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This discuss miss-conceptions, misunderstandings and inappropriateness classroom action 

research (CAR) practices in teaching and learning context. Content analysis to some 

published or unpublished action research reports and formal and informal discussion with 

teachers, academician and researcher are concluded that five indicator of miss-understanding 

and inappropriateness of CAR Practices. They were: mostly researcher or teacher start with 

very theoretical knowledge and justified their action by referring to theory of teaching and 

learning. Secondly,  the objective of their CAR did not aim to enhance or exploree their 

teaching and learning process. Third, the teaching and learning process in each cycle was not 

qualitatively evaluated, reflected and revised for the next cycle action. Fourth, most of the 

observed-teachers used such a test a major instrument in evaluating cycle to cycle. Fifth, the 

findings of the researches reported were students‟ score of target knowledge and skills from 

cycle to cycle. In short the concept and the practices of pre-service teachers conducting CAR 

did not reflect the main features of it.   

 

Keywords: classroom action research, pre-service teachers, misunderstands and incorrect 

practices  

 

1. Introduction 

 

There is currently an increasing interest in clasroom action research (CAR) among educators 

in Indonesia. Nationally, educational action research is supported and sustained by 

organizations such as the School, University, Dinas Pendidikan and Ministry of education. 

Teacher interest and institution support  in educational action research has been fuelled by and 

resulted in numerous text report,articels, conference paper, e.tc. Many results of CAR 

reported in a thesis, article and paper does not reflect both theory and the practice of CAR 

itself.       

 

Reviewing some action research reports,missmacth between theory the practice of  CAR   in 

nearly all the reports incontributive  outcomes is presented, for instance the report discuss the 

increase of students score from cycle to cylce, saying students motivated, active and no 

evidence to claims this result.  Several of the CARs use experimental designs by comparing 

pre and post test result. And many of ction research, marking is used to measured the 
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successfulness of CAR. As a result, they rest on a misunderstanding of the nature of teachers‟ 

action research and, hence, generate questionable findings. 

 

University lecturer and trainers in Local Department of Education contributes much the 

teachers‟  miss-understood and inapproriate of practices of CARs in the classroom. It has 

been many years, teachers were provided by miss-conception and inappropriate example of 

CAR in institutions.  Stephen Kemmis argued that, „some of what passes for action research 

today is not action research at all but merely a species of field experimentation‟ (Kemmis 

1988., p.176) and this situation persists.  

 

 The aim to address the miss-conception of the classroom action research, this paper is 

presented give clear cut betwen classroom action research and non action research.  

 

2. Overview of Action Research  

 

2.1 What is Action Reserach ? 

 

Action research is a process in which participants examine their own educational practice 

systematically and carefully, using the techniques of research. It is based on the following 

assumptions: 

 

 Teachers and principals work best on problems they have identified for themselves 

 Teachers and principals become more effective when encouraged to examine and 

assess their own work and then consider ways of working differently 

 Teachers and principals help each other by working collaboratively 

 Working with colleagues helps teachers and principals in their professional 

development  

(Ferrance, 2000, p.1). 

 

Although there are many types of research that may be undertaken, action research 

specifically refers to a disciplined inquiry done by a teacher with the intent that the research 

will inform and change his or her practices in the future. This research is carried out within 

the context of the teacher‟s environment—that is, with the students and at the school in which 
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the teacher works—on questions that deal with educational matters at hand. While people 

who call for greater professionalization say (Watts, 1985, p. 118) 

 

2.2 What is not an Action Research ?  

 Action research is not what usually comes to mind when we hear the word “research.”  

 Action research is not a library project where we learn more about a topic that 

interests us.  

 Action reserach is not problem-solving in the sense of trying to find out what is 

wrong, but rather a quest for knowledge about how to improve.  

 Action research is not about doing research on or about people, or finding all available 

information on a topic looking for the correct answers.  It involves people working to 

improve their skills, techniques, and strategies.  

 Action research is not about learning why we do certain things, but rather how we can 

do things better.  

