| Membaca dan Memirsa (Reading and Viewing)

Tujuan READING AND VIEWING
Pembelajaran | 10. B.3 Menganalisis dan menangkap makna struktur teks, dan
unsur kebahasaan teks tertulis berbentuk deskriptif
(descriptive) secara kritis, kreatif dan jujur terkait topik
karakteristik dari negara jepang
Konten Utama | Teks Deskriptif
Pertanyaan inti | What do you think about Japan?

What are the characteristics of Japan? Think of characteristics of
place/food of Japan. Why do you think that? and describe it!

Source: Islamic high school teacher’s module
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2. Teaching and learning process

Teacher is the main pillar in the process of curriculum implementation.
Teacher can use the methods of teaching according to students’ characteristics.
Islamic high school in Jambi Province has variety of students with different
characteristics.

Teacher believed that students in the tenth grade who are new to the
curriculum need different treatment in the classroom activity. As the teacher said

how they start the learning activity:

According to the textbook, the learning activity started with students’
observation through the material. For example, in learning grammar, they are
presented to kinds of sentences and analyze the pattern of the language. So,
the language grammatical pattern does not come first. (Teacher 2)

In line with the starting activity by teacher 2, the similar way of introducing
material is used by the teacher 1 as follow:

In listening skills, I present them the audio from native speaker. They learn
how the right way to pronounce the words. Then they are asked to speak the
language as the training. Here, they speak the words as they can as possible.
In writing, I follow how the textbook present. (Teacher 1)

The teacher’ response explained that teachers follow the procedure of
teaching English by the textbook. But the teachers also said that the class cannot be
as monotonous as the textbook since students’ ability in accepting the knowledge is

not good enough as expected. The teacher added the reason as she said:

Because I concern to how students will accept it well or not. Not all steps are
appropriate for them. For example, in listening skill according to the textbook,
they listen to some audio and then do the test. But it is difficult for them to do
so, then I replay the audio two or three times. They absolutely need time to
process the language, so I ask them to take a note about some information,
then they do the test. (Teacher 1)
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The statement above showed that teachers adjust the learning activity to
their students’ needs. This explanation is supported by the comparison between
learning activities in teaching modules and learning activities in Cambridge
teachers’ book. The comparing evaluates that the activities from what teachers do
at class and what have given in the Cambridge textbook are different. It concludes
that teachers do not always follow the learning procedure in the textbook.

Most of Islamic high school students have lack of background knowledge
about the information in the textbook. According to (Kharimabh, et.al., 2023), their
study explained that in order for the introduction of contextual learning methods to
be successful, the teacher must have a strategy that is appropriate to the teaching
conditions.

One of them is by inviting students to places that are close to understanding
the material, for example, the school environment, library, etc. In addition, teachers
can use technology to support an interesting English learning process, so that
students learn English enthusiastically.

As the teacher said in the interview about the availability of multimedia

facility to support the learning process.

This curriculum completed the textbook with audio-visual supporting
material. I present them the video about the material, so they can understand
better. (Teacher 2)

Sometimes, teachers find the obstacle in the teaching and learning process

due to the students’ background knowledge about the material from the textbook.
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Islamic high school in Jambi Province has implemented Cambridge curriculum
with B1 level 4 for grade ten students.

The content of the material presented in the textbook is different with
national curriculum. Students in this school is really the beginner of Cambridge
curriculum program. The level of difficulty in the language focus or skills in the
textbook is higher than national curriculum. The vocabulary used in the textbook
are mostly in British pattern as well as the pronunciation or spelling from the audio
material which is in British accent. Then, informative text in the textbook is also
about the culture of British and how foreign people live.

As the effort to answer such problems, teachers’ strategy are: slowly
teaching them according to their ability, teachers train more about the pronunciation
of British pattern, and telling more information about foreign culture by some
media.

In my understanding, the language skills in the textbook is several level above
in the national one. In Indonesia, the skills are in the next level, but Cambridge
use them as the basic knowledge. British accent in the language makes me to
learn more and students need more time to be familiar with. Then, Culture of
British or foreign, for example, kinds of sport. Some sports do not exist in
Indonesia. So, I need to show them some videos about the sports and explain
more. (Teacher 1)

The finding shows that teachers applied strategy in managing the class
because students tend to wonder the foreign knowledge as the teacher is the source
of the information. Differentiation in the knowledge and culture indeed challenge

teachers and students to learn the language skills.
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The implementation of one discussion in one unit as stated in the teaching
framework in the textbook needs to be completed in one meeting. However, the
realization in the classroom shows the opposite as the teacher explained below:

One learning that must be completed in one meeting cannot be realized since
students’ ability is mostly low in accepting the knowledge. So, I selected
which content to be taught due to the limited time. (Teacher 1)

Students of Islamic high school need more time to finish the chapter. Teachers
selected the material in the textbook to be presented as they know the students’
capacity in understanding the knowledge. This strategy is as the effort to cover up
all the material. As researcher reviewed the textbook that there is such a repetition

in some chapters in the textbook. Grammatical pattern is one of material with

repetition in another chapter as the deepen process of teaching.

Assessment

Evaluation process in the curriculum implementation is the steps where
teachers do the assessment of students’ improvement in language skills according
to the term of learning time. The assessment includes the assessment in the end of
the class as the formative test and semester assessment as the summative evaluation.
Students’ understanding be assessed by teacher by seeing how active they are in the
classroom. Teacher facilitates students to be engaged in the learning process and

assume that students’ responses show their comprehension to the knowledge.

I evaluate students according to their activeness as they speak in British
accent, for example, as for describing or speaking, they use British accent,
because that is the demand of the curriculum. (Teacher 1)
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The summative evaluation by the end of the semester divided into two:
practice test and written test. Teachers’ self-made assessment as they reviewed the
material that have been delivered to the students to assess how far students
comprehend the material. Teachers of English in Islamic high school stated as
follow:

I assess the students in my own way because it is in regard to the material that
have been taught. (Teacher 1)

The statement above showed that the teachers do not follow the evaluation

procedure in the textbook as they assumed that they know the aspects to be assessed

according to the learning process.

4.1.2. The facilitating factors in its implementation
Successful curriculum implementation is supported by many aspects. Here,
researcher found the facilitating factors of Cambridge curriculum-based textbook
implementation from the interview session with English teachers at Islamic high
school in Jambi Province.
1. Additional school activity
School holds additional activity as the supportive program for Cambridge
curriculum. As for the example, in the recent time, school held Super English camp

where students need to speak in English all day long for two days.
for example: there was English and Arabic camp in the latest activity a couple
of times ago. In this activity, they spoke in English completely for two days

and one night, and they were obligated to speak in English according to
Cambridge. (Teacher 2)
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The additional school activity as the respondent answered show that school
organized one program in the end of the semester to facilitate the Cambridge

curriculum-based textbook implementation for English learning.

2. Morning activity

Morning activity program as stated in annual Cambridge curriculum
planning document, school facilitates morning activity like memorizing vocabulary
before starting the class (Islamic High School, 2020). All students gather in group
(group of each class) then lead by their teachers or friends in shift to pronounce and

memorize the daily vocabulary determined by the English teachers.

If it is for morning activity, as this activity where we give students the
vocabulary, conversation, authomatically, it is the supporting factor.
(Teacher 1)

School have organized the intra-curricular activity which support the
learning of English with Cambridge curriculum-based textbook. This activity
enables teachers to deliver material in the textbook aside from the classroom

situation.

3. Create English environment

Researcher found that all teachers in this Islamic high school wear pin on
their uniform. The interviewee of this study said that the institution distributes pin
for teachers as the sign for them to speak in Arabic or English based on the type of

pin they get.
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This pin is for teachers, specially. Because the director of this foundation
thinks that if the teachers speak in English, so students will try to speak in
English. (Teacher 1)

English pin used by all teachers to speak in English to each other. This method
is expected to support the successful Cambridge curriculum-based textbook

implementation.

4.1.3. The inhibiting factors in its implementation

The implementation of the Cambridge curriculum in teaching English for
grade ten students in Islamic high school in Jambi Province meets several struggles
that inhibit the program. Researcher concludes the inhibiting factors from teachers’
responses in the interview as follow:
1. Non-existence of native speaker

Human native speaker is needed for reference as the textbook contains of
British pronunciation of the vocabulary. Teachers believed that this factor is
important since they have to learn how to spell the words first before teaching the
students.

students need to listen to native speaker, so they understand how is the real
accent, while all teachers in this school are Indonesian and they tend to speak
with American accent. So, speaking in English with American is being
delivered and they are a bit difficult to get used to this. (Teacher 1)

The interviewee explained that most teachers in the Islamic high school speak
in English with American accent that is not in accordance to the textbook material
which emphasizes to the accent of British. This condition is not suitable to the

demand of the textbook material.
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2. Overloaded assignment

World class institution as the school vision for 2025 and Islamic
characterization of this school made them to implement two international
curriculums: Azhari curriculum and Cambridge curriculum. Azhari curriculum as
the second mostly used in several learning subjects influence students’ focus as it
gives massive learning loads. In the other hand, Cambridge curriculum solely for
English subject has limited room as implemented twice a week for each class. In
total, this school have three different curriculums: national curriculum (K-13 for
grade 11 and 12, and Merdeka curriculum for grade 10), Azhari curriculum, and

Cambridge curriculum.

Because many of demands are being asked to the students, they are having
their focus to be divided, that they must focus to Cambridge or Azhari, but
they also focus on everything, started from school activity, event, limited time
in learning. (Teacher 1)

Teacher said that students’ focus is affected by school activity outside of the
classroom. The school activity takes away the intensive learning times. These
school activities involve teachers and students in participation reduces learning time

at class.

3. Unsupportive to the program
Program with unorganized in the implementation affects the successful
planning. There is no reward and punishment for teacher and students who speak

or do not speak in English. Other teachers will speak in English to one another if
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there is the students’ existence in the certain environment. They will not speak in
English if there is no student around.
If there are some students, in certain time and location, speak in English, there
are people who are being ignorant to the program and do not want to speak in
English, including teachers themselves. (Teacher 2)
Then, the teacher added that not all teachers speak in English, eventhough
they wear the English pin.
Maybe if the students are not around, there some teachers speak to me in
English, and some do not. (Teacher 1)
Both respondents expressed that other teachers whose teaching subjects are

not English were not being supportive to the implementation of Cambridge

curriculum-based textbook.

4. Limited learning facility

School actually facilitates the media of learning such as audio speaker and
visual projector to support the learning. However, these instruments are not
available for all classes. As the impact, teachers need to carry them around and re-
prepare for each class. This step takes more time in preparation and reduce the

intensive learning hour.

Actually, facility did support. The facility is available, be provided, any
facility to teach. But, it is about the time, again. The time is limited. Let’s say
two hours of learning time they learn Cambridge, it is not presenting the
material yet, only for preparing the stuff or equipment for that material, it takes
much time. (Teacher 1)
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The learning facility that is supposed to support the presentation of the

material in the teaching process cannot be fulfilled completely by the school.

4.2 Discussion

In the result of the findings, this research gives several discussions as
researcher review below:
4.2.1 The implementation of teaching of English using Cambridge curriculum-

based textbook
1. Teachers created a teaching module

Teachers of English did not follow the teaching and learning procedure
according to the Cambridge teachers’ book. Teachers made the lesson plan in form
of teaching module that is in accordance with national curriculum. As stated in
Cambridge International Website (2017), schools do not have any responsibility in
designing the curriculum and the teaching document because the Cambridge
Curriculum affairs have provided the teaching document included the lesson plan.

The result of this study is in line with previous study by Qomariyah and
Khasanah (2023), which in the planning stage of the implementation, English
teachers conducted meetings to make the preparation of learning for one academic
year that includes the process of creating the lesson plan. The study by Fajaria
(2022) also showed that school made lesson plan that is in accordance with national
curriculum, in this case, K-13.

In this case, teachers of English at Islamic high school in Jambi have created

a teaching module that is in line with Merdeka curriculum. Teachers put the learning
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outcome from national curriculum in the teaching module form, then find the
reading material from Cambridge textbook that can meet the language

competencies needed for the learning (see appendix: teaching module).

2. Teaching methods and learning activities

Teachers did one of four alternatives suggestion from Grant (1987), that is the
teachers omitted the lesson where she was developing a kind of “pick and choose’
approach to what’s in front of them. Teacher of Islamic high school selected which
unit from the textbook that need to be taught due to the limited learning time.

In the other hand, Richards (2015) explained that in the textbook adaptation,
there some activities teachers can choose. One of the activities is modifying tasks
where exercises and activities may need to be changed to give them an additional
focus. For example a listening activity that focuses only on listening for information
is adapted so that students listen a second or third time for a different purpose. Or
an activity may be extended to provide opportunities for more personalized
practice. English teacher of Islamic high school in Jambi modified the learning
activity because students might be difficult to follow if the learning was only
according to the textbook.

A research by Afriana (2017) found that in the implementation stage, teacher
of English uses several methods in teaching process. One of the methods is audio-
lingual method. According to Richard and Rodgers (2002), they said that in audio-
lingual method, the language is taught by systematic attention to pronunciation and

by intensive oral drilling of its basic sentence patterns. Teachers of English at

61



Islamic high school in Jambi presented the audio of material from Cambridge
textbook in order to teach the students about the pronunciation. Teachers emphasize
to the students’ pronunciation as they always get input of the language in audio tape.

In addition, teachers’ responses showed that they have applied learning
activities which are explained in Cambridge International Website (2017). These
activities are whole-class instruction and individual learning activities. All students
in the classroom were presented the material in one time and were instructed to
follow the learning steps together. Then, they were asked to practice individually
to test their ability. The teaching module (see appendix) created by teacher
presented that the teacher also implemented a group discussion activity in the

teaching and learning process.

3. Teachers’ self-made assessment
Previous studies that related to this research show that schools implement
the progressive and achievement test provided by Cambridge curriculum developer.
Cambridge international curriculum program for intermediate level (senior high
school) provide kinds of achievement test. Cambridge assessment for intermediate
and upper intermediate level (Bl & B2), the achievement tests that are being
provided by Cambridge curriculum are Cambridge IGCSE and Cambridge O
Levels.
However, teachers of English at Islamic high school in Jambi created the
assessment for achievement test as they designed the written test for the first

semester evaluation. (see appendix: first semester written test). Moreover, this
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Islamic school organized an activity “super camp” as the practice test to assess

students’ speaking skills.