 Action research  is about how we can change our instruction to impact students.  

 

(Ferrance, 2000, p.2). 

 

2.3 What is Classroom Action Research? 

 

Classroom Action Research is a method of finding out what works best in your own 

classroom so that you can improve student learning. We know a great deal about good 

teaching in general (e.g. McKeachie, 1999; Chickering and Gamson, 1987; Weimer, 1996), 

but every teaching situation is unique in terms of content, level, student skills and learning 

styles, teacher skills and teaching styles, and many other factors. To maximize student 

learning, a teacher must find out what works best in a particular situation. There are many 

ways to improve knowledge about teaching. Many teachers practice personal reflection on 

teaching; that is, they look back at what has worked and has not worked in the classroom and 

think about how they can change their teaching strategies to enhance learning.  

 

2.4 The aim of Classroom Action Research? 

 

The aims of CAR are to improve teachers‟ competence, skills, and gaining empirical 

experience in teaching, in implementing a new method, teaching and learning strategies. 
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Expert, academecian and educator are to define that theclassroom action research is a 

systematic process of teaching that is conducted by the teachers themselves to examine their 

teaching practice, to explore their teaching strategies and technique,  to discover best practice 

of teaching and to solve classroom problem (Nugent, et. al. 2012). 

 

In this type of research  participants examine their own educational practice systematically 

and carefully, using the techniques of research. It is based on the following assumptions:  

 

 It is inclusive: the researcher and subject of the research are the same person, and the 

central research question is: “How can I improve my practice?”  

  It is collaborative: the researcher collaborates with other researchers, colleagues, 

facilitators, and critical friends, etc.  

 It is democratic: it can be done by anybody who has the motivation and the desire to 

understand and to improve educational practices, regardless of age, gender, social 

status, occupation and other characteristics of the researcher.  

 It is a learning process: focusing on learning, and acquiring new knowledge, skills and 

attitudes and their qualitative improvement.  

  It is critical and transformative: action-research does not intend for the researcher 

merely to improve his or her technical skills in doing the research. Rather, action 

research should help him or her to view his or her own work critically and within the 

general context within which he or she works. This reflective process is intended to 

gradually build awareness of practice and to promote the emancipation of the 

researcher. 

(Watts, 1985, p. 118). 

1.  Why doing ‘car’? 

 

Exracting from many resources, experts and practitioner, the reason why teachers need to do 

CAR are: 

  

 to developed strategy, method, technique of teaching,  innovation as well as improve 

our skills and gain empirical experience.  
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 to solve the problems encountered or occurred in our classroom (in our subject of 

teaching). 

 to serve our students (customers) better, equal and fair 

 to improve our teaching quality and achieve successful teaching (working satisfaction) 

 

 

CAR will help teachers discover what works best in your own classroom situation. It is a 

powerful integration of teaching and scholarship that provides a solid basis for instructional 

decisions. CAR is easily mastered techniques provide insights into teaching that result in 

continual improvement. Document your teaching. Course materials and teaching evaluations 

are a good beginning for documentation, and peer observations and student work samples add 

depth. CAR adds a new dimension to documentation by providing both a measure of teaching 

effectiveness and a record of continuous improvement. These projects are particularly 

appropriate for teaching portfolios, where they complement descriptions of teaching strategies 

and student learning. Renew your excitement in teaching. CAR provides a new lens for 

examining your teaching. Learning the methods of conducting CAR projects can provide an 

interesting challenge, and discussing your project findings can open a whole new area for 

teaching discussions with colleagues (Mettetal 1998). 

 

Action research is a way for you to continue to grow and learn by making use of your own 

experiences. The only theories involved are the ideas that you already use to make sense of 

your experience. Action research literally starts where you are and will take you as far as you 

want to go (Rustand & Clark, 2003). 

 

What makes a question suitable for Action Research is its relation to concerns about 

understanding and improving school practices. The following questions are related to actual 

experiences of teaching and are intended to improve classroom teaching and learning. These 

questions are borrowed from accounts of actual Action Research projects undertaken by 

teachers who had specific concerns about their teaching: 

 

■ How can I help my students learn from their own ideas? 

■ How can I help students relate what they already know to what they are learning in the 

classroom? 

■ How can I have students become more independent learners? 
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■ Can small group work help my students to interact more with each other in class? 

■ Will anchor charts (wall displays) bring about more learning in my classroom? 

■ How can I come up with higher-level comprehension questions in my class? 

■ When and how do I use praise in my classroom?.  

 

Here are some examples of problems that have been addressed through Action Research: 

■ Students can‟t read. 

■ Students don‟t see the purpose of practice. 

■ Teachers don‟t know how to tell if their students are learning. 

■ Students do not bear a shared responsibility for learning. 

■ Student attitudes toward reading are not good. 

■ Struggling readers need a system of formative evaluation. 

■ Students are not completing their homework. 

■ Students new to the language of instruction need to increase their knowledge of academic 

language. 

 

Table 1 Comparision between appropriate CAR and inappropriate CAR  

Research Features Appropriate Inappropriate  

Background Lack of teacher 

strategies, skills, 

knowledge, empirical 

experience on an 

teaching method. 

Unlived classroom 

atmosphere. Unsolved 

classroom problem, 

Teaching approach is 

still new, for instance 

Scientific Approach.   

Low students 

achievement, 

previous findings 

show the better 

result, solve students 

problems. Teaching 

approach is still new, 

for instance 

Scientific Approach.   

Method Basically Qualitative 

Research  

Quantitative Test 

Partcipants Teacher and students  Teacher and students  

Objective Develop Teachers 

skills, Quality of 

teaching, teaching 

strategies, teacher 

creativities, Solve 

problems occur, 

Increase students 

Score, Ability, 

Skills, Knowledge, 

etc 

Instrumentation Teachers Note, 

Observation Note, 

Students Note. 

Test in each Cycles, 

Check List 

Observation, Check 
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Interview. Test is not 

Necessary  

List Interview, 

Likert Scale 

Questionnaire  

Hipothesis Teacher is able to 

implement contextual 

learning  

Students‟ ability will 

improve by 

applying....  

Data Collection Process planning teaching 

techniques applied, 

students behaviour, 

teaching problems, 

weakness and strengths 

of treatment, 

developed the 

technique, the strategy, 

planning, while 

teaching and post 

teaching,  at the end if 

every meeting and 

cycle 

Planning teaching 

technique, giving 

lesson review 

(exrecises) in every 

meeting and giving  

test in every cycles  

Instrument Used Students score, Test in 

each cycle, Likert 

Scale Questionnaire, 

Check List, and others 

quantitative 

Instrument. etc 

Diaries, teachers 

note, students notes, 

Fully Observation, 

leson plan, 

recording, 

trascription, 

questionnaire, 

Interview  

Findings Telling the teacher 

improve his teaching 

skills, developed her 

strategy, classroom 

problems and solving, 

How did teacher 

improve in teaching 

skills, etc  

Numberic 

Achievement, 

students score 

increase 

Conclusion Teachers able to use 

and develope. 

Teachers skills 

improve, the changes 

of students motivation, 

attitude  and 

behaviour. Students 

are more active and 

classroom are more 

control.      

Students‟ score 

increase. 
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2. The Nature of CAR Title 

 

Research title of CAR must reflect the process, a mean that the teacher going to do and 

making something better than today. Below examples of  research titles that reflect a CAR 

and innovation for the teacher: 

  

 Improving Teaching Practices through Action Research..... 

 Reducing Classroom anxiety for mainstreamed ESL students.... 

 Using blended learning in teaching and learning English.... 

 

Research titles doses not reflect a CAR and innovation of process of teaching: 

 

 Improving students speaking achievement.... 

 Improving students reading comprehension.... 

 Using multimedia to improve  students English skills..... 

 

3. The Nature of CAR Research Question 

 

Research ideally start with question word how and what. From teh reserach question we will 

infere whjat the teachers actually mean todo to improve or develope  his/her own teaching 

skills, strategies, or techniques. Below examples of good research question for classroom 

action research.    