4.2.2 Facilitating factors

According to their book, Ornstein & Hunskin (2018), it is stated that
successful curriculum implementation results from careful planning, which focuses
on three factors: people, programs, and processes. Educators must get people to
change some of their habits and views, focusing on the new program provides
people with new ways to meet the objectives of the school’s programs, and,
organizational processes are also important.

The implementation of teaching of English using Cambridge curriculum-
based textbook at Islamic high school in Jambi has several supporting factors that
included in the factors of school’ program. The program that supports are:
additional school activity (outside learning time), morning activities (intra-
curricular), and, create English school environment with English pin. Another
program is a three months program as the introduction phase for grade 10 students

who just enter the school.

4.2.3 Inhibiting factors
Ornstein & Hunskin (2018) add that many school districts failed to implement
their programs because they ignored the people factor and spent time and money

modifying only the program or process. School needs to concern more about people
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factor to get the successful implementation of the program. English teachers are not
only the focus, since other teachers also need to cooperate to run the program.
David et.al (2010) also explain that without adequate financial support, new
curricula fail. When federal funds were flowing, many school districts adopted
innovations but failed to allocate funding to these innovations in their regular school
budgets.
The teachers responded that this school need native speaker to be invited
and also need to enrich the school facility to be there in every class. Financial
support as the school needed to complete the learning requirements in order to

improve the implementation process.

4.3.Triangulation

Oslen (2004) defined triangulation in social science as the mixing of data or
methods so that diverse viewpoints or standpoints cast light upon a topic. The
mixing of data types, known as data triangulation, is often thought to help in
validating the claims that might arise from an initial pilot study. The mixing of
methodologies, for example: mixing the use of survey data with interviews, is a
more profound form of triangulation. Triangulation is a method used to increase the
credibility and validity of research findings.

Joppe (2000) in Noble and Heale (2019) added that triangulation, by
combining theories, methods or observers in a research study, can help ensure that
fundamental biases arising from the use of a single method or a single observer are

overcome. Triangulation is also an effort to help explore and explain complex
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human behavior using a variety of methods to offer a more balanced explanation to
readers.

In this study, researcher used two kinds of triangulation: triangulation by the
technique of collecting the data and triangulation by sources of respondents.
Researcher collected the data through interview and review the related document.
In addition, researcher interviewed two English teachers of Islamic high school in
Jambi Province. The triangulation process for both data collection technique and

sources are described into themes.

Table 4.2 Triangulation by technique of data collection

Research Data collection technique

questions Interview Teaching module review
Teachers use material from | Teachers use material from
The teaching of | the textbook and modify the | the textbook and create

English using teaching and learning learning activity by
Cambridge activity by themselves themselves
curriculum-based
textbook Whole-class instruction and | Group discussion

individual activity

Teachers created assessment | Teachers created assessment

Table 4.2 showed that the responses from teachers in the interview session
are coherence with the result of researcher’s review to the related document.
Teachers of Islamic high school in Jambi used Cambridge curriculum-based
textbook in English teaching as a source of material, then created and modified the
learning activities by themselves. The teachers utilized several learning activities
such as: whole-class instruction, individual activity, and group discussion. The

teachers’ action also can be seen from both data collection technique that they
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created themselves the assessment technique to evaluate their students’ progress

and achievement.

Table 4.3 Triangulation by sources of respondents

Research Sources
questions Interviewee 1 Interviewee 2
Super camp Super camp
Facilitating factors | English pin English pin
Morning activity Iddadut ta’lim

Iddadut ta’lim

Non-existence of native Students’ proficiency skills
Inhibiting factors | speaker in the early of the
academic year.

Other teachers do not speak | Most of teachers view that

in English at school even speaking in English is

though they were English unimportant and do not

pin want to speak in English at
school

Limited learning facility

Table 4.3 presented the facilitating and inhibiting factors from both teachers
to the use of Cambridge curriculum-based textbook in English teaching. Both
respondents expresses that the facilitating factors are the school’s program. In the
other hand, they described different points for the inhibiting factors. The first
interviewee stated several factors that inhibit the implementation of the program
are: non-existence of native speaker and the limited learning facility. The second
interviewee argued that the inhibiting factors to the program is Students’
proficiency skills in the early of the academic year. However, they have similar
arguments that non-English teachers in this Islamic high school were not able to be

cooperative to the program since they did not want to speak in English at school.
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CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presented the conclusion and the suggestion of the study. The
conclusion contains the results of the study according to the research questions. The
results explain the teaching of English using Cambridge curriculum-based textbook
at an Islamic high school in Jambi, the supporting factors, and, the inhibiting factors
to the implementation. The suggestion of the study is the researcher reccommendation
which is in line with the result of the study for the improvement of the implementation

of Cambridge curriculum-based textbook for English class.

5.1 Conclusion

The teaching of English using Cambridge curriculum-based textbook in
Islamic high school in Jambi did not follow the procedure in the textbook since
teachers created teaching module which is in accordance with Merdeka curriculum
and modified the learning activity. Teacher’s strategy in teaching English is audio-
lingual method. Teacher self-made assessment is designed for formative assessment
and summative assessment.

The supporting factors for Cambridge curriculum in this Islamic high school
are: additional school activity, morning program, and the English environment by
English pin used by teachers. Meanwhile, the inhibiting factors are: non-existence
of native speaker, unsupportive of the teaching staffs, and the limited learning

facility.
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5.2 Suggestion
1. For the institution of SMA IT Diniyyah Al Azhar Jambi

I suggest that school to give training and teaching experiences for the teacher
to adapt the standard of Cambridge teacher. School has big mission in order to
improve the quality of Cambridge curriculum implementation as the professional
staffs, well-organized program, learning facility and other factors in consideration

to the improvement.

2. For English teachers

I suggest that English teachers need to do self-evaluation as often as possible
to assess their self-teaching. Standard of Cambridge Teachers and Teachers’
attribute are the preferences in implementing the English class in order to achieve

the educational goals of the institution.

3. For researchers

I suggest that the next researchers who want to conduct the same discussion,
to add the methods of collecting data such as interviewing the school committee
(English coordinator), observing the teaching process at class, and, following the

school activity that can support the implementation of Cambridge curriculum.
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1)

2)

3)
4)

S)

6)

7)
8)
9)

INTERVIEW

Please tell me about yourself (Name, Age, Education Qualifications, Teaching

Experience, etc)

Please tell me everything you know about the Cambridge curriculum

- How is it different from our national curriculum? (such as KTSP, K-13, Kurikulum
Merdeka (the contents (the skills to teach), method of teaching, assessment, etc

- What are the specific characteristics of the Cambridge curriculum?

Can you tell what is the objective of teaching and learning English at SMA IT Al-Azhar?

Why does the school decide to use Cambridge curriculum for English teaching and

learning?

How do you apply the cambridge curriculum in teaching English to your students?

- Did you follow the procedures of teaching as suggested in the teacher’s book or did
you follow your instinct/own way?

- Why is that?

- Did you have any training about using Cambridge curriculum?

How do you assess your students? Did you follow the procedures in the book or did you

assess the students’ English ability in your own way? Why?

Can you complete teaching all the materials in the cambridge curriculum in time?

Has the objective of English teaching been achieved?

What are the supporting factors in using the cambridge curriculum in teaching Engliah?

Why?

10) What are the inhibiting factors in using the cambridge curriculum in teaching Engliah?

Why?



INTERVIEW TRANSCRIPTION

Researcher makes codes for the conversations as the researcher is signed with
“R” and the interviewee as “T1” and “T2” (there are two teachers).

Table 1 Interview transcription between researcher and teacher 1 (in Bahasa
Indonesia)

R | Assalamualaikum warrahmatullahi wabarakatuh

T1 | Waalaikum salam warrahmatullahi wabarakatuh

R | Kita mulai ya bu wawancaranya. Tolong ibu ceritakan nama ibu, usia,
kualifikasi pendidikan dan pengalaman mengajar!
T1 | Nama saya RY, usia saya 22 tahun. Kualifikasi pendidikan, S1 Pendidikan
Bahasa Inggris, Tadris Bahasa Inggris, Universitas SMA IT Negeri Sultan
Thaha Saifudin Jambi. Pengalaman mengajar, pernah mengajar di, bukan
mengajar, tepatnya hanya mengabdi di Pesantren Modern Al Hidayah
Kota Jambi Pal 10, kemudian pernah mengajar di Mts Nur Saadah Kota
Jambi, jadi guru Bahasa Inggris juga, dan menetap di, ngajar Bahasa
Inggris di SMA IT di Jambi
R | Oke, jadi ibu lulusan?
T1 | Lulusan S1 Pendidikan Bahasa Inggris, UIN Jambi
R | Tahun?
T1 | 2023
R | Oke. Sudah berapa lama ibu di sini?
T1 | Kurang lebih tiga bulanan ya
R | Oke, kita lanjut bu ya. Ibu, tolong dijelaskan dong kurikulum Cambridge
itu gimana sih?
T1 | Oke, setahu saya itu, kurikulum Cambridge itu, kurikulum dari luar ya,
dari luar yang diadaptasi ke dalam negeri. Berarti otomatis apa yang
dijelaskan dan dalam materipun itu membudayakan budaya yang
diadaptasi dari luar negeri yang dibawa ke Indonesia. Kurikulum
Cambridge pun kurikulum yang berbeda dengan KTSP, K-13, maupun
kurikulum Merdeka yang saat ini diterapkan di Indonesia.
R | Apa sih bu bedanya dengan kurikulum KTSP, K-13, atau kurikulum
Merdeka? Kita mulai dari skill-skill nya bu, dari isi materinya. Apa sih
bedanya dengan KTSP, K-13, apalagi sekarang ada kurikulum Merdeka??
T1 | Kalau dilihat dari kurikulum KTSP, K-13, dan sekarang kurikulum
Merdeka, untuk segi ...
R | Isi dulu bu
T1 | Isi ya, isi materi. Oke. Dari materi itu, dari kurikulum Cambridge ini
mungkin lebih tinggi beberapa tingkat dari kurikulum-kurikulum di
Indonesia seperti KTSP, K-13, atau Merdeka. Contoh materi, dari
Indonesia itu, kurikulum yang ada di Indonesia sampai saat ini ada
beberapa Grammar yang dipelajari masih di dasar. Sedangkan kurikulum
Cambridge ini, dia di jenjang yang lebih tinggi lagi, gitu.
R | Oke, itu lebih ke materi yang mengandung dari Grammar ya bu, skill yang
lain misalnya bu, speaking?




T1 | Khususnya speaking ya, speaking atau listening itu, Cambridge lebih ke
British ya, sedangkan di Indonesia itu dia lebih menekankan ke American.
Terus untuk, ya apa namanya, ya speaking atau listening, biasanya itu
lebih ke lebih mengambil dari native yang benar-benar mereka British
accent, berbeda dengan aksen Amerika yang dipakai di Indonesia saat ini.

R | Jadi di buku ini, materinya lebih ke British ya, baik itu spoken ataupun
written language nya, gitu?

T1 | Iya benar

R | Oke, kalau Merdeka bu, kurikulum Merdeka di sekolah ini untuk kelas
berapa bu?

T1 | Kurikulum Merdeka itu baru masuk di kelas 10 ya, kelas 11 dan 12 itu
masih memakai kurikulum K-13.

R | Jadi ibu mengajarkan kurikulum Merdekanya untuk kelas?

T1 | Hanya satu kelas untuk kelas 10

R | Kelas 11 dan 12 belum ya?

T1 | Mereka melanjutkan K-13

R | Kalau metode bu, ada bedanya nggak? Untuk kurikulum Cambridge,
Merdeka dan K-13?

T1 | Kalau metode, kayaknya nggak, itu sama aja, karena metode itu
tergantung ke guru itu sendiri ya. Guru itu sendiri yang mengambil
metode apa yang kira-kira dimengerti anak, spesifiknya, kayaknya nggak
ada perbedaan untuk metode pengajaran.

R | Oke, yang penting bagaimana guru menentukan metode mana gitu yang
cocok, gitu ya?

T1 | Iya

R | Kalau untuk yang penilaian nya, evaluasi, misalnya in the end of the class,
gimana penilaiannya?

T1 | Gimana maksudnya?

R | Penialain, ujian, atau membuat tes gitu, apa sih bedanya?

T1 | Bedanya, mungkin kayak, oh iya, mungkin sama kayak kurikulum
nasional, mereka tu lebih banyak mereka yang aktif untuk penilaian.
Kalau saya pribaadi, saya lebih menekankan ke keaktifan mereka
berbicara di British tadi, karena mereka lebih menekankan itu loh, ntah
mereka itu berbicara, itu menggunakan benar-benar British, kosakata
yang digunakan pun British

R | Jadi ibu mampu ya menggunakan British accent in teaching?

T1 | Mungkin, kalau mampu tu, kalau saya pribadi bisa. Tapi kalau ke anak,
itu lebih mereka beradaptasi ya, mungkin agak dicampur-campur, ada
beberapa yang memakai British, ada beberapa yang masih pakai
American accent, lebih ke ubah sedikit-sedikit ke arah British gitu. Dan
kalau kita mengajar lebih ke American, mereka nggak paham di buku
Cambridge ini, karena itu memang full British.

R | Oke, mulai dari kosakata, spelling?

T1 | Iya, bahkan cerita pun itu pakai British

R | Oke kita lanjut ya bu. Apa ni perbedaan dari segi karakteristik antara

Cambridge dengan kurikulum nasional? Apa perbedaan signifikannya?




T1

Yang perbedaan signifikan yang saya lihat itu, ya dari segi bahasa tadi,
mulai dari pemakaian British dengan American ya, nasional lebih ke
American sedangkan orang luar itu lebih ke British, itu sih yang agak
menonjol perbedaan dari kurikulum Cambridge dengan kurikulum
nasional ini, entah itu K-13 atau Merdeka. Tapi karakteristik, ada
beberapa karakteristik yang berbeda, contoh, kalau orang luar negeri,
otomatis, karena buku ini dari luar ya, otomastis materi-materi
didalamnya pun diadaptasi dari budaya luar. Kita Indonesia sendiri, tidak
mempunya budaya itu, karena berbeda culture ya mereka itu. Dari mereka
beda, dari kita beda. Itu aja sih perbedaanya, yang seharusnya siswa itu
tahu budaya-budaya Indonesia, ini mereka dituntut untuk mengetahui
budaya luar di pelajaran mereka, sedangkan mereka tidak merasakan itu.

Oke, kalau bisa saya simpulkan yang pertama, buku ini atau buku yang
dipakai, atau metode secara keseluruhan dalam penggunaan kurikulun
Cambridge ini, keseluruhan metode, pertama mereka lebih menekankan
ke British accent, kemudian karakteristiknya adalah bahwa konten yang
ada di dalam buku ini berasal dari luar semua gitu ya

T1

Iya

Apalagi karakteristiknya, selain tadi penekanan British accent pada
spelling kosakata dan perbedaan budaya ya? Apalagi karakteristiknya?

T1

Mungkin penjelasan beberapa materi ya, misalnya kosakta apa, misalnya
kita lagi membahas apa, olahraga, olahraga yang di mereka itukan,
otomatis mereka, olahraga ini otomatis yang mereka temui, yang merak
coba, sedangkan anak-anak ini, dalam kurikulum Cambridge ini, mereka,
kosakata dalam materi mereka, itu tidak ada di Indonesia, agak lebih sulit
aja sih. Kalau mereka pakai K-13 atau pakai kurikulum Merdeka, lebih
nudah untuk mendeskripsikan materi tersebut, begitu

Oke, kalau menurut iu, apasih tujuan pembelajaran Bahasa Inggris di
sekolah ini?

T1

Tujuannya otomatis, memajukan ya, bukan memajukan, lebih apay a,
anak-anak lebih unggul dalam berbicara Bahasa asing, karena kalau
mereka dibiasakan dari pengetahuan luar, itu yang di dalam otomatis akan
lebih mudah mereka pahami, kalau yang sulit dulu dipelajari. Kalau
mereka tahu yang di Indonesia saja, itu mereka nggak tahu luar itu
gimana, sedangkan konteks itu mengambil dari luar, jadi bukan budaya
Indonesia ya, jadi mereka, sebelum mereka pakai Cambridge ini, mereka
mencoba hal tersebut. Sebelum mereka mencoba hal tersebut, mereka
sudah paham, oh begini loh, mungkin suatu saat mereka ada keinginan
untuk ke luar, bisa jadi mereka sudah paham beberapa budaya-budaya
atau hal-hal yang dikatakan, yang diucapkan Bahasa Inggris orang luar
negeri gitu.

Jadi tujuan bukan hanya menekankan pada skill, juga menekankan pada
informasi gitu ya?

T1

lya, untuk menginformasikan

Oke kalau menurut ibu, kenapa sekolah ini memilih kurikulum
Cambridge? Kenapa sekolah memutuskan memakai kurikulum
Cambridge daripada kurikulum nasional?

T1

Kenapa sekolah pakai Cambridge, gitu ya?




Iya, khusus dalam pembelajaran Bahasa Inggris, kenapa nggak pakai
kurikulum nasional aja?

T1

Karena sekolah ini, khusunya ingin menciptakan anak-anak yang unggul,
unggul berbahasa Inggris, ya ibaratnya itu mereka bisa satu tingkat, atau
bahkan bertingkat-tingkat lebih unggul dalam menggunakan Bahasa
Inggris ketimbang hanya anak-anak yang menggunakan kurikulum-
kurikulum yang ada di Indonesia.

Sudah tercapai belum tujuan itu bu? Untuk menjadi unggul

Kalau masalah tercapai atau tidaknya itu, belum sepenuhnya tercapai

Kalau ibu menyebutkan unggul, ada nggak kualifikasi penerimaan siswa,
apa semua boleh masuk sekolah sini gitu?

Untuk kualifikasi tertentu untuk anak-anak yang masuk ke sini,
sedangkan mereka itu dituntut untuk unggul dalam berbahasa Inggris
dalam kurikulum Cambridge ini, mungkin mereka nggak terlalu
ditekankan ya. Ada beberapa hal yang diteskan ke mereka, namun
memang Ketika mereka masuk sini itu, anggap saja mereka itu dari nol.
Nanti di sini, selama ada, ada namanya program iddat itu, mereka
menghafal kosakata-kosakata Cambridge ini, memang program dari
Cambridge, itu dalam tiga bulan artinya mereka yang belum mengerti
sama sekali tentang Cambridge, belajar penuh dalam waktu tiga bulan
tersebut.

Jadi, seperti ada fase pengenalan gitu ya?

T1

Iya fase pengenalan, agar tidak terlalu terkejut gitu untuk menemui
kurikulum ini

Jadi menurut ibu, cocok nggak kurikulum Cambridge diterapkan di
sekolah ini?

T1

Kalau cocok tidaknya, belum terlalu cocok karena kalau untuk
menyamaratakan Cambridge sama pelajaran-pelajaran sini, kan banyak
ya pelajaran-pelajaran, dan itu sepertinya itu mereka, fokusnya itu
terbagi-bagi untuk mendapatkan kurikulum yang sangat, menurut saya,
sangat berat ya dibanding anak-anak sekolah lainnya, jadi kemungkinan,
menurut saya, kurang cocok untuk di sini, kecuali kalau memang mereka
itu, ada sekolah ternama di Jambi, yang memakai kurikulum yang sama,
namun pelajaran mereka pun bia dibilang tidak sebanyak pelajaran-
pelajaran di sini gitu, jadi fokusnya terbagi gitu.

Jadi untuk mencapai tujuannya sulit karena terbagi-bagi ya. Bahkan di
sini ada lebih dari satu kurikulum nasional

T1

Iya, ada kurikulum azhari juga

Oke, kita lanjut ya. Bagaimana sih ibu mengimplementasikan kurikulum
Cambridge ini di kelas gitu? Prosesnya gimana dikelas?

T1

Biasanya itu, kita per skill ya, Dalam listening, saya kasih mereka audio
dari native. Karena mereka akan dengan mudah memahami pengucapan
sebenarnya. Mereka belajar bagaimana cara mengucapkan kata yang
benar.

Kemudian untuk reading, setelah mereka mendengarkan audionya,
barulah mereka menerapkan pengucapannya dalam kegiatan membaca.
Kemudian untuk speaking, saya perintahkan mereka untuk berbicara
terlebih dahulu tanpa memikirkan grammar nya. Mereka diminta untuk




berbicara bahasa tersebut sebagai latihan. Di sini, mereka berbicara
semaksimal mungkin terlebih dahulu, seperti yang mereka ketahui dalam
konsep Cambridge.

Dalam writing, saya mengikuti buku.

Karena dalam buku ini, penulisannya dipisahkan dan dikelola dengan
baik di buku teks, jadi saya mengikuti buku teks tersebut dalam
mengaplikasikannya.

R | Jadi ibu mengikuti prosedur di buku ya?

T1 | lya, tapi kadang saya melakukan apa yang cocok untuk siswa

R | Kenapa gitu bu?

T1 | Karena kalau saya hanya mengikuti buku pelajaran saja, mereka akan
bingung. Tidak semua siswanya berasal dari SMP IT. Siswa yang berasal
dari sekolah lain yang belum bertemu kurikulum Cambridge sebelumnya,
hal ini sedikit lebih sulit untuk diterima. Karena saya mempertimbangkan
bagaimana siswa akan menerimanya dengan baik atau tidak. Tidak semua
langkah cocok untuk mereka.

Misalnya listening skill, sesuai buku, mereka mendengarkan audio
kemudian mengerjakan tes.

Namun sulit bagi mereka untuk melakukannya, jadi saya putar ulang
audionya dua atau tiga kali. Mereka benar-benar membutuhkan waktu
untuk memproses bahasa, jadi saya minta mereka mencatat beberapa
informasi, lalu mereka melakukan tes.

R | Jadi ibu periksa dulu pemahaman siswa melalui materi, baru siswa
mengerjakan tesnya ya?

T1 | lya

R | Ibu ada ikut pelatihan Cambridge?

T1 | Soalnya aku baru disini nih, selama tiga bulan ya, pernah sekali. setahu
saya pelatihannya dilakukan tiga bulan sekali.

R | Dimana, kapan, dam siapa instruktur dalam pelatihan Cambridge?

T1 | Satu bulan yang lalu, di sekolah ini, di SMA IT. Dalam pelatihan ini,
seluruh guru bahasa Inggris dari lembaga ini berkumpul dan melakukan
sharing tentang metode pengajaran atau bagaimana penerapan kurikulum
Cambridge di kelas. Pelatihan kali ini dipimpin oleh guru senior yang
dipercaya dan berkompeten di sekolah ini.

R | Siapa yang jadi pelatihnya?

T1 | Koordinator dari Cambridge curriculum dari sekolah ini.

R | Bagaimana ibu menguji siswa?

T1 | Saya menguji dengan cara saya sendiri

R | Kenapa?

T1 | Karena jika saya mengikuti penilaian di buku teks, tidak sesuai dengan

apa yang saya ajarkan kepada mereka. Saya mengajar dengan
mencampurkan metode, kadang mengikuti buku pelajaran, kadang tidak.
Oh, ini cocok untuk siswa, oh, ini tidak. Jadi untuk penilaiannya saya
sendiri yang membuat tes tersebut karena berkaitan dengan materi yang
telah diajarkan. Dan karena saya tahu kemajuan kompetensi mereka.
Karena di dalam buku itu ada beberapa bagian yang perlu dipelajari,
namun nyatanya kami tidak mempelajari bagian itu.




R | Buku ini ada beberapa unit. untuk berapa lama kamu meggunakan buku
ini.

T1 | Buku ini untuk 1 tahun.

R | Menurut anda, selesai nggak untuk setahun?

T1 | Tidak

R | Kenapa?

T1 | Karena belajar di Cambridge agak sulit. Learning time tidak mendukung
hal ini. Satu pembelajaran yang harus diselesaikan dalam satu pertemuan
tidak bisa terwujud ya karena sulit, kemampuan siswa sebagian besar
rendah dalam menerima ilmu, sehingga satu pembelajaran mungkin
selesai dalam dua pertemuan.

R | Jadi gimana mengcovernya? Kan kita tahu bahwa waktu belajar tidak
akan cukup.

T1 | Saya ambil poin utamanya, misalnya, Jadi, saya memilih materi mana
yang akan diajarkan karena keterbatasan waktu. Misalnya, Oh iya, di
chapter ini materinya terlalu sulit. Bab ini akan memakan banyak waktu,
jadi saya ambil poin utamanya, bukan mengajarkan semua pembelajaran
di bab itu.

R | Pernah nggak ketemu materi yang sama dari satu chapter ke chapter
lainnya, misalnya?

T1 | lya pernah, jadi itu bisa mempersingkat pelajaran dan waktu.

R | Tolong sebutkan tujuan pembelajaran Bahasa Inggris>

T1 | Mendukung seperti apa?

R | Mendukung seperti cukupnya dana atau staf pengajaran, atau aktivitas
lainnya, jadi siswa memiliki kesempatan atau menambah masukan
Bahasa Inggris untuk bagi mereka untuk belajar dan menggunakan
Cambridge curriculum. contoh: oh jika ini ada, kurikulum bisa
diimplementasikan di sekolah.

T1 | Beberapa faktor yang seharusnya ada namun tidak ada, misalnya: siswa

perlu mendengarkan penutur asli agar paham bagaimana aksen
sebenarnya, sedangkan semua guru di sekolah ini adalah orang Indonesia
dan cenderung berbicara dengan aksen Amerika. Jadi, berbicara dalam
bahasa Inggris dengan orang Amerika disampaikan dan mereka agak sulit
untuk membiasakannya. Lalu ada beberapa agenda yang mendukung
pelaksanaan hal tersebut, misalnya saja pada kegiatan terbaru beberapa
waktu yang lalu terdapat camp Bahasa Inggris dan Bahasa Arab. Dalam
kegiatan ini mereka berbicara menggunakan bahasa Inggris secara
lengkap selama dua hari dan diwajibkan berbicara dalam bahasa Inggris
sesuai Cambridge. Hal ini mungkin tidak akan tercapai, tapi Insya Allah
yang mendukung mereka setidaknya mereka mengimplementasikan apa
yang mereka pahami tentang Bahasa Inggris dalam konsep Cambridge,
begitulah loh. Lalu kalau dana, menurut saya seharusnya digunakan untuk
mengundang native speaker. Dan kemudian, untuk imbalan dan hukuman.
Hukuman menurut saya penting karena jika diberi hukuman, mereka akan
takut dan mencoba berbicara bahasa tersebut, begitu pula di kubu Inggris,
mereka mendapat hukuman, sehingga mereka akan mencoba berbicara




dalam bahasa Inggris. Itu memang mendukung. Namun kenyataannya, hal
tersebut tidak terlaksana pada agenda lainnya.

Kemudian, apa aktivitas lain yang mendukung?

Mungkin, karena saya baru beberapa bulan, aktivitas itu yang ada

Terus, pin yang ibu pakai itu?

Oh, ini. Pin ini Khusus untuk guru. Karena direktur yayasan ini
berpendapat jika guru berbicara dalam bahasa Inggris, maka siswa akan
berusaha berbicara dalam bahasa Inggris. Tapi mungkin tidak terealisasi
apa adanya karena yang saya ceritakan tentang punishment, karena kalau
yang berbicara bahasa Inggris hanya gurunya sedangkan siswanya tidak
mengerti dan tidak mencoba berbicara bahasa Inggris, yaa sama saja.
kebohongan. Kalau pin ini dipakai guru dan mereka, pinnya ada dua
macam yaa, ada pin inggris dan ada pin arab. Jadi guru bahasa arab pakai
pin arab, guru bahasa inggris pakai pin bahasa inggris. Eeeh sepertinya
tidak terlalu diterapkan karena siswa tidak diwajibkan berbicara bahasa
Inggris, seperti itu hanya guru. Jadi hanya guru yang menggunakan
bahasa Inggris bukan untuk siswanya.

Jadi ada gutu yang mengikuti aturan itu dan ada yang tidak?

T1

lya

Oke, terakhir, apa faktor yang menghalangi dalam implementasinya?