 

“How can I help the kinds in my class develop a respectful classroom community?” 

“How do I use multimedia in teaching English listening and writing?” 

“What strategies and techniqes I can use in teaching English listening and writing by using 

multimedia?” 
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4. The Nature Data Analysis and Findings 

 

Narratively, how did you the process. How did you do yur teaching improvement What can 

others learn from your experience. Analysis is the heart of making sense of your experience 

with action research. Analysis is fun and messy. It always begins with your data. Data never 

speak for themselves. Please remember this. Data never speak for themselves. Your mind is 

the most important analytical tool that you have. Analysis is a process of telling a convincing 

story about the sense that your data led you to make. As well, you must persuade a skeptical 

audience that the story that you tell and the sense that you make are supported by evidence 

(Lynne,. 2002).  There are two major sources of support for your evidence: 

 

The first is the data you have collected and the patterns that you see. The second is equally 

important. It is what others have learned about this topic. If you haven‟t already read other 

research and theory on your topic, now is the time to do it. This is critical to situating your 

work. If, for example, you find that the action you took has results that are very similar to 

those of other researchers, then you know your analysis is in the ballpark. Essentially, you can 

borrow from the authority of others that have come before you to strengthen the claims that 

you will make for the action that you took. If, however, your results contradict prior research, 

then you are well on the way to forming a provocative new question about why your study 

yielded such different results. You have something interesting to talk about with colleagues 

and with other researchers. Either way, what you learn locally can become part of a larger 

conversation among educators and researchers. 

 

Which one is most closest to the definition, concept and the aim of Action Research?  

Which is contirbute to broad knowledge? 

Which one is most benefits? 

Which is shareable among the teachers?  

Is the the process of teachers‟ skills development in teaching? 

What the title of CAR 1 should be  ?  
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Table 2. An Analysis of Thesises on CAR 

 

 Inappriate CAR 1  Approriate CAR 2 

Title Using of Task-Based 

Learning to Develop 

English Speaking Ability  

The Implementation Of Scientific 

Approach 

In Teaching Reading 

Comprehension. 

Objective To investigate the 

effectiveness of the 

students‟ English speaking 

ability through task-based 

learning.  

To find out and describe how the 

teacher implements scientific 

approach in teaching reading 

comprehension. 

Methodology CAR, Quantitative, 

Instrument: Tasks and 

English speaking test (pre-

post test). 

CAR, Qualitative method, 

Prymary Intsrument: teacher 

notes, Observation video, Lesson 

plan. Secondary instrument: 

students excersises. 

Findings English speaking ability of 

students was significantly 

higher mean scores on the 

post-test. 

 

Post-test of each student 

was higher than the scores 

in the pre-test. 

 

No dicussion  how teachers  

use the taks based learning, 

how the process, how he/she 

improve his skills to use it, 

what strategies used, how 

strategy of teaching 

embbeded to Task-Based 

Teachers are telling the process 

how teaching and learning process 

improved, and strategy and 

techniques of teaching developed 

from cycle to cycle. No test nedd 

to be presented. However teachers 

can tell how students reponses and 

classroom atmosphere changes 

from cycle to cycle.    
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learning?   

Conclusion The Post test result is higher 

tang pre-test result. 

Teachers‟ way in handling the 

classroom and interesting 

experiences are persented. And 

dinamic changes in teaching and 

learning form cycle to cycle in the 

classroom   are presented.  

 

 

 

5. Conclusion 

 

Classroom action research is about improving quality of teaching; it is not aim to increase 

students score on a subject. CAR is about gohw the teachers change the classroom 

atmosphere become more conducive for learning, seeking for a way to change attitude, 

making classroom  alife, developing teachers competencies in teaching, engaging the students 

as well motivating him/self and students, acquiring knowledge from practice, making 

teaching become more valuable and meaningful and recording works into a theory of teaching 

practice  to share for other teachers. 
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