T1

Banyak faktor yang menghambatnya. Karena banyak tuntutan yang
diajukan kepada para siswa, fokusnya terbagi, yaitu harus fokus ke
Cambridge atau Azhari, tapi mereka juga fokus dalam segala hal, mulai
dari kegiatan sekolah, acara, terbatasnya waktu belajar: entah itu adalah
guru-guru yang bertugas di luar sekolah untuk acara ini atau itu, otomatis
tidak belajar. Kalau belajar sendiri yaaa, anak SMA belajar sendiri susah.
Lalu faktor penghambat lainnya seperti: ada kalanya siswa bebas
berbicara sesuka hatinya tanpa kendali guru. Lalu ya, uang untuk
mengundang penutur asli, tidak ada uang untuk itu.

Gimana dengan fasilitas? Seperti yang kita tahu dalam implementasi
Cambridge butuh proyektor, audio speaker, dalam aplikasinya
membutuhkan peralatan. Bagaimana dengan fasilitas?

T1

Sebenarnya fasilitas mendukung. Fasilitas tersedia, disediakan, fasilitas
apa saja untuk mengajar. Tapi, lagi-lagi ini soal waktu. Waktunya
terbatas. Katakanlah dua jam waktu belajar mereka belajar Cambridge,
itu belum menyajikan materinya, hanya untuk menyiapkan bahan atau
perlengkapan materi itu saja, butuh banyak waktu.

Jadi fasilitasnya tidak tinggal di kelas?

Tidak, jadi kita perlu mempersiapkannya terlebih dahulu. Mencari
kabelnya, alat penyambungnya, jadi sedikit lebih repot, dan sangat
memakan waktu. Jadi saya tidak menggunakan aplikasi jenis ini.

Bagaimana dengan aktivitas pagi? Apakah membatasi pembelajaran?

Kalau untuk kegiatan pagi hari seperti kegiatan yang memberikan
kosakata, percakapan kepada siswa, otomatis itu faktor pendukungnya.
Namun aktivitas tersebut seperti kegiatan atau acara besar yang
melibatkan siswa dan guru, sehingga mengganggu waktu pembelajaran.

Oke, terima kasih atas waktunya

Sama-sama




Table 2 Interview transcription between researcher and teacher 1 (in English)
R | Assalamualaikum warrahmatullahi wabarakatuh
T1 | Waalaikum salam warrahmatullahi wabarakatuh
R | Let’s start this interview ya. Please tell me about yourself, name, age,
education background, and teaching experience.
T1 | My name is RY, I am 22 years old. My education background, S-1
Pendidikan Bahasa Inggris from UIN STS Jambi. teaching experience, I
have ever taught in, not teaching, to be certain, I was a pre-service teacher
in Pesantren Modern Al Hidayah Pal 10 Jambi. Then, as an English
teacher in Mts Nur Saadah Jambi city. And I have been being an English
teacher at SMA IT in Jambi.
R | Okay, so you graduated from?
T1 | Graduated from S-1 Pendidikan Bahasa Inggris, UIN STS Jambi.

R | when?

T1 | 2023
R | Okay, how long have you been here?

T1 | Three months

R | Okay, let’s continue, please explain about the Cambridge curriculum,
what is this about?

T1 | As I know, Cambridge curriculum is curriculum from outside of
Indonesia, that be adapted to Indonesia. Automatically, everything that
have been explained and in the learning material, that brings foreign
culture that is adapted from foreign to Indonesia. Cambridge curriculum
1s different with K-13, or Merdeka curriculum in Indonesia.

R | How is it different from our national curriculum? (such as KTSP, K-13,
Merdeka curriculum, from the content. What is the difference?

T1 | If we see from KTSP, K-13, and Merdeka curriculum, from the aspects
of...

R | Content

T1 | From content, material. From content, After I review all national
curriculum, KTSP, K-13 and Merdeka curriculum, from the content
aspect, it is different that material in Cambridge is several level above the
English material that presented in national curriculum. For example,
grammar knowledge that is upper than in the national one. In national
curriculum, there are some grammar that is actually still be learnt from
basic, while in Cambridge curriculum, they learn these grammar for the
higher level of difficulty.

R | Okay, that is from grammar, how about other skills like speaking?

T1 | Speaking, for speaking or listening, Cambridge tends to the British ya,
while in Indonesia, they learn English in American accent. The spelling
and pronunciation of words in this curriculum uses British accent which
is so much different with American accent in national curriculum.

R | So, according to the textbook, the spoken and written language are in
British pattern ya?

T1 | Yes, true.




For Merdeka curriculum, in this school, Merdeka curriculum, it is for
which grade?

T1

For grade ten, because grade 11 and 12 still continue curriculum K-13.

So you teach with Merdeka curriculum for grade?

Only one class for grade 10

Grade 11 and 12?

They continue the K-13

How about the teaching methods? What is the difference?

Sim=m |2 |=

Method, it seems that, it is similar, because teaching method depends on
the teachers themselves. Teachers decide methods of teaching that can be
understood by students, to be specific, there is no differentiation in
teaching methods.

Okay, to be important, teachers decide the suitable methods, right?

T1

Yes

How about the evaluation? What is the difference? As for the test for the
students?

T1

What do you mean?

Assessment, test, or making test, what is the difference?

T1

The difference, it is may be, oh yeah, it is the same with national
curriculum where they emphasize in students’ activeness. As for me, I
evaluate students according to their activeness as they speak in British
accent, for example, as for describing or speaking, they use British accent,
because that is the demand of the curriculum. So, even the vocabulary
used in the story or text is in British spelling.

So, you are able to use British accent in teaching?

T1

Maybe, if [ am able to, then yes, but for students, it is more like, they
adapt to, maybe can be mixed, some are able to use and some are not. Step
by step to the British accent. And if we teach use American, students will
not understand, in this book, it is full of British.

Okay, it is from vocabulary, the spelling

T1

Yes, even the stories are in British

Okay, let’s continue, what is the significant differences with Merdeka
curriculum? The characteristics of Cambridge curriculum?

T1

As in Cambridge curriculum which uses British, that is the significant
difference. Then several characteristics that are different, as the textbook
comes from foreign, the material is adapted from foreign. While we don’t
have that culture as we have different culture ya. When students are
supposed to know the culture in Indonesia if we use national curriculum.
But, here, the students are asked to know the culture from foreign in their
learning while they never experience it.

So, as I concluded that this curriculum emphasized in British accent,
contents from the textbook comes from outside of Indonesia. And what
else?

T1

Maybe the explanation of the material, reading text. for example, kinds of
sport. Some sports do not exist in Indonesia. So, I need to show them
some videos about the sports and explain more. As if they learn with




national curriculum, they will find kind of sport that exists in Indonesia
or what they know and they will easily describe about the knowledge.

Please tell me what is the objective of teaching and learning English at
SMAIT in Jambi?

T1

The objective, for certain, this school wants to make the students to be
more superior to speak English. If they get used to know information from
foreign rather than only learn the knowledge in Indonesia, they will more
understand about the world if they learn this. As we know the context for
national curriculum is only about Indonesia. If in the future they want to
go to other countries, so they already know about culture or things or
words that be spoken by foreign people.

So, it is not only for improving English skills, but also enrich their
information?

T1

Yes, I argue that the objectives is not only to improve students’ language
proficiency, but also to enrich students’ knowledge about information
from abroad and how foreign people speak.

Why does the school decide to use Cambridge curriculum for English
teaching and learning?

T1

Because this school wants to create students to be superior and excellent
in using English.

Like, they will one level or several level to be more supperior than other
students in other schools which use national curriculum.

To be superior in English like you said. Does school have special
qualification for students recruitment? Or all students can enter this
school?

T1

No, there is no such qualification. They are not being concerned to this.
There are some aspects as the test for them to enter this school, but not
English criteria. Let’s say that they enter this school by zero, but later on,
here, there is a program called I’ddat, they have to memorize the
vocabularies in Cambridge. This program is for Cambridge, three months
program from their first time in this school is expected to train them to be
familiar with Cambridge curriculum. So, as the students have not met or
known anything, they learn completely about Cambridge in this three
months program. They have to follow the program where focus on
understanding the new and key terms of vocabularies from the textbook
along with the examples of conversation and classroom instruction

So, it is like an introduction phase for the new students?

T1

Yaa, as they will not be too surprised as they meet the Cambridge
curriculum.

So, in your opinion, is Cambridge curriculum appropriate to be
implemented here?

T1

As for the appropriateness, it is not appropriate yet. If we treat this
Cambridge curriculum alike with other subjects, many learning subjects
ya, it is like that too hard for students to accept the learning, in my opinion.
They have many things to focus on, and to learn with Cambridge to be
succeed, it is hard ya. If we see from the implementations of several
curriculum in this school, they have many learning loads than students
from other schools. When the demand of the curriculum is really high ya.




So, it is not suitable yet for this school, except, as if it is like the other
school in Jambi which implement the same curriculum, their learning
subjects are as not much as in this school, like that.

R | So, the purposes of the learning is difficult to achieve as students have
their focus is divided? And this school has more than one international
curriculum?

T1 | Yes, there is also Azhari curriculum.

R | How do you apply the Cambridge curriculum in teaching English to your
students?

T1 | From skill to skill ya.

In listening skills, I present them the audio from native speaker. As they
will easily understand the real pronunciation. They learn how the right
way to pronounce the words.

Then, for reading, after they listen to the audio, then they apply the
pronunciation in the reading activity.

Then, for speaking, I instruct them to speak first without thinking about
the grammatical pattern. They are asked to speak the language as the
training. Here, they speak as they can as possible first, as what they know
in the Cambridge concept.

In writing, I follow how the textbook present.

Because this book, the writing is separated and well-managed in the
textbook, so I follow the textbook to the application.

R | So, you do follow the procedures of teaching as suggested in the teacher’s
book, don’t you?

T1 | Yes, I do, but sometime I did what is appropriate for students. It is not as
monotonous as the textbook.

R | Why is that?

T1 | Because if I only follow the textbook, they will get confused. Not all
students come from Islamic junior high school. Students come from other
school who did not meet Cambridge curriculum before, it is a bit more
difficult to accept. Because I concern to how students will accept it well
or not. Not all steps are appropriate for them.

For example, in listening skill according to the textbook, they listen to
some audio and then do the test.

But it is difficult for them to do so, the I replay the audio two or three
times. They absolutely need time to process the language, so I ask them
to take a note about some information, then they do the test.

R | So, you check the students’ comprehension through the material first, then
the students do the test ya?

T1 | Yes, right.

R | Did you have any training about using Cambridge curriculum?

T1 | Because I am new here, ya, as for three months, yes, I did, once. as [ know
the training have been done once in three months.

R | Where did the training, when did it happen, and who is the instructor or
the trainer?

T1 | One month ago, in this school, in SMA IT. in this training, all English

teachers from this institution gather and do the sharing about methods of
teaching or how to implement the Cambridge curriculum at class. The




training this time led by the senior teacher who is being trusted and
competent in this school.

R | Who is that person?

T1 | Miss Lia, the coordinator of Cambridge curriculum of this institution.

R | How do you assess your students? Did you follow the procedures in the
book or did you assess the students’ English ability in your own way?
Why?

T1 | What do you mean?

R | Assessment to test the students’ competencies, in the end of the class, or
once in three months, or semester test. Did you follow the procedures in
the book or did you assess the students’ English ability in your own way?

T1 | I assess the students in my own way

R | Okay, why?

T1 | Because, if I follow the assessment in the textbook, it does not match with
what I have taught to them. I teach by mixing the methods, sometimes I
follow the textbook, sometimes do not. Oh, this is suitable for students,
oh, this is not. So, for the assessment, [ made myself the test because it is
in regard to the material that have been taught. And I know their progress
of competency. Because in that book, there are some parts that need to be
learnt, but in fact, we did not learn that part.

R | This book has several chapters. For how long do you use this book? One
semester or?

T1 | It is for one year.

R | Do you think you can complete teaching all the materials in the
Cambridge curriculum in time?

T1 | No, I cannot.

R | Why?

T1 | Because, learning with Cambridge is a bit difficult. Learning of time did
not support this. One learning that must be completed in one meeting
cannot be realized ya because it is difficult, students’ ability is mostly low
in accepting the knowledge, so one learning might be finish in two
meetings.

R | So, how the way to cover this, as you know the time will not be enough
to finish this book in a year. What is the strategy?

T1 | I take the main point, for example, So, I selected which content to be
taught due to the limited time. Oh, in this chapter, the material is too much
difficult. This chapter will take much time, so I take the main point, not
teaching all learning in that chapter.

R | Have you ever met the similarity of learning or language focus in one
chapter to another chapter, for example?

T1 | Yes, I have. So it can elicit the learning and shorten the learning time.

R | Has the objective of English teaching been achieved?

T1 | Not yet. It is difficult enough to master or to be fluent in speaking English
with the level of this curriculum. Maybe in some point but not all aspects.
So the objective is not achieved completely yet.

R | Please, tell me what are the supporting factors so that Cambridge

curriculum can be implemented in this school?




T1

Supporting like what?

Supporting factors like the sufficient of school fund or the teaching staff,
or there are additional activity, so students have opportunity or add the
learning input for them to learn or use Cambridge curriculum. Is there
supporting factor, like: oh, if we have this, so the curriculum can be
implemented in this school

T1

Several factors that are supposed to be there but there are not, for example:
students need to listen to native speaker, so they understand how is the
real accent, while all teachers in this school are Indonesian and they tend
to speak with American accent. So, speaking in English with American is
being delivered and they are a bit difficult to get used to this. Then, there
are some agenda that support this implementation, for example: there was
English and Arabic camp in the latest activity a couple of times ago. In
this activity, they spoke in English completely for two days and they were
obligated to speak in English according to Cambridge. This was might not
be achieved, but Insya Allah that supported them at least they implement
what they comprehend about English in the concept of Cambridge, this is
what it is, loh. Then, for fund, it supposed to be used to invite native
speaker, in my opinion. And then, for rewards and punishment.
Punishment, in my opinion, is important because if they are given the
punishment, they will afraid and they will try to speak the language, as
well as in the English camp, they got punishment, so they would try to
speak in English. That did support. But in reality, it was not be
implemented in other agenda.

Then, what are other activities that support?

T1

Maybe, because I am new here, in several months, this activity that was
applied here.

Then, what about the pin that you wear in the uniform?

T1

Oh, here. This pin is for teachers, specially. Because the director of this
foundation thinks that if the teachers speak in English, so students will try
to speak in English. But it might not be realized as it is because what |
told about punishment, because, when it is only the teachers who speak in
English while students do not understand and do not try to speak in
English, yaa, it will be the same as a lie. If this pin is used by teachers,
and they, there are two kinds of pin, yaa, there is English pin and there is
Arabic pin. So Arabic teachers use Arabic pin, English teachers use
English pin. Eeeh, it seems that it is not really be applied because students
are not mandated to speak in English, like that, only teachers. So only
teachers use English not for the students.

So, in the application, is there any teacher who speaks to you in English.

Maybe, if it is in front of the students, yes there is. In front of the students,
it is compulsory to speak in English to us, the English teachers. Moreover,
for us, for me, I myself is mandated to speak in English to the students or
other teachers. Maybe if the students are not around, there some teachers
speak to me in English, and some do not.

So, some teachers follow the rule and some do not?

T1

Yes.




R | Ok, the last, what are the inhibiting factors in using the Cambridge
curriculum in this school?

T1 | There are many factors that inhibit. Because many of demands are being
asked to the students, they are having their focus to be divided, that they
must focus to Cambridge or Azhari, but they also focus on everything,
started from school activity, event, limited time in learning: whether it is
the teachers who are in duty outside of the schools for this event or that
event, automatically, they do not study. If they learn by themselves, yaaa,
high school students learn by themselves, it is difficult. And then other
factors that inhibit like: there are some times that students are free to speak
as they want without teachers’ control. Then, yes, money to invite the
native speaker, there is no money for that.

R | How about facility? As we know that in the application of Cambridge, it
needs projector, audio speaker, in the real application, it needs some
equipment. How about the facility?

T1 | Actually, facility did support. The facility is available, be provided, any
facility to teach. But, it is about the time, again. The time is limited. Let’s
say two hours of learning time they learn Cambridge, it is not presenting
the material yet, only for preparing the stuff or equipment for that
material, it takes much time.

R | So, these facility are not there in the class?

T1 | No, they are not. So we need to prepare them first. Finding the wire, the
stuff to connect it, so it is a bit more troubled, and very much taking times.
So I do not use this type of application.

R | How about morning activity? Does the activity limit the learning time?
T1 | If it is for morning activity as this activity where we give students
vocabulary, conversation, automatically, it is the supporting factor. But,
the activity like big activities or events that involves students and
teachers, that disturb the learning time.

R | Ok, thank you for your time. That’s all for today.

T1 | You’re welcome.

Table 3 Interview transcription between researcher and teacher 2 (in Bahasa
Indonesia)

R | Tolong ibu ceritakan tentang diri sendiri

T2 | Nama saya EY, saya 28 tahun. Pendidikan saya Magister Pendidikan
Kimia. Saya mengajar Bahasa Inggris di SMA IT selama setahun. Pertama
saya mengajar [IPA (Kimia dan Fisika). Kemudian saya diminta untuk
menjadi guru tambahan Bahasa Inggris.
R | Apa saja yang ibu ketahui tentang kurikulum Cambridge?
T2 | Sekolah ini menggunakan Kurikulum Cambridge yang mana kurikulum
ini memiliki karakteristik khusus. Kurikulum Camridge menekankan pada
kemampuan memahami siswa. Siswa harus memahami materi
berdasarkan cara pemikiran mereka sendiri terlebih dahulu, kemudian
guru menjelaskan. Contoh, untuk grammar, umumnya di buku kurikulum
nasional, mereka menampilkan rumus dari grammar sejak awal




penampilan materi. Tapi dalam kurikulum Cambridge, siswa disajikan
contoh-contoh kalimat. Kemudian siswa diminta untuk menganalisis
polanya. Tidak ada menyatakan rumusan grammar pada kalimat.

R | Apa bu bedanya dengan kurikulum nasional, KTSP, K-13, atau kurikulum
Merdeka.

T2 | Berbeda. Dalam kurikulum Cambridge, siswa diminta untuk berpikir
secara kritis dan logis karena materinya lebih sulit dari kurikulum
nasional.

R | Kenapa sekolah memutuskan menggunakan kurikulum Cambridge?

T2 | Sekolah menggunakan kurikulum Cambridge untuk menjadikan institusi
ini sebagai world class institution in 2025, kemudian siswa akan berpikir
pembelajaran yang tidak hanya dari lingkungan mereka, tapi juga dari
negara lain.

R | Apakah sekolah memiliki kualifikasi untuk proses penerimaan siswa?
Jelaskan!

T2 | tidak, tidak ada kualifikasi dalam proses penerimaan siswa baru terkait
kurikulum Cambridge. kualifikasinya tentang membaca A Qur’an,

R | Bagaimana anda mengimplementasikan Cambridge di kelas?

T2 | Berdasarkan buku pegangan guru, aktivitas belajar dimulai dari siswa
melakukan observasi terhadap materi. Contoh, dalam belajar grammar,
siswa ditampilkan beberapa jenis kalimat dan siswa menganalisis pola
bahasanya. Jadi, grammar tidak ditampilkan di awal.

Kurikulum ini melengkapi bukunya dengan dukungan audio-visual
material. Saya menampilkan video tentang materi, jadi siswa bisa lebih
memahami.

R | Adakah kamu mengikuti pelatihan Cambridge?

T2 | Iya, ada beberapa kali. Sekolah setidaknya mengadakan pelatihan sekali
dalam tiga bulan. Pada awal semester, tiga bulan setelahnya, dan pada
akhir semester. Pelatihan datang dari kurikulum developer, Pendidikan,
tenaga ahli Pendidikan, dan juga Koordinator kurikulum Cambridge di
SMA IT Jambi.

R | Bagaimana anda menguji siswa? Apakah sesuai prosedur di buku atau
modul kuliah? kenapa?

T2 | Saya mengikuti test yang ada di buku.

R | Bisakah ibu menyelesaikan semua materi yang ada di buku Cambridge?

T2 | Tidak, karena 20 chapter ini harus selesai dalam satu tahun. 10 chapter.
Tetapi sekolah ini tidak hanya mengadakan pembelajaran dalam kelas,
tetapi juga pembelajaran di luar kelas.

R | Sudahkah tujuan pembelajaran Bahasa inggris diterima?

T2 | Belum

R | Apa saja faktor pendukung Cambridge curriculum?

T2 | Faktor pendukung, salah satunya adalah fasilitas, aktivitas sekolah untuk

siswa yang sudah menjadi program bagi institusi ini. Beberapa program
dari institusi ini untuk mencapai target pelaksanaan Cambridge
Curriculum. faktor pendukungnya adalah: siswa tahun pertama (kelas 10)
SMAIT di Jambi harus mengikuti program iddadut ta’lim. Mereka diminta
untuk belajar, menganalisis dan menghafal 450 kosakata dalam tiga bulan




pertama. Kemudian ada super camp untuk Bahasa Arab dan Bahasa
Inggris. Super camp ini di adakan setelah siswa menyelesaikan ujian
tertulis semester ganjil. Siswa harus mengikuti seluruh aktivitas di super
camp menggunakan Bahasa Inggris. Super camp ini sebagai tes akhir
untuk semester ini sebagai tes berbicara.

R | Apa saja faktor penghambatnya?

T2 | Kemampuan kecerdasan siswa pada awal-awal tahun ajaran baru.
Kebanyakan siswa tidak memiliki pengetahuan terhadap Pendidikan
Bahasa Inggris. Kebanyakan mereka tidak memahami makna dari
kosakata. Itulah mengapa sekolah mengadakan program tiga bulan
pertama.

Kemudian, para guru berbicara Bahasa Inggris secara otodidak. Jika ada
beberapa siswa di waktu dan tempat tertentu, berbicara dalam Bahasa
Inggris, ada orang-orang yang mengabaikan dan tidak mau bicara dalam
Bahasa Inggris, termasuk guru sendiri. Kebanyakan guru menganggap
bahwa bicara dalam Bahasa Inggris itu tidak penting. Hal ini, menurut
saya, bisa menjadi faktor yang menghalangi pelaksanaan kurikulum.

Table 4 Interview transcription between researcher and teacher 2 (in English)
R | Please tell me about yourself (Name, Age, Education Qualifications,
Teaching Experience, etc)

T2 | My name is EY, [ am 28 years old. My education background is Magister
Pendidikan Kimia. I have taught English for a year at SMA IT. At first, I
only teach Scienes at this school. But then, I was asked to teach English
as a supplementary teacher. I have taught English for a year in SMA IT
Jambi.

R | Please tell me everything you know about the Cambridge curriculum

T2 | This school implement Cambridge curriculum. this curriculum has special
characteristics. Cambridge curriculum emphasizes on students’
comprehension skill. Students need to understand the material by their
own thinking first, then teacher gives explanation. For example, in
grammar, commonly in national curriculum textbook, it shows the
formula of the grammatical language for the start. But in the Cambridge
curriculum, students are presented with the example of sentences.
Students are asked to analyze the pattern. There is no formula of
composing the sentences stated in the material

R | How is it different from our national curriculum? (such as KTSP, K-13,
Merdeka curriculum (the contents (the skills to teach), method of
teaching, assessment, etc

T2 | It is different. In this curriculum, students are being asked to think
critically and logically because the materials are more difficult than
national curriculum.

T2 | It is to make students master English skill, to be able speak in English.

R | Why does the school decide to use Cambridge curriculum for English
teaching and learning?




T2

The school implements the Cambridge curriculum to make the institution
as the world class institution in 2025. Then, students will think the
learning which is not only about their surroundings but also from other
countries.

Does school have special qualification for students’ recruitment? If it
does, what are they? If it does not, what is your opinion about this?

T2

No, school has no qualification for students’ recruitment in terms of
Cambridge curriculum. The qualifications is about reading Qur’an.
School assumed that all students can learn this curriculum as the program
of Iddadut Ta’lim in the first three months to prepare them knowing the
Cambridge curriculum.

How do you apply the Cambridge curriculum in teaching English to your
students?

T2

According to the textbook, the learning activity started with students’
observation through the material. For example, in learning grammar, they
are presented to kinds of sentences and analyze the pattern of the
language. So, the language grammatical pattern does not come first.

This curriculum completed the textbook with audio-visual supporting
material. I present them the video about the material, so they can
understand better.

Did you have any training about using Cambridge curriculum?

T2

Yes, I did, several times. School has at least once in three months. In the
early of the semester, three months after, then in the end of the semester.
The training comes from the curriculum developer, education expertise,
and, the coordinator of Cambridge curriculum in this school.

How do you assess your students? Did you follow the procedures in the
book or did you assess the students’ English ability in your own way?
Why?

T2

I followed the feature of test in the textbook.

Can you complete teaching all the materials in the Cambridge curriculum
in time?

T2

No, because these 20 chapters that supposed to be complete in a year, 10
chapters in one semester. But, this school does not only organize learning
inside the classroom, but also there are outside classroom learning in form
of school activities that takes time

Has the objective of English teaching been achieved?

T2

Not yet.

What are the supporting factors in using the Cambridge curriculum in
teaching English? Why?

T2

The supporting factors, one of them is school facility did support, school
activities for students, that is already being the program from this
foundation. Several programs from this institution to achieve the target of
Cambridge curriculum implementation are: first, in SMA IT, the first year
students, they are asked to learn, analyzed and memorize 450 vocabulary
in the first three months program for grade 10 students.

Then, there is super camp for Arabic and English. This super camp is
applied after the students finish the written assessment of semester test.
Students must follow the entire activities in super camp using English.




This super camp is as the final test in this semester for speaking practice
test.
And also English pin for teachers to speak in English.

R | What are the inhibiting factors in using the Cambridge curriculum in
teaching English? Why?
T2 | Students’ proficiency skills in the early of the academic year. Most of

students have no background of English education. Most of them do not
understand basic vocabulary of English, what is the definition of the word,
what that word means. That’s why school made that first three months
program.

Then, most teachers speak English by practice. If there are some students,
in certain time and location, speak in English, there are people who are
being ignorant to the program and do not want to speak in English,
including teachers themselves. Most of teachers view that speaking in
English is unimportant. This thing, in my opinion, can inhibit the
implementation of Cambridge curriculum
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dalam simple present tense.
- Ucapan, tekanan kata, intonasi.
- Ejaan dan tanda baca.
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READING

Now, read the text carefully.What do you think about the place described
below?

CHARACTERISTICS OF JAPAN

VST FOOP HEAVEN ) THE STREETS ARE
FULL OF RESTAURANTS selling ncodles and sushi.
Noadlas look like spaghetti and they're served with
fried meat, seafood or vegetables. Sushi is rice
served with uncooked fish or vegetables. The flavours
are incredible. You can even take a class to leam how
to prepare your own sushi.

Kegiatan Inti (60 menit) 27E£4/ LULTHRE Y IF YOU WANT TO DISCOVER

the Japanesa love of technology, spend some time in a gaming
café, Try the Internet Comic Café Manboo, where you can admire
thousands of manga comics for sale as well as play all the latest
computer games. They rent rooms with sofas where gamers can
lie down after long sessions. They even have showers - you'd
probably need one after an 8-hour overnight gaming session!

SE45H/ON/STAS ) BE SURE TO VISIT the

Harajuku district. It's where all the trendy Japanese
teens hang out, so be prepared! You're going to see
a lot of people wearing ‘cosplay’ clothing. Cosplay
is short for 'costume play’ and it's a Japanese

pop tradition. Girls and boys dress in incredible
costumes inspired by their favourite anime {manga
cartoon) or computer game character.

AWEIR D ANP WONPERFIUL ) TOKYO IS FULL OF
UNUSUAL THINGS to see and do. It's hard to walk a block

in Tekyo without seeing loads of vending machines! Most sell
cold drinks but others sell things like dog food, umbrellas and
hamburgers! How about going to one of the famous cat cafés,
where you can play with a cat or a kitten while you drink your
coffee? There are around 60 cat cafés in Tokyo! There's even a
hedgehog café in Roppongi.




Guru meminta siswa membaca comprehension questions dan
membahas bersama pertanyaan yang tidak dimengerti.

Setelah itu, siswa membaca bacaan dengan intensif sambil mencoba
mencari jawaban pertanyaan.

(Now, read the comprehension questions. Do you understand them?
If you don "'t understand, we can discuss together)

Siswa kemudian membahas jawaban pertanyaan. Dalam kegiatan
ini guru bisa meminta siswa untuk bekerja dalam kelompok yang
masing-masing beranggotakan empat orang. Tiap anggota
kelompokdiberi nomor, 1, 2, 3 dan 4.

(Now, work in groups of four to answer the comprehension questions
below the reading text. Number each member in the group with 1, 2,
3, and 4.Let me check now. Who is number one? Number two?
Number 3? Number 4? Good. Now start to work.)

Kegiatan ini merupakan intensive reading activity, dan dilakukan
denganpembelajaran kelompok model numbered-heads together.

COMPREHENSION QUESTION.
Answer the following questions

1 What is sushi?
A ameat and rice dish
B fresh fish and vegetables
C rice with fish or vegetables
D atype of noodle
2 At Manboo, you can’t
A buy modern sofas.
B play computer games all night.
C get manga comics.
D have a shower.
3 What happens in the Harajuku district?
A Teens play computer games.
B People go to cosplay cafés.
C Japanese pop stars hang out.
D People wear unusual clothes,

4 Avending machine is something that
A makes drinks.
B sells drinks.
€ cooks food,
D sells sushi,

5 Tokyo's cat cafés
A serye Japanese fea,
B have hedgehogs as well.
€ are well-known,
D arein the Roppongi district.

© TALKING POINTS

Would you like to visit Tokyo? What
would you like to see and do there?
What sightseeing would you recommend
to visitors to your town or country?




Membahas jawaban pertanyaan. Pada saat sharing, guru tinggal
memanggil nomor tertentu untuk menjawab. Misalnya, number
one(s) what is your opinion? Maka semua yang nomor 1 mengangkat
tangan dan guru tinggal memilih di antara para siswa yang bernomor
ini. (Kerja kelompok model Numbered-head together).

Setelah seorang siswa bernomor tertentu (1 misalnya) menjawab guru
sebaiknya selalu minta konfrmasi dari siswa lain (bisa siswa
bernomor 1 atau 2 dan seterusnya) sebelum member pendapatnya.

Number one(s), raise your hands. Okay, now Arkan (whose number
isone) what is your answer to question number one? Rafif (whose
number is also one) do you agree with Arkan? Why do you think

S0?

....And so forth.

Task 3:

After Reading the text, in the chart below, identify the main idea of the
paragraphs, and the summarize the most important details in your own
words: work individually first, then compare your answer to that of your
classmates sitting next to you.

Paragraph

Main ldea

Details

1

2

3

4

Kegiatan Akhir

e Memberi panduan menyimpulkan hasil pembelajaran

(15 menit) e Meminta siswa menyampaikan pendapat atau perasaan atas
pembelajaran yang dilakukan.
e Menyampaikan rencana kegiatan pertemuan berikutnya.
PENILAIAN Rubrik Penilaian tes tulis
JAWABAN SKOR
1. Jawaban tepat kalimat benar 3
2. Jawaban kurang tepat kalimat benar 2
3. Jawaban salah dan kalimat kurang pas 1
1 2 3
Full Uncooked Taken
BAHAN AJAR Heaven Incredible Teech
Like Unsual Culture
Served Prepare Weird
4 5 6
Wounderful Admire Lie Down
Discover Well Have
Love Play Need
Spend Latest Trendy




BAHAN AJAR

FLALES TO VISIT

[ a7z e |

WHERE TO STAY

THINGS TO PO

VE4ST FOOP HEAVEN ) THE STREETS ARE
FULL OF RESTAURANTS selling noodles and sushi.
Noodles look like spaghetti and they're served with
fried meat, seafood or vegetables. Sushi is rice
servad with uncooked fish or vegetables. The flavours
are incredible. You can even take a class to leam how
to prepare your own sushi.

SEASHION/STAS ) BE SURE TO VISIT the
Harajuku district. It's where all the trendy Japanese
teens hang out, so be prepared! You're going to see
a lot of people wearing 'cosplay' clothing. Cosplay
is short for ‘costume play’ and it’s a Japanese

pop tradition. Girls and boys dress in incredible
costumes inspired by their favourite anime (manga
cartoon) or computer game character.

A}

27244 LULTHRE ) |F YOU WANT TO DISCOVER
the Japanese love of technology, spend some time in a gaming
café. Try the Internet Comic Café Manboo, where you can admire
thousands of manga comics for sale as well as play all the latest
computer games. They rent rooms with sofas where gamers can

lie down after long sessions, They even have showers - you'd |
probably need one after an 8-hour overnight gaming session!

SWEIRP ANP WONPERFIL ) TOKYO IS FULL OF
UNUSUAL THINGS to see and do. It's hard to walk a block

in Tokyo without seeing loads of vending machines! Most sell
cold drinks but others sell things like dog food, umbrellas and
hamburgers! How abeut going to one of the famous cat cafés,
where you can play with a cat or a kitten while you drink your
coffee? There are around 60 cat cafés in Tokyo! There's even a
hedgehog café in Roppongi.

REFLECTION Setelah kegiatan pembelajaran usai, guru mengajak siswa untuk melakukan
refleksi. Guru juga bisa melakukannya sambil mengevaluasi kemampuan
siswa-siswa. Jika ada di antara siswa-siswa yang menjawab ,,no" atas
pertanyaan dalam refleksi, guru perlu mempertimbangkan cara
mengatasinya untuk diterapkan baik padapembelajaran berikut atau di luar

kelas.

Okay, students. You have finished learning this chapter about, Visiting
Japan. Do you know how to describe an interesting place? Do you know
how to write about an interesting place?

1. Can you do all the exercises here? Which part is the most diffcult one?
Can you do that part well? What is your plan to increase your ability in
describing an interesting place?

PENGAYAAN Guru memberitahu siswa bahwa adjective dan verb ada di semua teks
bacaan.Guru meminta siswa mencari contoh-contoh noun and verb dalam
buku Cambridge, atau buku-buku lain yang menggunakan bahasa Inggris.
At home, or at the library time, get a scientifc English book, such as a
biology or chemistry book. When you read the book, you will get many
examples of verb or adjective. Adjective and verb are important element in
a descriptive passages. Try to indentify them and how they are constructed
or made.

Daftar Pustaka Cambridge Book (Level 4)

Materi untuk siswa yang| Untuk siswa yang kesulitan belajar topik ini, akan diberi waktu khusus untuk
kesulitan belajar mengulang aktivitas yang sudah dikerjakan dengan Lembar kerja yang sama
(drilling).
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chirs.
Resources
GRAMMAR SEFEFENCE AND PRACTICE: 5B page 145; TB page 245 The arder is)
WORKBOUON. pages 12-35 1 T night - Yau go to the check-m desk and get yoor
PHOTOCOPABLE WORKSHEETS: Grommar seoricbueet Uit fiy boarding pass,
Vocatwlary workshest Unit & 2 1op ventre - fou go through the security check
TEST GENERATOR: Lt towd @ 3 bt bl -'fm“w‘h*“ﬂ“u!.ﬂ“

4 meddle laf - You srrve and go thiough passpert contral,
5 fop lef - You poto the baggage hall snd callect yaur

-m b ol o omilddle - You go through cudoms,

Write foing away on the board and brainstom reasons T borttosm vight - You walk out into Arrivals.

why peophi travel, for example to vislt friends and family,

go on business and go on holiday. Ask students to say S MIDOSCRIPT TB PARES 267268

mﬁfm mwmdmmm" g MR | o Put ot intepeisto complete e werdas Atk
indhvidual students to read out thair sentences and ask

the class if the answen are cormect,

. ABOUT YOU Arswers

Déscurss the first question as a class to find out which L Pt

famnilies howve travelled abroad and whisrg they wont, Put 2 queds

stidents Into small groups Lo discuss the second guestion 1 signa, boarding pass | passyport, passpart |/ Boarding pas
before discussing it as a cfass. Find out which country i 4 baggage

the mast popular, and neminate individuals o esplsin
why, Ask students whether thiry enjoy travelling, olther
shroad or o their own country, and wiy / wiy not,

& Putstudents into pairs and read out the questicns.
Suggest that students write definitions for the words in
question 1, In question 2, they should think about the

purpase of the checks and when they take place. For
VOCABULARY SULGEZELER] question 3, they should think about the best and worst
J hings Fi | (21 bso Eor
1 in pabrs_ students look at the wodds in the oy and mﬁﬂwmqmm ooyt in oot i

discuss the meanngs. After a few minutes, check

understanding and drll pronunciation, paying attenticn
to baggage | heegaly/, Bograling Mheeidig/, cusloms
Mkastams, departure ' poeifal, guete k', security
Mii'kpoorat and sige s/, Tell students 1o look at the
photos and find the airport wornds, Invite different
studants to use the words to describe each photo, In
pales, students match the words in the bax with the
photos. Check answers with the class,

Answers

& bappase hall Bbapesge Csecurity check D check-in desk

E boardng pais F pasiport control G pasiport W g usue
| depariure gate JoEsioms K skgn

Answers

| e basy o Gickoot i p beavel agonts or online,. This covers a
wiale joursey of ane, two or moee flights. The boarding
pass is your seating ticket for an indbdusd fight.

2 Tha security check s to stop people taking anything:
dangerous onto s plane betore a light. The customs
chech happers after & Bight. Customs officess chack that
you hive paid ta on things that you are binging Intuthe
caumry. Thay ame alse looking for anythsing that's illegal,

I Srisdents’ own BRswEn

—



]

district

W is @ wealthy in the centre of Tokyo.
The nighttife ks populsr with both locals and

intormet calis in Japan. more than just intemet
service, They're also stocked with manga comics and
magazines. However, customers in
m’tﬂﬂn‘hﬁu anline accows or the comics, ut

a room at a regular hotel o taking o Lasl home shter the
trairss $top running. Harajuk is knewn internationally as
& centre of Japanese youth culture and fashion.

and dining options mﬂm youth-ariented,

'*Th-r Rending text is recorded for studants to listen, ead

and check their answers,

MIXED ABILITY
Advise weaker students to read each paragraph and
chack all four options carelully to work out which ones

ot Incorrect and why, Than they should check that the
remaining option is the mmrect one,

because 2 night In an Intarnet cate s cheaper than getting

Ask fast finichors to write definitions for frondy, chomcter
[Both in paragraph 3}, Wock and kitten (Both In paragraph
4], Thary read out the definitlon and paragragh nuember
and the rest of the class find the correct word.

independent boutiques and maighbourhood
wmwmm stores and lusury

I Ask students whal they krow about Tokyo and lind out
if anyone has been there, Read the question, Students
read Olivia's blog entry and compare their answer with
& partner, Check the answers. Chack understanding of
sightsesing (Wsiting ploces thaf are interesting bocouse
they ore historioal, fammaus, afc ). Ask them I Dlivia wanls
to ook around the shops, Ask students | they have any
other suggestions of things to do in Tokya.

Answers
aghtesing ksl & cat calé, try ganing

i Ask students bo look at the headings, photos and labels
Im the onling guide, and find out how much they know
about Japanese food, mangs comics and anime. Tell
L Uiy ] Tinel oust rmore wian ey road the guide.
Read out the question and sef  short time limit for
students to find the answers.

Answers
pargraphs 3 and 4

I Explabn to stuclents that they are polng 1o rasd the
guide in more detail this time. Tel| therm to look ot gach
guestion and predict the paragraph where they will find
the anewer, Explain that it ks not exsentisl to onderstand

ivery word but thay should try o work out the meaning
of new words from the contesl. Monitor and help as
necessary and bell students to compare answers with

a partner. Check amswers as a class and ask students

b explain how thay chose the correct oplion in each
fuestion, Chack any nawy vocabulary (Tor axample,
hedgehoal.

Answers
IC 24 3D 4B SC

© TALKING POINTS

Put students into small groups to discuss the questions
about Toakyo, Monitor and help as necessary bifore inviting
feedback a5 a dlass. Write key words on the board. Disouss
the quastion absout s ghttaelng in your cowuntry & b dass
Make o [t of interesting places on the board and have 5
class wobe on the best places to visit,

COOLER

Ask students to call cut a listof things they need to take
with tham for 8 beach holiday. Accapt all reasonabla
suggestions., Wirite the items on the board, Then divide
the class into small growps of thive to make & list of things
of the ten mast Impartant lems, They can add anything
that is not on the [zt Ask the groups to share their lists

and see Il they agree.
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& TOKYO |
g,
E 1"t sdit! W' v . Satuarclivy - 0 Lami In perking i o ot W am e |
mwlqw#unmmmmum:wmmh I
Read Olivea's blog entry. What doss firil dasy, we're goung sghtseeing i1 o) et the: Aogpoencs districl. We'ie i
sha plan or intend to do in Tokya? m‘ﬂJ:ﬂ“ﬂHﬂmlwﬂmeﬂiuh#lﬂi i
Avadthn onili du to Felopo I Sy e re aring 10 koo artuiyd B0 thaps Bul I'm not m wee sbout (hat.
| ) A w online gui o To - ; the bt et e ot ol
Which paragrephs mention things Ive found this great guide 1o the oty, i
that are in the blog?

VST FOOP HEAVEN ) THE STREETS ARE 2TE W SR TIVRE ) IF YOU WANT TO DISCOVER

FULL OF RESTAURAMNTS sellng nocdias and sush the .agmness kovs of E2chnofogy, Spnd sofme Tirmsa ih & gaming
Moodiaa ook lka sgag bhetll and iy e seroad wilk cahd, Ty (ha Inbemen Camie Cals Manbono, whism you can sdmin
friec maat, sexiood or yvegatabies, Sushi s ros tholsands of mangs comics lor asle a8 wel as play & T el eal
e wWith (Dooked el o wedaTalles. The Sayours camputar games. They e oo Wit solas Whatn gumss oan
are incredible, You can oven ise o cdoss io loorn how Im down afisr long sessions. They aven have showers - you'd

b PR D 0L W L probEtly Miad one afeF an 8- 1hour overmigee Qisming sessioe

“'h *H'“
el A

AL

IE4rr o STAS ) BE SURE TO VISIT the SWEDR P ANE WONPERFIE Y TOKYO IS FULL OF
Hormpicu diatriet, s whes s the ercly Jopaness UNUSLAL THINGS fo ams and 0. 11's hart 1o walk 8 Dok
teens hang oA, 50 ba prepared You' e poing o sae im Tokyn without seaing loads of wnding manhines| ost ssi
& 1o of pesipls wabning 'cosplly oleihing. Cosplin il dnrks Bt oifers sell itgs Bke dog food, mbirelas e 1
g short for ‘coshurme play” and &% & Japaraso hamburgen! How abxil gong to one of the famous ot cafés, |
pop TRdhesn, Cerle and Boys disas in inoredible WIS YO L Car ey W i CEl oF & KOTEN W pou K o
CoEturTes A Dy Thsr Tasaour e o |mssga pafpsT Thess are around 50 ool calds e Tobvo! Thes's even a
SARDGN| BF CompUis gams Characiee hasdipeihog cald in Roppong

Read the online guide again and choose the correct 4 A vending maching & semething that

ANSWEry A makey drleky

B s drinks

B What s wuptns
A ameat and rice dish € cooks food
B fragh fish and wepdtablo 0 sails sushi
€ dee with Bsh or vepstahles § Tokyo's (at cadés
A Ly | dihi vl 5 163
B have hedpehags as well
€ adw el Ko
B A= in the Esppongl dainct

B iypes ol noodks

-
A by modem sofas,
B play campaater games ol migh
C gol mangs comecs

® have o thoww ® maxing pomTs
B Wit happae in # Ha s sieric? T Woul you Bl 19 visit Takyo? Wha
A Trere pliy COMpULE: EAME, wolild you like to see and do these?
Benols i o Law eali
: g 2, kb o 4 - . What sightseaing wiuld you recommand
NN P ST AR O b wilnleans B o towa OF cenandey !

GOING AWAY 47

L nbon, yoll ca L

b Peapds weal unoe bl clothes

GOING AwWaY 91



Future: be going fo and

GRAMMAR [Kiibeto b

] FRead the examples. Then complete the rules with
be gaing to or prevnt continwoin.

1 Wao're going to look around the shop

3 We're leaveng on Saturday.

3 Be prepared! You're going te ses a lof of people
wearing ‘cosplay’ clothing.

We wse:

o totalk sboit futues planiand
arrangements, ussially with a specific time
reterence (for oxample, neat ek, I Auguar),

b lorthings we intend 1o do some timie

i the future, spmetimes with & mon-speciic

€ wihan e predicl H"Iut e e
arm likly.

> GRAMMAR REFEREMGE AND PRACTICE PAGE |85

2 Complete the conversation with the correct form

of be gaing to and the verba in brackets.

Cilivias W' (M) e Fabyn an bl day!
I'm rewtly looking forward it

Zayme! | wasin Japan & few yeors ago. Tokyo's
amaring, Vou* thave) @ growt time!
What ' iyou | dadl

Olivia: We* [wsit) & caat cafi

Mum:  And we (go} shapping!

Oliviar What? 1 * (ot wiall| arsund tho
shops! | ifind|} 3 good gaming
calé.

Zayma: fymw | bry]) sashi with Esh?

Muma:  eoaay! 1Y (et ear) uncooksd fish!

3 € hipase the correct form of the verba.

) 1 Newt month, | geing o | ‘m godng fo returm yoor

bicyche.

2 W ve gaing o [ gaisg fa ikl Mgenting

A Thay aren't going o meet [ riief at the bin stop

& | ‘i goddrig Bo weriling | e godng b wark i &
spoirts abap. That's mi plan

5 You're going to-come / comeng o the UK one day

8 TheyaonTgong | fof going to foln u.,

£ Make sentences with the present continuous or be
gaing to.
O we /vt [ Turkey ons day
We'e guing fo e Turkey one day
1 1/ gut [ the bus at 6.4% pmi
2 1) pyele [ tooyour house nest e
3 ihay [ not by [/ o new TV
4 w= fwalh [ home aher school today
5 Thio'sky |5 dawh and claudy. i think /i) radn
& ww | mot catch |/ $he 530 train [ tomomow

5 ﬁhnﬂhihﬂimr#tmﬂw
for neat weekond. Use the ideas In the bas or your
ewn ieas. Disouss your plans and arrangements
i i,

goshopping gotoa glg or te the tiserma
hang out in lown  meel same brlehds
shsdy visit my grandparents
ey i Botha|| mated

R Pttt e wou duing need weskend?
B /e dperingg adioging o Satunday Dy gesmg io by
VTR DEN JeORE

L[ LN Phrasal verbs: travel

1 Raad the senbences. Choode the cbrrect moanings
e aof the phrasal verbs.

1 Wie're geing sviay St e weskend.

& wtaying at home b wiiting another placs
1 They eet off 2t 030 thi=s moming.

a lelt o hotel b stried & jouney
¥ Wiheen are viou getting back®

A arriving in another place

b retuming
4 What there did the plone take off?

& lave the grousd b arclve alter a fight
§ We're going to chech in sarhy,

& arrhve st b hote or for a Bight

b rescroe a hatel or a flEght
& Seeyou ot 400, My Might ks getling n at 145

A arrivisg b heaving
T 1can't wakl 1o look arsand Moaoow,

a wislta place and look at the things in |t

b ==l happy that something Is gaing w happen
B My dad i going bo phck up moy o el the

station.
a call b collect
2 Compléte the questions. Use the correct form of

the phragal verbs in Exercise 1.

1 'What tieme da you fer schaol ewery
moen ng?

2 Wha normally wiro and your friends
from school?

3 Do you uaiisily ar ukay ai home in tha
holidays!

4 Doyoulike ol prlaces?

5 What tirme da you fram schosl in the
atermoon }

& Wheen did you From your most recest
haliday? Where did you gais?

T How do you leel whan your flight ani
lands?

B Con you axplaim what you have to do when you

ma

3 Ask and answer the questions in Emercise 2,
& ¥ Work with a partner. Turn to page 171,

F-u




Fubure: be going fo and presest
GRAMMAR  [hueebabice
WARMER

Draw an opan double page of a diary on the board

and write the days Monday to Sunday. Write soms
sppointrents and events in nate form, for exsample
doctor, cinerma, birsketbali, wedding. Explain that thisis
your diary bor reat weok and ask sudents whal you're
daing on & particular day to eliclt the peasent continsous

1 Tell students to read the sentences, ken from the
Reading on page 47, and elicit the voerb formes n each
one. In pairs, students complate the rules, referring back
to the example sentences Ior help, Ak which senlence
matches each rile (1-b, 2-a, 3-c). Ask studerits if they
have definite plans for the weekend 1o elicit the present
continuous, Adk them what they're gelng to doe when
they get home today 1o elicit answers with be golng o,

Answers

a present continuwous
b b e, b
¢ b pringte

> GRAMMAR REFERENGE AND PRACTIGE ARSWER KEY TH PAGE 245

2 Ask students what they remember about Ofivia’s biog
post on page 47, Students read the conversation mnd fil
the spaces uskng be going to and the verlbs in brackets,
Remind them to include the cormect form of be, to use
contractions where posaible and to vse (o belors the
infinitive. They compane answers with a partner, Check
arvswers with the class.

Answers
1 v going iefly
1 ‘re goingg io have

A are you poing to da

4 “ru goinyg 1o visit

5 Yepoinglogo

B M not going th walk
T 'm poing tofind

B Ara you going ta try
9 m ot going bo sat

3 Read the instructions and t2dl students to complete
the exercise and then compane answers with & pariner.

Check answers with the class and ask individual students

wihy they rejected the ncormect form.

4 Students read the example sentence. Check
understanding of one day, They underline the time
relerences in the prompts, Reler them to the ndes in
Exercise 1 as they write the sentences and then compare
answers with a partnet. invite different students to read
out the sentences.

Aniwers

1 P ettlng the bea at .45 pmi

2 P geeng e Cpcle Do yoaur heuse ned Time

1 Thay aren't going to bisy a nird TV

4 We're walking home after schood today,

5 The shy iy dark and cloudy, it's going 1o reka
6 Wearen't catchimg the 5,30 maln fomomrows

FAST FINISHERS

Ak Fast findshers to write two sets of prompts as in the
enercise, one for the present continuaus and ane for be
gothg fo, Thay exchange tham with another Lt finisher to
write the sentences using the correct tense.

5 Ank two students 1o read the eiample cormersation
aloud, Tell them to ook carefully at Speaker B's response
and elicit why the different forms are used. Students look
at the activities and make notos which are true for them,
They discuss their plans with a partnes. Invite pairs to
iepeal thelr conversations Toe the class, Fiid out wha has
similar plans

ANTWETS
Students’ own answers

5 GRAMMAR WORESHEET UNIT 8

TH TN B Phrasal verbs: travel

1 Rermind students of the phrasal verbs about
el ationahips from Unit 7. in this exerciza they are poing
o leam soime phiasal werbs abouwt travel, In pairs, they
read the sentences and choose the correct definitions,
Cheech anmwiers and the past terses of Irregular verba
go-wend, sot-sef, ger-gol, toke-fook. Azl students for the
opposite of toke off and chedk in flond, check o),

Answers
Ll 2b b #a S8 Ga Ta Ob

2 Students road the sartences, They complete the oxevclse,
thinking carefully about the comect form of the phrasal
werh iite different students to read out thelr sentences
and chech andwort as a class

Answers

1 sk aff I picks up 3 g0 away 4 booking anound 5 ot in
& pet hock 7 eakiss off 8 chedhin

1 Model the activity by asking a confident student the
first question. In small growps, students ask and answer
the questions. Invite students to tell the dass about
mipmbors of thir group

Antwers
Studig it cwn dndwers

4 Students turn to page 121 and read the instructions.
Tell them to be imaginative and o wse a5 much ravel
vocabulary &3 they con. Ask individual students to read
aut thelr sentences

Answers
Squdants’ own anTwers

i VODABULARY WORNSEEET UNIT B

mmﬁ\




LISTENING

1 Tell students to look at the photo and read the questions,
Arzept any reasonable suggestions and ask them i they
would enjoy this activity,

Answers
Sudents' cawm answers

Tell students they are going to haar some information
sbout 3 travel competition. First, they are going to

bl

JEIIT i

1 Ask students to read the Two questions and ask why the
tenses are different (present simple far regulor octivities,
presnnd conbimyous for deiimte plansl, in pairs, students
discuss the two questions. Invite different students 1o tell
the class about thalr partner,

Answeirs

Srudems' owm anwwers

complete some notes to help them. Ask students to read ? 2 Tell students that they are going to listonto a

the nates- and think about what kind of information
could g0 In-each space. invite different Studesis 1o share
tharir [deas.

MIXED ABILITY
Put waaker students with stranpger students wha can help

them with their note-taking,

AnTvwers

1 & place name

2 apesiod of time

3 somwthimg of mberest whan you travel

4 a mmieer

£ a manith

& persongd infommation, for example 2 phone nomber, a
phata, an sddnes

£ 1 B Preliminary for Schools Listening Part 3

w

W Inithis part, students® ability to listen for specific
Information s tested. It conslsts of a monologue and a
st ol notes with some mising information which may
be ane or twa wands, a number, or a date or & gme from
th ricording,. Stedents hear the recording twice.
Tell studants they are going to complete a competitlon
enftry. They are going to hear a teacher telling his
students about the competition. Tell them to listen
catefully because they will hear more than one possible
answer for each of the spaces. For example, mare than
o couniry is mentionad bl only one 4 the destination
of the trip, Play the recording. Students complete the
netes and comparne arswers with a partner.

W 4 Play the recording again for students to chock thebr

anawers. Invite dfferant students to read out the notes.
I ecessary, play the recording a third time pausing
aftor sach answoer and asking students to identily the
distractors. For example, in the first space, the other
countries which are mentiened (Combaoadia, Perl and
Sowth Afrfco) have been destinations In the past. Ask the
class whather they would like to enter the competition
mnd o aay wiy or winy not

Answeers

1 Canada

2 waphky

1 [tha} e Liltar
41,500

b Fetsiuary

& amaill adgdness

> APDMSCRIFT TR PAGE 247

F-u

comversation between two friends who ane planning
what to do at the weekend. Ask them to predict viat
activities they might talk aboul. Play the recording for
students to listen and check their [deas.

Answers
Theery decice to visit the Matson sl Foatball Museun

? 31 Books cdosed. Brainstorm a list of phrases which coulld be

used to make suggestions and write them on the board.
Then ask students to read the phrasas In the Prepore fo
speak box and compare them 1o Ehisie ovn (deas. Play tha
recording for students to make & note of the phrases they
hear. They compare thelr answers to the phrases in the
box and say which one they didn't hear,

Answers
... might b2 @ better idea.

3 AUNIOSCRIPT TH PAGE 267

4 Putt students in new pairs and sat a short time limit for
them to choose three activities to talk about. Chedk
understanding of the activities in the box and explain
that they can use these ideas artheir own ideas. Monitor
and halp & necessary.

Answers
Stadents' own anawers

5 Monitor as sudents discuss the idoas, ghang positive
feedback when they use phrases from the Prepore fo
speok box. Ask different pairs what they have decided
to do, and encourage them ta give further infarmation
iusing be going fo or the present continuous, for example
P IR o c it L o Satundae. BV T iy fo
ool kinch ina cofe, foo. Ask sarme of them 1o repe st thedr
comversation in front of the class.

Answers
Students' own anuwers

COOLER

Describie an activity from Exercise 4, for example | 'm
fealing quite hot and I'm having a deliclous ice cream.
Where am 7' (the beach), Whoeaver answers cormectly
takies a turn to describe where they are using the presont
continwous for the rest of the class to guess. Try to ensure
a5 many sudents as possible take a turn a1 deseribing
where thisy ame




| Look st the pholo and make prodictions.

1 Whare da you thisk this is?
2 ‘What 4 the period do St
3 ‘Wherre is the parsen going]

7 Read the notes and look at the spaces, What
kind of infarmation & needed for each space?

TRAVEL WRITING

L L
First prize: Tip o (1) Competibion

Langth of trip: o £5

Laemperintey n delass

Whint you st menisone s peapls, [
lom) et man

M armmsen riuanbar of wosds 1o write: [4)

Clomsng data of ocompeiition: 19th (5]
Whi Infoemanan 10 incheds whan you Saaly 6)

1 Listen and complete the notes
o
.' Camgpare answers with yeur partner,

{  Listes again to check, and cormeck any mistakes,

m Making suggestions

] [Discuss the questions in pairs. 4 Workiin pairs. Choose three possible activities for the

3 What doyou sually do at the weekend? weelend, Use the idess |n the ban or your ewn idess,
A8 Q0 LK o AL 6 L A te

4 ‘What anr you plaming o do nowt weshand
g walking in ihe meuntans go o tha barach

= ] 2 Listen to two Inends planning Thelr weskend R oAt i @ CouiElTy padh io sightissing

u What do they decide to do? wlsit & cool muselm
cl} 3 Read the Prepare io speak box. Then listen again.

- Which phiwse don't you haar? 5 Dmcusi the thres activities and agres what to do.

Use phrases frem the Préeparns to speak be
) PREPARE TO SPEAK

Making sugpestbon
Sugpesting ideas Dlsagreamng with ideas
Whydantwe .7 I'm nat ks,
What abouwt ... The prablem with that
Mo abaaat . T "
Wecould .. .. g hit b bettes
. i idoa,
Apreeing with eas
That's & goad wdea Making a decision | . : ; .
Thiat sensnds great) Yo, let’s do that e . by : :'*dhl_

\ ECEM_IHM
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Daaling with conflict

W mesver have exactly thezame deas of splnlens
an our friends e lamily members, We ollem
disagres with people and sometimes we gst
angry ar hawve argumsn b Whes that happeny, we
1 Askand answer the questions with a partner. meed to deal with confilct in & gosltive way and
work iopeEther to sohe the problem

1 Doy yons get along well wikh most pesple?
d What I8ing rrks o Tl uiprnd O anE ¥
3 What do and your frienads argue abowt?

7 Read the text quickly. Match the Giles (A-D)
o four of the tips,

A Lie and leam € Stay calm r len s A
B Be cloor and kifd B Thenk togsriher a rg u me“ ts

Whal hagesesvh wihan yodl ano pour inends argues T How #

should you react when they get angry or ugsst with you?

|

| : B
Foalow Ihess Pl teps o @l with conllict i yoas k T '._
freariiahipes angd Tind & achitlon thet worka los @wery o ’ -Ir

1 « WNTHEN, WERCTE anOry, W meEghnt sy OF even 5 . Twn haads ane EWEYS Detar than ons,
sormam thengn thal aren T kind. B'a shweys Defter 1o Wikl st v @ convemaation with your (rend
keep cool and thnk cansfully bafone we speak, Couni fo about how you coukd solve the problem. And you
lar i o Paasd, @ i you cary 'l melas, e welk @y don'l kave (o keap i 8 secrel. Yiou oan ged halp from
Sommetimes you hisve to oo St ancinar inend or an edu i tht's helpdul

Lissten firsi. Give the obher person a chanoe o speak 6 Cool down. After you've Fad a Sonous agurmnt,
witlfond intesrupiang thom. You haes 1o ton comoilly i'n oo S robas and ool desen, VWi you Foad
and pay attertion b0 your frends ace and body Enguage batier, you should go for & wal with youe friend o

Ty §o e ine hiow your Tdemd |8 pobably Seelng ot St mayhe you omn o something fun. Wiy mol play e
mcemant aport or watch your fmnourite TV show together?
3 . Youl Rasve o ke honest about your thoughis 7 - irgumanis are 8 nonnal ped of

wwd fenlingn. Caplain e protsem clemy and say whai Me, @nd we don't i 1o womy sbhout ey

yioua reesnd Broem v Prisnd, Yo shecsid choose ywour words disagreemeant. But wa sholld try 10 laem troem them
carefully and iry 1o be mioe 1o the olher parson, You don Afleall, vee don'| wan o repeal the same ris{akes
vwant 1o siart a rew afguaTei] agam| Thek sbond st happannd, and morsnm b

Aciril your mistakes, that keason for the futues

Aamambar ihat avan the
Dol poopie make mistskonn
and fobody 18 pafect, T
QK to maki mislaken, =
wa havs fo admit tham and
hen say we're sorry. We
mhouidd alo forg)lve othor
pEie Wi 1'FIB=|I analsgise
o B owwy dvin b e,




. mmmummmummm
= Inthe progect stige, they e ite and st oot 5 dsloges sbout
rerobing & conflict.

admit bodylangeage dissgreement [miemupting. soeeam
salye

BACKGROUND INFORMATION
it can help to know the origin of a conflict when deciding
haw best to deal with h.lnhudlr'mmnﬂn
mﬂ m"‘?""m ard fun; different values
such 25 beliefs, priovities and principles. Egually, there
#re three basic responses. One respone Involves elther
denying the existence of a confljct or dmply giving In.
Thio oppROosIte response i 1o resort to verbat or physical
aggiession Wiklo these may be natural reactiom,
they are unlikely to lead to a satisfactory outcome. A
‘patentiatly more succesdul appraach imialees listening,
understanding. respacting and resolving, a5 discussed
in the Reading text in this unit. Many of these ideas,
knvown as choloe theory, were developed by the American
prychiatrist William Glasser (1925-2013).

Hoy |5 vacabulary, including phrasal verbs, from Unit 7,
Suggrsted words: covioyed, apologlie, foull, frust [verb)
sugpested pherasal werbs: foll out, get on, moke up, spli

up, Divide the words and phrasal verbs into two groups,

A and B, and write tham on the board. Divida the class in
Ihalf and axsign them one st each. In pairs, students wrlte
four sentences, each one using a word in thelr |is2. Bring
the class together and ask for volunteers to read out their

LE_ [T L

& ure soiws

Dealing with conflict
Students read tha text, Check undevstanding of deal with
[rerkit anc Ehon 3 ovclier B0 achitar soumelhing of fird the oniwer
to & probiem) and solve [Tind the anwer (0 o probiem].
Ak students if they agree and what might happen if two

people ar groups don't solve the problems they have with
each oihwer.

1 Besd the guestions, check understanding of upsat (the
stote of being unhoppy, onnoyed or worried), and explaln
that get chong well mesns T same as-get o wall,
Studants discuss tham in pale and then report back bo
the class. Write key words on the board,

AMswWers
STRRSETIE 0w ANSwwers

1 Studenis read the title of the text and read the
introduction. They look at the four headings before
reading the text quickly and matching them to the four
Tips walth mssing headings. Tall tham not t worry sbowt
any naw vocabulary at this paint. They compare answers
with a partrer. Check answers with the class and ask
students to give ressons for thelr answers. Ask them
1o describe what i5 happening In the photos (e girls

appear to be in the middle of o disagreement; two boys,
ani i spedking ond the obher 15 Nshening, so maoybe they
qre irying to deal with o condiict,

Answers
AT BICL DS

¢ The Reading text i recorded for students to listen, read
" and check their arswers.

TEACHING NOTES FOR STUDENT'S BOOK PAGE 51

3 Students read the sentences and underdine the key
words, Thay read the Lest more canolully to ident|ly the
similar ideas. Monitor and belp as necessary, Check

answers as a chass.

Answrers

1 Bernember sl even the beit paaple maks misek e and
nabody |5 perfect. (Tipd)

2 After you've had & sevious srgument, B good to relas and
coo| down. {Tip

A When we'ne anpry, we might =85y o even soream things tha
wran T Wind, (Tip 1)

A (Adter sl ) we don't wenk b repest [he sams misakes
agndnd {TIp T

& Try to imagine how your friend is probably feeling at that
maimend, (Tip 2)

6 Wiera can gt hielp from another fiend o an adult f that's
helptul. [Thp 5)

MIXED ABILITY

Pust students into mibesd sbility pairs to look 2t the
heading af each fip, 1-7, and pradict where they might
find similar ideas to the sentences in the exercise.
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4 Students road the slx options and match them fo tha
highlighted words in the text. They should look at the
contest, including the sentences Immediately before or
after tha highll ghted wards. Atk for volunteers to read
out the definitions and give the correct answer,

Answers

Lademit J imtevrupting 3 salve & dissgreement 5 seraadm
& body langeage

FAST FINISHERS

ALk st findshom to choose three woeds from tha
following list and write a definition for each ans: forgive
{stanp feeling angry with sameane for something they have
dane), chonce {oppartunmity), cool down [become colm),
ignore [give no attention to someone or something), keep
cool [oy conlim), wallk away (Etop haking povt in o difcul
sifuation],

% Insmall groups, students discuss the questions, Monitor
and help as necessany. At a class, discuss which conflicts
are the most frequant, for example arguing about
borrowing and lending possesskons or about not belng
rekabie. Compare different ways to deal with a particular
conflfct, such as reacting aggressively st opposed to
listerbrg and being sensitive to sach other's nesds.
Students give their opinions about the tips in the text.
Ask them which they think are most useful and | thiy
can think of any other ways of dealing with conflict.

Answers
Ul ers’ ot AREWETE

£ Students read the questions, look at the photo of Michasl
and Luggest wiy e could Bo upsol. Remind them of the
tips in the Reading test. Play the recording. Students
compare Ideas with a partner.

Answers

Wich @ed b5 ugiaet with Arvy becauns sha is |ste, ond shi s
oftan late.

Ve, Uheey ure soamie of the suggipations. They Both male an
effort to calm down. Michael is honest about his fealimgs.
Ty ity fo laugh sbout [t mnd they make sugpeitiom lor how
1 miprawe thee situation in the future, and they go for o walk,

Students read the questions and, in palrs, wiite down
ary information they can remember. Play the recording
again 1o they can check what they have written and add
ary extra (nforrmation. Check answiors with the clas,
Play the recording again, If necessary, Point out how
impartant tone of voics is. Apart from the words Michael
and Ay use, we can learn a lot about how they feedl
Frowm thee way they sound, Play the Arst two lines of the
comversation and elicit how Michael is Teeling (onnoped,
impatient) and hows Smy sounds Jn a by, out of
teeath). Continue in the same way. Divide the clas into
bwo groups, one group |s Michael and the other ks Amy.
Students repeat the conversation ling by ling, copying
th intonation, Then the groups exchange roles,

Fl.nlllu

Answers

1 half past fve

2 harssher

3 thirty mimitey ago [ Ive a'dock

4 She Isters to musicor chats on ey phone and forgets
about the Bime

5 Michas| suggests sending Amy a text to remind her, and
she pffers to sof an alarm an her phone amd to call Michasd
if iheis going to be Late,

& e wants ta gofor awalk and go to a comic shap.

b AUBGSCRIFT TH PAGE 261

B Putstudents into pairs o read the woeds in the box and
to camplate the sentences i the Usekrl Tanguage box.
Check the ansvwers with the class and put students into

pairs o praclise saying the sentences with appropriate
intonation,

Answers

1ahways Atiead IWhy 4about Sfault €ldea

mmwnu’um-rm-ﬁqu-
about It They are um&mmm
about how they can help thelr friends to deal with the
mﬂmhﬂrﬁmmﬁum'__ .

a conversation and act it out in pairs. First,
mwuﬁm#ﬁmﬁ"wmh
eonversation and

mmﬁmmuumm

act out their conversation for the class. White they listen,

the class thould decide on which mothe
Depending

PROJECT EXTENSION

i small groups, students make » postar with thalr
top tips for resolving conflicts. Encourage therm to use
pietures and to make thiks posters attractive.
Display them in the classroom and have a vote on the
best poster.

COOLER

Have a brief discussion about the importance of non-
verbal language, such as body language and faclal
expressions, 1o show our feslings. Explain that students
2re going to use body language to express how they
& fesling. and give them snexample yoursell The
class guesies how you are feeling. Ask for volunteers to
continge the activity. If they need halp, wiite different
feclings on pleces of paper, for example angry, bared,
cheerful, Fiendly, impatient, miseroble, patient, sevious,
vy, wressed, anfriendly.




4 Match the sentences To similar ideas in the teat,

1 Hice people womefimes do things that arent
FIgent

3 Yoai sheuld de somathing 8 ks yod el ealm
alter an INELEm e

1 ‘We sormetimes say bad thing o peophs wihbr
e TE AT

d Weo dor T want (o hayye tha samye o o il

5 Try to pat yoursell in the other person’ |

& ANk person ool Belp yon leiedd & arseeer

Match the highighted words in the text to the

™iE anin gL

1 sy thatl sormething is thue or roal

4 shopp B sum2ong i P b '\-_-r.'||-I|.l:_'

3 Td the anuvesd To Lo I O 330 & probse

d when people hivve a difterent opinion abowt
ot i e

5 shaout '_L":'1'|EE'||I1!',' ey ooy, In & ~Eh WouE

i mevermenty and posltons al your body and lace

that show othar people how you aoe fesling

WINOoUT &3 Ing wodds

Discims the questicni.

Wheen was the |ast argisment you had with a
[rinnd T What did yau srpLeE abaut!
Hoaw dlid you deal with the conflict? Did you uae

ani tipl from thoe articls?

[ Listen to s converiation, Why is Michasel upaet
with Amy? Do thiry uwse any of the suggestions in
the artécle o find a soluthon?

|

1
H
1
[
8§
&

Listen agin and answer the guestiona

i e A Arvy arriee

Wiho hixs pot &'y Byl right nosd

Wi did Michasl mnd Ay plan 1o moet
Wity does Army wsuslly armve Lile!

What spdublom do Miches! and ey discasd?

What does Michael waint to do rght mow’?

i Complete the Usefil language phrases with the
werds in the bax

about wmys faialt idea
tired iy

Dealing with conflict with a friend

Yisli v [BGE Al Esdiise,

"o et tingt of this
Are you w5 angry !

| ey that

It mesm't my

" ool ain

Weark with & partner. Wirite a dislogee
abaut two friends who are having
an argument. Uss the situations and
questions below 1o hilp you

» Torgetting wrmeng’s Barthday

« not inwiting soemenne 1o-a garly
o Berroeing and bos|ng somet|hing
« phyways artiing fen minutes late

1 Who aee the prophi in your dislogusT
2 Whial are the people argming aboul "
3 Which pefsan started the argament?
A o could they solve the problsn

§ What can thay da alter Lhe arpument?

At oinl your dinlogue for the class,
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